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1. Plot

1a Act 1, Scene 1: Three witches gathering amidst thunder and lightning . They plan to meet with Macbeth .

Act 1, Scene 2: A captain tells the king that Macbeth and Banquo fought bravely against the rebel forces led by Macdonald. Rossarrives from Fife with further news of victory. The 

Norwegian king is pleading for peace and the rebellious Thane of Cawdor has been captured. Duncan decides to give the title of Thane of Cawdor to Macbeth .

Act 1, Scene 3: The witches meet and plot to ruin a sailorõs life. Macbeth and Banquo meet the witches . They hail Macbeth by his title Thane of Glamis, as Thane of Cawdor and as 

King. They also predict that Banquoõs children will be kings. Rossand Angus arrive, telling Macbeth that he has been given the title Thane of Cawdor . 

Act 1 Scene 4: Duncan thanks Macbeth and Banquo for their part in the battle and announces that his eldest son, Malcolm , will inherit the throne from him when he dies. Duncan says 

they will visit Macbethõs castle and Macbeth goes on ahead to tell Lady Macbeth. 

Act 1 Scene 5: Lady Macbeth reads a letter from her husband the witchesõ prophecies. She fears that her husband is too kind to achieve the position of King by committing regicide. 

She calls on the spirits to ôunsexõ her and make her strong and remorseless. Macbeth arrives Lady Macbeth advises him to hide his malicious intentions from their guests.

Act 1 Scene 6: Duncan and the thanes arrive at Dunsinane Castle, welcomed by Lady Macbeth .

Act 1 Scene 7: Macbeth struggles with his conscience and decides against the regicide. Lady Macbeth chastises and emasculates him. He changes his mind and is settled upon the 

murder.

1b Act 2, Scene 1: In the middle of the night, Banquo and his son Fleance meet Macbeth . Banquo tells him that he dreamed of the witches , but Macbeth lies and says he has not thought 

about them. As he goes towards Duncanõschambers, Macbeth sees a vision of a bloody dagger . 

Act 2, Scene 2: Macbeth returns after committing regicide. He is guilty and anxious. Lady Macbeth dismisses his fears. Seeing that he has brought the guards' daggers with him, she 

returns them to Duncanõsrooms. Someone knocks on the door of the castle. Lady Macbeth returns with bloody hands and reassures Macbeth that water will erase any memory of the 

murder.

Act 2, Scene 3 : The Porter answers the door of the castle to Macduff and Lennox . Macduff uncovers the murder. Macbeth kills the guards. Malcolm flees to England and Donalbain to 

Ireland.

Act 2, Scene 4: Ross talks about a series of unusual things in nature that have that have occurred. Ross reports that Macbeth has been named king . Macduff heads home to Fife.

1c Act 3, Scene 1: Banquo suspects Macbeth of acting immorally. Lady Macbeth and Macbeth invite Banquo to a banquet . Macbeth then talks about his fears that Banquoõs children will 

become future kings. He convinces two murderers to kill Banquo and his son Fleance .

Act 3, Scene 2: Lady Macbeth urges Macbeth not to think on past deeds but he is plagued by fears about potential threats. He will not tell her what he has done to Banquo. 

Act 3, Scene 3: The murderers attack and kill Banquo but Fleance escapes.

Act 3, Scene 4: As the banquet begins, the ghost of Banquo sits in Macbethõsplace at the table and Macbeth is visibly shaken. Lady Macbeth calms the guests by saying that it is a 

momentary fit. Lady Macbeth criticises Macbeth for his irrational behaviour. The ghost reappears. Lady Macbeth tells the guests to leave. Macbeth decides that he will visit the witches

again. 

Act 3, Scene 5: Hecate is angry with the witches for giving prophecies to Macbeth without consulting her.

Act 3, Scene 6: Lennox is suspicious about the murders of Duncan and Banquo . A lord recounts how Macduff has gone to England to seek help in overthrowing Macbeth . 

1d Act 4, Scene 1: Macbeth visits the witches and is shown three apparitions : an armed head saying ôbeware Macduff õ; a bloody child appears, saying ônone of woman born shall harm 

Macbethõ and a crowned child saying that he will never be defeated ôuntil Great Birnam Wood to high Dunsinane hill shall comeagainst himõ. He is also shown an apparition of eight 

kings following Banquoõs ghost. Macbeth is terrified and angry. Lennox arrives with word that Macduff has fled to England. Privately, Macbeth vows to kill all of Macduffõsfamily. 

Act 4, Scene 2: Lady Macduff worries about why her husband has fled but Ross reassures her that Macduff is wise. Murderers arrive and kill Macduffõs son and wife.

Act 4, Scene 3: In England , Macduff tells Malcolm of how Scotland is suffering under the tyrannical Macbeth . Malcolm is suspicious of Macduff and tests his loyalty . Malcolm is satisfied 

and tells Macduff that he is ready - with Old Siward and 10,000 men - to invade Scotland . Rossarrives to tell Macduff about the death of his wife and children. Malcolm comforts 

Macduff . 
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1. Plot

1e Act 5, Scene 1:  A doctor and a gentlewoman watch Lady Macbeth sleepwalk. She speaks in her sleep and tries to wash her hands, believing they are covered in blood . 

Act 5, Scene 2: The English forces advance, led by Malcolm, Siward and Macduff . Macbeth is in Dunsinane but his men are rising up against him. 

Act 5, Scene 3: Macbeth angrily dismisses those who bring him reports of attack. He calls for his armour to be brought to him. The doctor tel ls Macbeth that he cannot help Lady 

Macbeth. 

Act 5, Scene 4: The Scottish lords gather with Malcolm , Macduff and their army . They cut down boughs of the trees in Birnam Wood to use as camouflage.

Act 5, Scene 5: Macbeth continues to stand his ground against the siege. Seyton reports that Lady Macbeth is dead . Macbeth reflects on the pointless nature of life. A messenger

informs Macbeth that he has seen Birnam Wood moving towards Dunsinane hill. Macbeth is unnerved that the prophecy has come true but vows he will die fighting .

Act 5, Scene 6: Malcolmõs armyarrive at the castle. They throw down their camouflaging branches to reveal themselves. Malcolm talks through the battle plan.

Act 5, Scene 7: Macbeth declares that he will fight , but remains reassured by the prophecy that he cannot be defeated by anyone born of a woman. Macbeth kills Young Siward.

Macduff enters the castle, seeking vengeance on Macbeth. Malcolm and Siward enter the castle.

Act 5, Scene 8: Macduff confronts Macbeth and they fight . Macduff reveals that he was born via caesarean . Macduff kills Macbeth .

Act 5, Scene 9 : Macduff arrives with Macbethõssevered head. He hails Malcolm the new King of Scotland . Malcolm honours those who have fought alongside him and invites them to 

see him crowned .

2. Context

2a = Shakespeareõs Time:William Shakespeare wrote ôMacbethõ during the Jacobean era, under the reign of King James I. This period saw 

political unrest and a significant event highlighting this instability was the Gunpowder Plot of 1605, an attempt to assassin ate the king and 

blow up the Parliament. 

2b = James I: King James I held a fervent belief in the existence and evil of witchcraft. His fear of witches and their supposed conspiracy

against him led to a series of witch trials. James was convinced that witches, in league with the Devil, were plotting his de mise. He even 

wrote a treatise on the subject, entitled ôDaemonologie ,õ which explored and endorsed the persecution of those accused of witchcraft.

2a = Witches and the Supernatural At the time that Shakespeare was writing Macbeth, the belief in witches and the supernatural was 

deeply ingrained. People believed that witches could ruin crops, cause devastating storms and kill babies. Many so called ôwitchesõ were 

burnt at the stake. There is no doubt that some of the ideas in the play would have been taken very seriously, such as the wi tchesõ 

prophecies, Macbeth being seemingly ôpossessedõ and his vivid hallucinations.

2d = Women: Jacobean society, under the rule of King James I, was inherently patriarchal. Women had limited rights and were expected 

to be subservient to their husbands. Lady Macbeth appears to defy traditional gender roles and exerts a significant influence ov er her 

husband. 

2e = The Great Chain of Being:  As imagined during the Jacobean era, this idea placed everything in a hierarchical order, from God and 

angels at the top, to the monarch, humans, animals, plants, and inanimate objects. Any disruption to this divine hierarchy, s uch as regicide 

was believed to result in chaos and disorder. In ôMacbeth,õ the usurpation of King Duncan disrupts the natural order, leadingto turmoil and 

catastrophe. 

2f = The Divine Right of Kings: A rule that asserted that monarchs were chosen by God and therefore held absolute power and authority. 

Any act against the king was considered an act against Godõs will. In ôMacbeth,õ the murder of Duncan is a profound violationof the 

divine order.
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3. Characters Vocabulary

3a = Macbeth
Macbeth is introduced heroic warrior . Despite his fearlessness in battle, Macbeth is enthralled by the 

Witchesõ prophecies, exposing his dark ambition . Emasculated by his wife, Lady Macbeth, he commits 

regicide . Consequently, he is tormented by guilt . His ambition spurs him toward further terrible deeds and 

he eventually acts independently of his wife. Concerned that his own descendants will not be Kings, he 

arranges for Banquo, to be murdered but is haunted by his ghost. He returns to the witches, whose 

equivocal advice leads to Macbeth feeling unbeatable . Macbethõs demonstrates hubris and eventually 

he is killed by Macduff. 

V Ruthless: Having no compassion for 

others.

V Tyrannical : Cruel and oppressive in 

ruling over others.

V Hubristic : Excessively proud and self -

confident.

3b = Lady Macbeth
Macbeth's wife is one of the most powerful female characters in literature. She longs to rid herself of 

compassion and humanity, calling on spirits to remove her feminine instincts . She taunts Macbeth for his 

lack of courage but in public she acts gracefully . Ultimately, she is greatly affected by her own hardened 

ruthlessness . As Macbeth begins to act independently, she becomes mentally unstable , a shadow of her 

former commanding self, sleep -walking and sleep -talking before dying . 

V Manipulative: Skilled at influencing 

or controlling others.

V Calculating: Planning things 

carefully and intentionally.

V Tormented: Suffering from severe 

mental or emotional pain.

3c = The Witches
The witches are supernatural beings who embody chaos and malevolence , influencing events with their 

prophecies. They inspire Macbethõs dark ambition by predicting his rise to power, setting him on a path of 

murder and tyranny. They use equivocal language to deceive leading to Macbeth's downfall. 

V Malevolent: Wishing harm on others; 

evil.

V Prophetic: Predicting what will 

happen in the future.

V Deceptive: Giving an appearance 

or impression different from the 

truth.

3d = King Duncan
Duncan is the supreme example of a graceful, orderly and honourable king. Duncan also expresses 

humility when he admits his misplaced trust in the treacherous previous Thane of Cawdor. Duncan is 

depicted as the representative of God on earth , ruling by divine right (ordained by God), a feature of 

kingship strongly endorsed by King James I, and his death leads to a disruption in order in nature and the 

wider world. His benevolent reign contrasts the tyranny of Macbethõs rule.

V Benevolent: Kind and well -meaning .

V Gracious: Courteous, kind, and 

pleasant.

V Venerable: Given a great deal of 

respect.

3e = Banquo
Like Macbeth, Banquo is presented as a courageous and loyal warrior at the start of the play. He is 

depicted as open to human desires but able to think rationally , following the witchesõ opening prophecies. 

He is told that his descendants will be kings but he is able to balance his ambition with his moral compass , 

showing restraint and caution . Macbeth sees him as a threat to his own power and orders his murder. 

Fleance, his son, escapes. His ghost returns to haunt Macbeth.

V Honourable: Deserving respect and 

high regard.

V Loyal: Faithful to someone or 

something.

V Prudent: Acting with or showing 

care and thought for the future .

3f = Macduff

Macduff is portrayed as a loyal and principled nobleman, acting in an honourable and just way. He is 

appalled to discover the body of Duncan. Driven by a profound sense of duty to his country, he leaves his 

family to visit Malcolm in England, to plead with him to save Scotland from Macbethõs tyranny. The news of 

his familyõs murder intensifies his resolve to overthrow Macbeth . Macduff embodies justice , playing a crucial 

role in Macbeth's downfall by killing him in the final act.

V Righteous: Morally right or justifiable.

V Vengeful: Seeking to harm someone 

in return for a perceived injury.

V Resolute: Admirably purposeful, 

determined, and unwavering.

4. Tragic Hero

A tragic hero is a character 

who begins in a high position, 

often of noble birth, but makes 

a mistake that leads to their 

downfall . A tragic heroõs story is 

meant to evoke feelings of pity 

and fear in the audience.

Characteristics of a Tragic 

Hero:

Á Noble Birth : The hero is born 

into a high social rank or 

noble family. Macbeth is a 

Thane at the start of the 

play.

Á Hamartia : The hero has a 

tragic flaw or makes a 

mistake. Macbethõs 

hamartia is his unchecked 

ambition.

Á Peripeteia : The hero 

experiences a reversal of 

fortune from good to bad. 
Macbethõs peripeteia is the 

regicide.

Á Hubris: The hero often 

exhibits hubris, which means 

they have excessive pride 

or arrogance . Macbeth 

demonstrates this at the 

end, believing he cannot 

be killed because of the 

witchesõ prophecies.
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5. Key Quotations Character Analysis
ĄShakespeareé

1. òFair is foul , and foul is fair / Hover 

through the fog and filthy air.ó
Witches

Establishes the witches as supernatural beings embodying evil and deception.  Adjective ôfoulõ suggests that they feel 

terrible things are to be delighted in. Paradox introduces the concept of appearance and reality. 

2. òTill he unseam'd him from the nave 

to the chaps, / And fix'd his head upon 

our battlements.ó

Sergeant

Brutal description depicts Macbethõs ruthless nature and fearless loyalty in battle. The violent verb and graphic image 

ôunseamedõ highlights his capacity for violence but also introduces his dark ambition, foreshadowing his later bloodthirsty 

nature. 

3. òOftentimes, to win us to our harm, the 

instruments of darkness tell us truthsé to 

betray us.ó

Banquo

Banquo warns Macbeth about the use of partial truths by the supernatural to manipulate and destroy. Juxtaposition of 

ôtruthsõ and ôbetrayõ establishes Banquo as a cautious character with a strong moral compass. Foil to Macbeth, who is 

captivated by the prophecies.

4. òStars, hide your fires / Let not light

see my black and deep desires.ó
Macbeth

Macbeth is concealing his treacherous thoughts of regicide. ôLightõ symbolises hope and truth ðMacbeth rejecting this to 

take the immoral path to regicide. Beginning to reveal Macbethõs hamartia ðhis dark and unchecked ambition.

5. òUnsex me here / And fill me from the 

crown to the toe topfull of direst 

cruelty.ó

Lady Macbeth
Lady Macbeth appeals to the supernatural to rid her of the feminine qualities of kindness and compassion. Imperative 

establishes her as commanding and subverting the expectations of Jacobean women.

6. òLook like the innocent flower / But be 

the serpent underõt.ó
Lady Macbeth

Commanding her husband to be duplicitous and appear welcoming while plotting regicide. Evil ôserpentõ a Biblical 

allusion to the serpent who introduced sin to Adam and Eve in the Garden of Eden. Again, subverts the expectations of 

Medieval women through her portrayal as Machiavellian and commanding. 

7. òI have no spur / To prick the sides of 

my intent, but only / Vaulting ambition.ó
Macbeth

Macbeth admits he has no just reason for killing Duncan! Adjective ôvaultingõ extends the metaphor of horse and rider 

who come crashing down, foreshadowing impulsive actions leading to tragedy.

8. òWhen you durst do it, then you were 

a man.ó
Lady Macbeth

Emasculating Macbeth to challenge his perceived weakness when he expresses doubts about the regicide. Forceful tone 

demonstrates her power over Macbeth. ôManõ alluding to Jacobean stereotype of male physical and mental strength. 

9. òBut wherefore could not I pronounce 

'Amen õ?ó
Macbeth

Macbeth cannot respond to a blessing he does not deserve ðhe is unworthy of Godõs blessing. Question evokes his 

desperation and panic. ôAmenõ, the holy word spoken after a prayer, highlights he is aware that his sin will never be 

forgiven.

10. òWill all great Neptuneõs ocean wash 

this blood / Clean from my hand?ó
Macbeth

Macbeth is anxious that he will never be rid of the memory or guilt of the regicide. Classical allusion highlights that he wi ll 

never be cleansed of this sin. Blood as motif throughout the play, representing his inescapable guilt.

11. òMost sacrilegious murder hath 

broke ope / The Lordõs anointed 

temple .ó

Macduff
Macduff -Macbethõs foil -discovers the body and is distressed. Metaphor of the ôtempleõ compares Duncanõs body to a 

sacred building, destroyed and desecrated. Depicts regicide as a heinous sin, defying Godõs authority. 

12. òDark night strangles the travelling 

lamp.ó
Ross

The sun has been prevented from shining by the darkness. Personification of the darkness as brutal attacker, mirroring 

Macbethõs own actions. Metaphor of the ôtravelling lampõ suggests the sun - symbolic of goodness ðis destroyed by evil. 

13. òO, full of scorpions is my mind, dear 

wife!ó
Macbeth

Macbeth suffers the terrible and threatening thoughts in his mind, thoughts of those Banquo and Malcolm, who threaten 

his crown. Metaphor of the ôscorpionõ compares his thoughts to a hideous and dangerous creature, corrupting him. 
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7. Motifs

7a = Light and Darkness The motif of light and darkness is used to symbolise the 

battle between good and evil. Light represents purity, truth, and life, while darkness 

signifies evil, deceit, and death. Macbeth himself acknowledges this when he calls 

on the night to hide his dark desires and the murder of King Duncan takes place at 

night, shrouded in darkness.

7b = Nature  Throughout the play, the weather plays an important role. The 

rebelling nature of wind and the sun indicates the disruption within the natural 

order of society. Animals, too, respond to the chaos caused by Macbeth's 

unnatural actions. For example, Duncan's horses are said to have eaten each 

other, and an owl kills a falcon.

7c = Blood  The constant presence of blood in Macbeth repeatedly reminds the 

audience about how serious the consequences of the charactersõ violent and 

destructive actions are. Macbeth asks whether ôNeptuneõs oceansõ will remove the 

blood from his hands, following the regicide. Imaginary blood represents guilt for 

Macbeth and Lady Macbeth. Lady Macbeth hallucinates, seeing blood on her 

hands, just before she dies.

8. Authorial Intent

Shakespeare adapted the story of Macbeth from historical sources, primarily Holinshed's 

Chronicles, a history of England, Scotland, and Ireland. Many of the details in Shakespeareõs 

play, such as Macbeth's encounter with the witches, the murder of King Duncan, and 

Macbethõs eventual demise, appear in these chronicles. Shakespeare, chose to adapt this 

historical account in orderé

8a = To flatteré King James I, who was deeply concerned about witchcraft. The character of 

Banquo, depicted as an honourable figure, was included to reflect with King James's lineage, 

as the king claimed descent from Banquo, as outlined in Holinshedõs Chronicles.

8b = To condemné regicide. The murder of King Duncan is depicted as a heinous crime that 

disrupts the moral and political order, leading to chaos and suffering.

8c = To warn againsté the dangers of unchecked ambition, Shakespeare crafted Macbethõs 

rise and downfall to show how the lust for power can lead to oneõs destruction.

8d = To highlightéthe consequences of moral corruption and aligning with the supernatural. 

The play portrays how Macbeth and Lady Macbethõs descent into evil leads to their ultimate 

ruin and the disorder of the natural order.

5. Key Quotations 

Continued

Character Analysis

14. òThough canst not 

say I did it; never shake 

thy gory locks at meé 

Hence, horrible 

shadow.ó

Macbeth

A turning point in the play and 

Macbethõs realisation that he has lost 

control. Refuses to be blamed for his 

murder. Image of Banquoõs ôgoryõ hair 

emphasises brutal violence of the 

murder and augments motif of blood.

15. òOur countryé 

weeps, bleeds , and 

each new day a gash is 

added to her wounds.ó

Malcolm

Personification of Scotland as vulnerable 

ðthe country is dying at the hands of the 

tyrannical Macbeth. Again augments 

the motif of blood. 

16. òJustice, verity, 

temperance .ó
Malcolm

List of abstract nouns identifies kingly, 

moral qualities. ôTemperanceõ indicating 

self-control -juxtaposes Macbethõs 

tyrannical and evil characteristics.

17. òOut, damned spot ! 

Out I say!... Will these 

hands neõer be clean?ó

Lady Macbeth

Lady Macbeth is now mentally unstable 

and desperate for forgiveness. The ôspotõ 

blood symbolic of her guilt. Tempting her 

husband to regicide has led to her 

downfall. Exclamatives and repeated 

imperative verbs highlight her despair. 

18. òAbhorred tyrant.ó Young Siward

Macbeth, hated by his people, is a cruel 

and violent leader who is not divinely 

appointed. Repetition of ôtyrantõ at this 

point in the play highlights his immorality.

19. òThese juggling 

fiends no more believõd

that palter with us in a 

double sense.ó

Macbeth

Macbethõs realisation that he has been 

deceived by the witches; ôpalterõ to be 

deliberately misleading. Macbethõs 

anger. ôFiendsõ again links to evil and the 

Devil.

20. òThis dead butcher 

and his fiend like queen.ó
Malcolm

Highlights Macbeth and Lady Macbethõs 

evil. Lady M again aligned with the 

supernatural. Macbeth is punished for his 

sins in death ðtragic hero.
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9. Vocabulary

9a = prophecy (noun) a prediction 

of what will happen in the future.
9m = Machiavellian (adjective)
using clever but often dishonest methods 

that deceive people so that you can win 

power; cunning and scheming9b = ambition (noun) a a strong 

desire to do or achieve something.

9c = duplicitous (adjective)  
dishonest or hiding the truth.

9n = emasculate (verb) to make a man 

feel less powerful by reducing his 

confidence and perceived strength.
9d = equivocate (verb) to speak in a 

way that is intentionally not clear, in 

order to mislead someone or hide 

the truth.

9o = tyranny (noun) government by a 

ruler who has unlimited power over the 

people and uses it cruelly.

9e = heinous (adjective) wicked and 

evil.

9f = hubris (noun) excessive pride or 

self-confidence.

9p = benevolent (adjective) kind and 

helpful.

9g = regicide (noun) the action of 

killing a king.

9q = avenge (verb) to do harm to or 

punish a person responsible for harm, in 

order to achieve a fair situation.

9h = sceptical (adjective) doubting 

that something is true or useful.

9r = demise (verb) the death of a person.

9i = malevolent (adjective) evil; 

wanting to cause great harm.

9s = ruthless (adjective) not thinking or 

worrying about any pain caused to 

others; cruel.

9j = treachery (noun) behaviour that 

is not loyal; betrayal of trust

9t = ramifications (noun) the possible, and 

often serious, results of an action.

9k = usurp (verb) take (a position of 

power or importance) illegally or by 

force.

9u = deception (noun) the act of hiding 

the truth, especially to get an advantage.

9l = divine (adjective) connected 

with a god, or like a god

9v = subvert (verb) to go against or 

destroy the power and influence of 

something .

10. Subject Vocabulary

10a = play (noun)
A dramatic piece of literature intended to 

be acted out on the stage.

10k = symbol (noun)
A character, idea, image or setting that represents 

a bigger idea.

10b = act (noun)
A way of dividing a play . Each act is a group 

of scenes .

10l = euphemism (noun)
A mild or indirect word or expression used for one 

considered to be too harsh or blunt.

10c = scene (noun)
A dramatic part of the story of a play, at a 

particular time and place and a way of 

dividing acts into smaller parts.

10m = allusion (noun)
An unexplained reference to someone or 

something outside of the text e.g. biblical allusion.

10n = rhyming couplet (noun phrase)
Two lines of verse (in a poem or a play by 

Shakespeare) whose final sounds rhyme
10d = stage direction (noun)
An instruction in a play that tells actors how 

to move or speak, or gives information about 

the setting, sound effects or lighting. 10o = foreshadowing (noun/verb)
An indication or hint of what is to come later in the 

story.10e = characterisation (noun)
The creation or construction of a fictional 

character. 10p = soliloquy (noun) 
A character speaking to him or herself, relating his 

or her innermost thoughts and feelings as if thinking 

aloud.

10f = protagonist (noun) 
The main character

10g= language (noun)
Words or methods (techniques) used by 

writers to present their meanings or create 

effects.

10q = foil  (noun) 
A character who contrasts with another to highlight 

their different traits and motivations.

10h = connotations (noun)
A feeling or idea that is suggested by a 

particular word.

10r = motif (noun) 
An important idea or image that is repeated 

throughout a piece of writing. 

10i = imagery (noun)
The use of language to create vivid pictures 

in the readersõ minds.

10s = tragedy (noun)
A play that relates the sorrowful or terrible events 

encountered or caused by a heroic individual. 

10j = metaphor (noun) 
Comparing one thing to another directly ðas 

if one thing is another ðto highlight their 

similarities. 

10t = imperative (noun)
A command or an order.
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1. Plot

1a. Stave 1  Ebenezer Scrooge ða callous and selfish miser ðis introduced. In his counting house, where 

he works as a money lender, he is visited by his nephew who he treats with contempt, rejecting his 

invitation to dinner on Christmas Day and rebuking his passion for the festive season. Next, he dismisses 

two charity men who are collecting money for the poor. Resentfully, he allows Bob Cratchit the day off for 

Christmas Day, before going home. It is here that he is visited by the ghost of his dead business partner: 

Jacob Marley.  Wearing a weighty chain, he is condemned to wander the Earth and witness suffering, as 

a punishment for his greed and ignorance in life. Marley tells Scrooge that he is destined to do the same 

but he has a chance to escape this fate and that he will be visited by three more ghosts. Scrooge falls 

asleep.

1b. Stave 2  The Ghost of Christmas Past is the first of the spirits to visit Scrooge. The ghost takes Scrooge to 

see his old school, where he sees himself alone ða painful memory. Next, he is taken to the place he was 

an apprentice for Fezziwig and witnesses the jovial party that Fezziwig throws for his family and 

employees. Scrooge is then distressed to witness his former fiancée breaking off their engagement and as 

an older woman, happily spending time with her husband and raucous children. Scrooge cannot bear to 

watch so tries ðand fails -to extinguish the ghostõs light.

1c. Stave 3  The Ghost of Christmas Present appears and shows Scrooge society celebrating Christmas, 

first wandering the streets then visiting the Cratchit family. He witnesses the small meal they enjoy but their 

contentment and appreciation. Next, Scrooge is taken to a number of remote locations ða mining 

village, a lighthouse and a ship in the middle of the ocean ðwhere people are celebrating Christmas 

despite their isolation. The ghost then transports him to Fredõs house, where they are playing games. 

Finally, as the ghost physically appears to be growing older, Ignorance and Want are revealed. 

1d. Stave 4   The Ghost of Yet to Come takes Scrooge to witness a series of gatherings, all focusing on the 

death of the same man. Scrooge is taken to see people selling the dead manõs stolen belongings and 

insulting him ruthlessly. He hears a young couple talking happily about the death as it means they have 

some more time to repay a debt. He visits the Cratchit family, in mourning for the death of Tiny Tim. Finally, 

he is taken to a graveyard where it is revealed that he is the lonely, unloved dead man. He realises he 

can change this fate and pledges to become a better person.  

1e. Stave 5   Scrooge is overjoyed to wake up on Christmas morning. He donates a substantial amount of 

money to the charity men, sends a prize turkey to the Cratchit family, goes to Church and visits Fredõs 

house for dinner. The next day, he tells Bob that he will increase his salary and promises to help him further. 

Finally, readers are informed that he changes his ways and treats Tiny Tim ðwho did not die ðas his own 

child.

2. Characters

2a. Ebenezer Scrooge   The novellaõs main protagonist. A cold, 

isolated miser whose experiences with the ghosts result in his redemption. By 

the end, he is socially conscious and philanthropic. 

2b. Bob Cratchit  Scroogeõs only employee, a clerk, treated cruelly by him 

but content with the love of his family. 

2c. Fred  Scroogeõs nephew (his sister Fanõs son). An excitable, generous 

and forgiving man who attempts to share the merriment of Christmastime 

with his uncle. Scroogeõs foil.

2d. The Ghost of Jacob Marley  Scroogeõs dead business partner who 

appears as a ghost to warn Scrooge of the error of his ways.

2e. The Ghost of Christmas Past  Allegorical of memory, he shows Scrooge 

events from his past. He has a strange, fluctuating appearance and a jet of 

light streaming from his head ðsymbolic of hope and truth. 

2f. Fezziwig  Scroogeõs old employer. He treats his employees generously. 

Scroogeõs foil.

2g. Belle  Scroogeõs young love who breaks off their engagement because 

of Scroogeõs changing nature and attitude to money.

2h. The Ghost of Christmas Present  Sitting atop a throne of food, this ghost is 

large and commanding. He symbolises the Christmas spirit, sprinkling incense 

from his torch to assist those who need his help, and showing Scrooge how 

Christmas should be celebrated.

2i. Tiny Tim  Bob Cratchitõs disabled, thoughtful son. He rises above his own 

suffering to think of others.

2j. Ignorance and Want  Two emaciated, animalistic children who 

symbolises societyõs vices: a wilful lack of awareness of the plight of the poor 

and greed that leaves others wanting.

2k. The Ghost of Christmas Yet to Come  The most ominous of the spirits, a 

spirit who does not speak and completely covered in a black garment. He is 

the ghost Scrooge fears most of all.
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4. Vocabulary

4a = philanthropy (noun) 

The desire and active effort to help 

others, especially through the donation of 

money

4b = misanthrope (noun) 
A person who dislikes humankind and 

avoids human contact

4c = poverty (noun) 
The condition of being extremely poor

4d = plight (noun)
A dangerous, difficult situation; struggle; 

difficulty

4e = injustice (noun)
Lack of fairness; unfair treatment in a 
situation

4f = avarice (noun)
Extreme greed

4g = parsimonious (adjective)
Very unwilling to spend money

4h = facetious (adjective)
Treating serious issues with deliberately 

inappropriate humour or sarcasm

4i = supernatural
Above or beyond what is natural; 

otherworldly

4j = didactic (adjective )

Intended to teach, or to improve morals 

by teaching

4k = humanity 
Human beings collectively; the quality of 

being kind and compassionate

4l = responsibility (noun) 
Something that it is your job or duty to deal 

with

4m = ignorance (noun)
lack of knowledge, understanding, or 

information about something

4n = Malthusian (adjective)
Relating to Thomas Malthus, the economist 

and writer who believed the poor would 

likely die if resources such as food became 

too expensive and this was a natural way 

to control the population size

4o = catalyst (noun)
Someone or something that encourages 

progress or change

4p = redemption (noun)

The act of being saved from sin or past 

mistakes

4q = social reform (noun phrase)
A change and improvement to the way a 

country is run or organised

Subject Vocabulary

4q = novella (noun)
A short novel

4r = protagonist (noun)
The main character in a novel, play or film

4s = allegory (noun)
A story that can be interpreted to reveal a 

hidden meaning, typically a moral or 

political one

3. Context

3a. Charles Dickens  When he was a child, Dickens attended private schools. When he was 

12, his father was sent to debtorõs prison and Dickens was sent to work in a blacking factory, 

labelling bottles of black polish. Later in life, he read a report on child labour in the UK. This 

prompted him to write A Christmas Carol, in order to criticise the treatment of the most 

vulnerable in society. His disabled nephew inspired Tiny Timõs character.

3b. Victorian London Victorian England was a time of huge population increase, almost 

doubling from 16.8 million in 1851 to 30.5 million in 1901. London became the most advanced 

and wealthiest city in the world. However, constant factory production caused a black smog 

of smoke to hang over the city. Buildings were filthy, streets crowded and overpopulated. The 

Industrial Revolution meant that machines took over many jobs previously carried out by 

people. People moved to cities, such as London, but here demand for jobs was high and pay 

low. London ðlike Victorian England more widely ðwas a place of stark inequality between 

the rich and poor.

3c.  The Poor Law and The Workhouse  In 1834 , a law was passed that stopped Government 

money going to the poor except in exceptional circumstances. Instead, those who could not 

afford to support themselves were sent to workhouses: places where people were given food 

and clothes in exchange for hours of manual labour and where conditions were poor. 

3d.  Malthusian Theory  The Rev. Thomas Malthus, a respected economist and writer, warned 

against helping when people were hungry because it would lead to a population size that 

was too big . He believed that population would always grow faster 

than access to food. A Christmas Carol is a refutation of this theory.

3e.  Education Dickens believed that many of the problems in Victorian society, such as 

crime, poverty and disease were caused by lack of education. The poor in Victorian Britain 

had little or no education. He supported several projects to educate the poor, such as the 

Ragged Schools, which offered free education, clothing and food to children from poor 

families.

3f. Christianity and Christmas  In the early 1800s, Christmas was observed more as a religious 

festival rather than a holiday and time of sumptuous celebration. The novella is often credited 

with spreading popular traditions and reminding people of the need for kindness, familial 

love, charity and happiness at Christmastime. Victorians believed in following certain rules in 

order to be a good Christian, including attending Church on a Sunday and not working on 

Sundays ðknown as Sabbatarianism.
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5. Authorial Intent 

Charles Dickens wrote this novella for a 

purpose and uses the plot, characters  and 

settings to send a message to his readersé

5a - To encourage... his Victorian readers to 

acknowledge the plight of the poor and to 

and exposes his reader to the terrible 

suffering they endure.

5b ðTo exposeéhis readers to the injustices 

of the class system of Victorian Britain and 

the mistreatment of the working class.

5c ðTo refuteéMalthusian theory and 

champion the idea that everybody in 

society can live a happy life if resources are 

shared and the rich are charitable and 

distribute their wealth. 

5d ðTo warné of the terrifying 

consequences of forsaking philanthropy 

and Christian duty and neglecting the 

needs of those who are less fortunate

5e ðTo presentéa scathing social 

commentary on Victorian society and to 

challenge the misanthropic views of his 

wealthy reader. 

5f ðTo celebrate... the contentment of 

close family relationships and the 

contentment of the festive season - a time 

for kindness, charity and peace for all.

5g - The text is relevant today as... social 

inequality and injustice still affects many 

people in modern Britain, as evidenced by 

the cost of living crisis and the rising number 

of people accessing food banks.

4t = context (noun)
The circumstances surrounding 

writing; social issues, historical events, 

authorõs background and beliefs, and 

how they influence a writerõs choices

4u = characterisation (noun)
A method used by writers to create 

and craft characters.

4v = foil (noun)
A character who contrasts with 

another

4w = symbol (noun)
A character, idea, image or setting 

that represents a bigger idea

4x = imagery (noun)
The use of language to create vivid 

pictures in the readersõ minds

4y = pathetic fallacy (noun)
Giving human feelings and emotions 

to something not human, particularly 

the weather or environment

4z = motif (noun)
An important idea or image that is 

repeated throughout a piece of 

writing. 

6. Themes

6a = Poverty
Dickens felt strongly that Victorian society ignored the poverty of the working class and 

underclass. While the rich who enjoyed excess and comfort at Christmas, the poor ðincluding 

vulnerable children - were forced to live in dreadful conditions in workhouses or in utter 

destitution. Through the novella he suggests that poverty leads to suffering, death, dehumanising

of individuals, crime and misery.

6b = Greed
Dickens suggests that greed is the cause of poverty and if the avaricious Victorian rich would 

acknowledge the plight of the poor then the cycle of poverty and misery could be broken. He 

also conveys the idea that prioritising wealth over everything else leads to isolation from family 

and friends ða melancholy existence. 

6c = Charity and Philanthropy
Dickens wanted his rich Victorian readers to understand the benefits of charity and the 

importance of the rich seeing charity as their social obligation and duty. Sharing wealth could 

end the suffering of many poor people and make those who contribute to those in poverty 

happy and content too. 

6d = Christmas
Christmas is a Christian celebration of the birth of Christ, though it also encompasses Greek, 

Roman and pagan traditions of giving gifts and feasting around the Winter Solstice. It is a time 

when families and friends come together to share food and exchange gifts. The story of Scrooge 

takes place on Christmas Eve and Christmas Day and uses the ideas of generosity and 

compassion ðembodied by characters such as the Ghost of Christmas Present, Fred and 

Fezziwig  - that we associate with Christmas to highlight the joy of the festive season. Scrooge is 

shown that even the poor and isolated characters (The Cratchit family, the miners and sailors) 

find comfort in Christmas celebrations.

6e = Family
Closely linked to Dickensõ purpose of popularising an emotional element to Christmas is his 

presentation of family. The contentment of family life is highlighted by the older Belle and the 

Cratchit family who, while financially poor, are emotionally rich because of their familial love. 

Eschewing family leads to misery, as Scrooge emphasises at the start of the novella.

6f = Redemption
Redemption is the idea of being saved from sin or evil. In Scrooge we see a man who is 

transformed from a greedy, selfish miser into a generous and good -natured character by the 

end.  He is shown the error of his ways by the ghosts that visit him and is redeemed by his own 

willingness to change. The moral message of the novella is that all human beings ðeven the 

most misanthropic - have the opportunity to behave in kinder ways towards each other.
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7. Key Quotations and Methods

7a. òA é covetous old sinner!ó   Adjective ôcovetousõ -jealous of othersõ money, avaricious; religious reference ðScroogeõs unchristian nature.

7b. òSolitary as an oysteró   Simile -Scroogeõs isolation as he puts a barrier between himself and humanity; image hints at something more worthy inside 

Scrooge, as a pearl is sometimes found in an oyster shell.

7c. òChristmas time é when men and womené open their shut-up hearts freelyó   Metaphor ðFredõs love for the festive season and the kindness and charity 

that it inspires in others.

7d. òMany thousands are in want of common necessariesó   Statement ðextent of poverty in London and the plight of the poor.

7e. òIf they would rather die, they had better do it and decrease the surplus populationó   Dismissive tone and reference to Malthusian theory ðScroogeõs ignorant and callous attitude to 

the poor.

7f. òA poor excuse for picking a manõs pocket every twenty-fifth of December!ó   Metaphor and irony ðScrooge reluctant to give his clerk, Bob Cratchit, a paid day off for Christmas Day, 

even though he is able to financially.

7g. òI wear the chain I forged in lifeó   Symbol ðthe chain is a symbol of Marleyõs relentless punishment for his greed in life, metaphorically ôforgedõ in the fires of his sin and ignorance.

7h. òMankind was my businessó   Statement and simple sentence ðunarguable message that charity and social conscience are vital.

7i. òFrom the crown of its head there sprung a bright clear jet of lightó   Symbol ðthe light emanating from the ghostõs head is symbolic of hope and truth.

7j. òA small matter to make these silly folks so full of gratitudeó Irony ðScrooge is himself a cruel employer, unwilling to spend any money on Bob Cratchit ðchanging character.

7k. òAnother idol has displaced me... A golden oneó   Metaphor ðBelle breaks off the engagement because Scrooge reveres money more than her ðgoes against the 10 

commandments ðconveys how avarice can destroy personal relationships.

7l. òòTo any kindly given. To a poor one most.óé òBecause it needs it most.ó   Dialogue ðgenerosity and compassion of the Ghost of Christmas Present.

7m. òGod bless us, everyone.ó   Religious reference ðTiny Tim is pious and wants all to be protected and made happy by God.

7n. òI see a vacant seaté and a crutch without an owner.ó  Poignant image and euphemism ðTiny Tim will die but the idea is so distressing that the ghost at first cannot articulate it 

bluntly.

7o. òHis offences carry their own punishmentó   Connotations ðFred believes Scroogeõs actions are morally ôcriminalõ; foil characters.

7p. òThey were a boy and a girl. Yellow, meagre, ragged, scowling, wolfish.ó   Symbols and listing of adjectives ðIgnorance and Want are symbols of the ignorance of the Victorian rich 

and the resulting struggles of the most vulnerable ðadjectives suggest the lack of dignity, misery and emaciation as a result o f poverty.

7q. òIts mysterious presence filled him with a solemn dread.ó   Image and unsettling tone ðthe final ghost instills fear in Scrooge and makes his redemption certain .

7r. òThe whole quarter reeked with crime, with filth and misery.ó Setting and listing highlight the overwhelming poverty of the slums, symbolises social injustice and the desperation of the 

poorest.

7s. òI will honour Christmas in my heart.ó   Antithesis of the Scrooge of Stave 1 ðemotional pledge to recognise the kindness and compassion of the festive season.

7t. òHappy as an angel!ó  Simile and religious reference ðthe contentment that charity and kindness brings ðChristian virtues bring you closer to God.
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Year 11 Knowledge Organiser ðAn Inspector Calls (Literature Paper 2, Section A)

1. Plot

1a. ACT ONE
1. The Birling family live in a ôfairly large suburban house õ and, at rise of curtain, they are ôpleased with themselves õ.
2. Birling remarks awkwardly that ôitõs a pity Sir George and ðer ðLady Croft canõt be with usõ.
3. Gerald presents Sheila with an engagement ring and she exclaims, ôOh ðitõs wonderful!õ
4. Birling makes predictions about the future; he says, ôweõre in for a time of steadily increasing prosperityõ.
5. Birling is unrepentant about his role in the suicide of Eva Smith, remarking that ôitõs a free countryõ.
6. Eric disagrees by saying that ôit isnõt if you canõt go and work somewhere elseõ.
7. Eva does manage to find another job because ôMilwards suddenly found themselves short -handed õ.
8. Sheila feels deeply guilty about using her influence to get Eva sacked; she says that ôif I could help her now, I would -õ.
9. The Inspector reveals that Eva changed her name to Daisy Renton, which prompts Gerald to ask ô[startled ] what? õ
10. Gerald asks Sheila not to tell the Inspector about his relationship with Daisy; he says, ôwe can keep it from him õ.

1b. ACT TWO 
1. Gerald tries to deter Sheila from staying to witness the questions and answers that are ôbound to be unpleasant õ. 
2. Mrs Birling notes Ericõs absence and remarks that he ôseems to be in an excitable silly mood õ.
3. Gerald concedes to the Inspector that he met the ôquite different õ and ôyoung and pretty ô Daisy in the disreputable Palace 

Bar.
4. Gerald says that he ôbroke it off õ with her before he went away for ôseveral weeks õ on business.
5. The Inspector reveals that Daisy kept a diary, in which she wrote that ôshe felt thereõd never be anything as good again for 

herõ.
6. Obviously upset, Gerald excuses himself and leaves; however, he says, ôIõm coming backõ.
7. Mrs Birling claims that she ôdid nothing Iõm ashamed of or that wonõt bear investigationõ.
8. She refused Eva charity money, stating that it is the fatherõs ôresponsibility õ to support her.
9. Mrs Birling defiantly says, ôI blame the young man who was the father of the child she was going to have õ.
10. When it is implied that Eric is the father, Mrs Birling becomes agitated and says, ôI wonõtbelieve it õ.

1c. ACT THREE
1. Eric says bitterly to his mother that ôyou havenõt made it any easier for meõ.
2. Eric admits that he was ôa bit squiffy õ when he met Eva and ôwas in that state when a chap easily turns nasty õ.
3. He saw Eva again; he ôliked õ her, but ôwasnõt in love with her or anythingõ.
4. Eric tells the Inspector that Eva ôdidnõt want me to marry herõ.
5. Eric admits to taking money from his father; Birling reacts angrily and says that Eric has been ôspoiltõ.
6. As the Inspector prepares to leave, he highlights to the Birlings and Gerald that each of them ôhelped to kill õ Eva.
7. He asks them to remember that ôthere are millions and millions and millions of Eva Smiths and John Smiths still left with us õ.
8. The Inspector leaves and Birling says that he is ôabsolutely ashamed õ of Eric; Eric says that he is ôashamed õof his father ôas 

wellõ.
9. Birling believes that he and the rest of the family were ôbluffed õ; he later confidently concludes that the Inspector was a 

ôfake!õ
10. The play ends with Birling reporting that ôa police inspector is on his way here ðto ask some ðquestionsõ.

2. Characters

2a. Inspector Goole
V Priestleyõs mouthpiece 

V Commanding 

V Persuasive

V Didactic

V Social justice and reform

V Socialist

V Omnipotent 

4b. Mr Arthur Birling
V Capitalist 

V Arrogant 

V Verbose

V Stubborn

V Ignorant

V Industrialist 

4c. Mrs Sybil Birling
V Judgmental 

V Old money 

V Condescending

V Traditional, etiquette

V Insincere 

V Controlling

4d. Sheila Birling
V Astute

V Materialistic

V Emotional

V Compassionate

V Transformed

V Empowered

4e. Eric Birling
V Irresponsible 

V Spoilt 

V Product of his environment

V Reckless 

V Immature 

V Transformative 

4f. Gerald Croft
V Aristocratic 

V Secretive 

V Duplicitous 

V Privileged 

V Evasive

V Emotional

4g. Eva Smith / Daisy Renton
V Working class 

V Determined 

V Oppressed and mistreated

V Vulnerable

V Allegorical 

V Emblematic 
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5m = oppressed (adjective)  
treated in an unfair or cruel 

way, preventing someone 

from having opportunities and 

freedom

5n = unashamedly (adverb)  
Openly, without guilt or 

embarrassment

5o = Socialism (noun)  The 

belief that ways of making 

money and wealth should be 

shared more equally in society.

5p = Capitalism (noun)  The 

belief that ways of making 

money and wealth should in 

control of individuals and 

people should be able to 

control how much profit they 

earn.

5q = plight (noun)  A difficult or 

unfortunate position; struggle.

6. Subject Vocabulary

6a = play (noun)  In literature, 

a dramatic work designed to 

be performed on stage.

6b = allegory A story that can 

be interpreted to reveal a 

hidden meaning, typically a 

moral or political one

6c = morality play (noun 
phrase) An allegorical drama 

popular in Europe especially 

during the C15th and C16th, in 

which the characters personify 

moral qualities (such as charity 

or greed). 

6d = act (noun) A section of a 

play.

3. Context

3a. J.B. Priestley  Priestley was born into a working class family who lived in Bradford, Yorkshire. It was 

here that he noticed that many people lived in poverty and the cityõs ôrespectableõ folk could be smug, 

even hypocritical. He fought for England in WWI and witnessed the social inequalities present amongst 

the commanding officers and the lower ranking soldiers. Priestley held a strong socialist political view 

and was part of a group that set up the socialist Common Wealth Party in 1942. During WWI he delivered 

his ôPostscriptsõ radio broadcasts, calling for a better, fairer society after the war was over.

3b. Women in Edwardian and post -war England At the start of the C20th, women had very conventional 

roles in society. The Edwardian period was a patriarchal one. If married, women usually stayed at home 

to look after children while their husband worked. If single, they did work which usually involved some 

form of service. During the world wars, women were required to work, as men were called up to fight. 

Women were praised for their wartime work but expected to make way for the returning troops; there 

was an assumption that their temporary roles had been specifically linked to wartime. By 1951 the 

number of working women had returned almost to the pre -war level and a bar on married women 

working continued in many jobs. 

3c.  Edwardian society and social norms  There was a big divide between the rich and the poor, 

unwritten rules maintaining the status quo. The rich often perceived poor people to have no manners or 

sophistication, and there was a very low level of social mobility (very few working class people would be 

able to become middle class). 

3d. The Great Unrest Between 1911 and 1914, Britain and Ireland were rocked by a series of mass strikes 

of miners, railway, dock, and tramway workers, as well as those from other industries that went on 

solidarity strikes. 

3e. Post-war Britain Following the end of WWII, the majority of the British people, did not want a return to 

pre -war Conservative policies, which they blamed for the hardship of the 1930s, and there was a mood 

for social reform. At the 1945 general election, Winston Churchill was defeated by the Labour Party 

headed by Clement Attlee. A welfare state (a society in which the government provides services like 

healthcare, financial help for those who need it) was established and in 1948 the NHS founded.

5. Vocabulary

5a = ostentatious ( adj )

Characterized by pretentious or 

showy display

5b = condescending ( adj )
Having or demonstrating an 

attitude of patronizing superiority

5c = patriarchy (noun)
A system of society in which men 

hold the power and women are 

largely excluded from it. 

5d = privileged ( adj ) Granted a 

special right, advantage, or 

immunity available only to a 

particular person or group

5e = culpable ( adj )
Deserving of blame

5f = avarice (noun) Extreme greed

5g = disparage (verb) To speak 

down to another in an insulting 

and rude manner

5h = infantile ( adj ) Acting like or 

likened to a young child

5i = objectify (verb) = To degrade 

something or someone to the 

status of a mere object

5j = didactic (adjective )

Intended to teach, or to improve 

morals by teaching

5k = remorseful (adjective) Full of 

regret for something they have 

done; sorry for past actions

5l = ignorant (noun)
Lacking knowledge or awareness 

of something.

4. Authorial Intent

J.B. Priestley wrote this didactic play for a number of reasonsé

4a - To encourage his audience to considers its own attitude towards the working class and 

gender issues .

4b ðTo expose the hypocrisy and double standards of certain strands of Edwardian society.

4c ðTo refute capitalist ideologies and highlight the exploitative nature of Capitalist societies.

4d ðTo warn of the terrifying consequences of forsaking social responsibility and neglecting 

the needs of those who are less fortunate

4e - The text is relevant today as social inequality, prejudice and injustice still affect many 

people in modern Britain, as evidenced by the cost -of -living crisis and the rising number of 

people accessing food banks.
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6e= stage direction (noun phrase) An 

instruction in the text of a play how an 

actor moves or speaker, or the sound 

effects, props and lighting.

6f = prop (noun) An object used on the set 

of a play.

6g =polemic  (noun) a piece of writing 

expressing a strongly critical attack 

someone or something.

6h = dramatic irony (noun phrase)  A point 

in a play at which the audience of a play 

knows something that the characters do 

not know.

6i = context (noun)

The circumstances surrounding writing; 

social issues, historical events, authorõs 

background and beliefs, and how they 

influence a writerõs choices

6j = characterisation (noun)

A method used by writers to create and 

craft characters.

6k = foil (noun)

A character who contrasts with another

6l = symbol (noun)

A character, idea, image or setting that 

represents a bigger idea

6m = imagery (noun)

The use of language to create vivid 

pictures in the readersõ minds

6n = metaphor (noun) Comparing one 

thing to another directly ðas if one thing is 

another ðto highlight their similarities. 

6o = simile (noun) Comparing one thing to 

another using the words ôlikeõ or ôasõ, to 

highlight their similarities.

6p = irony (noun) A situation in which 

something which was intended to have a 

particular result has the opposite or a very 

different result.

7. Themes

7a. Wealth, 

power and 

influence

The Birlings are a family of wealth and power, who take pride in their high social position. Mr Birling is a successful 

businessman, and the family inhabits a nice home with a maid (and likely other servants). The play begins with 

the family celebrating and feeling generally pleased with themselves and their fortunate circumstance. 

Throughout the Inspectorõs investigation, however, it comes out that several of the Birlings have used their power 

and influence immorally, in disempowering and worsening the position of a girl from a lower class: Mr. Birling used 

his high professional position to force Eva Smith out of his factory when she led a faction of workers in demanding 

a raise; Sheila, in a bad temper, used her social status and her familyõs reputation to have the girl fired from 

Milwardõs;Mrs. Birlingused her influence in the Womenõs Charity Organisation to deny the girl monetary aid. 

Both Sheila and Mrs. Birling acted upon petty motivations in injuring the girl; Mr. Birling acted upon selfish, 

capitalist motivations.

7b. Blame 

and 

Responsibilit

y

The question asked throughout the play is: who is responsible for the suicide of Eva Smith? Who is to blame? The 

arc of the play follows the gradual spreading of responsibility, from Mr. Birling, to Mr. Birling and Sheila, to Mr. 

Birling and Sheila and Gerald , and so on and so forth. Each of the characters has different opinions about which 

of them is most responsible for the girlõs suicide.Mrs. Birling, most extremely, ends up blaming her own son, by 

suggesting that the person most responsible is the man that impregnated the girl, before realizing that the person 

in question is Eric.

In the end, the Inspector universalisesthe shared responsibility that the Birlings feel for the girlõs death, into a plea 

for Socialism: òWe are members of one body. We are responsible for each other. And I tell you that the time will 

soon come when if men will not learn that lesson, then they will be taught it in fire and blood and anguish.ó The 

lesson of the Inspector , and of the play at large, is that our actions have an influence beyond themselves and 

therefore that we are already responsible for each other so long as we are responsible for ourselves and our own 

actions.

7c. Class 

Politics

Mr. Birlingdescribes the politics of the day as revolving around òCapital versus Labor agitations.óMr. Birling is a 

representative Capitalist, who cares only about his companyõs profit. He speaks of himself as òa hard-headed, 

practical man of business,ó and looks forward to the prospect of being knighted. The girls who lead a workerõs 

strike in his factor, meanwhile, represent the Labor side of the conflict in trying to improve the rights and wages of 

laborers and the lower classes.

The Inspector speaks the voice of Socialism, of the Labour side of the conflict; he seeks to make the Birlings realise

the implicit corruption of Capitalism by emphasizing how easy it was for them to cause pain for the lower class 

without even realizing at the time the significance of their own actions.

7d. Age Age is an important theme in An Inspector Calls . Priestley uses it to show how he believed that there was hope in 

the younger generation's ability to learn and change.

The older characters' opinions and behaviours are stubbornly fixed. Mr Birling refuses to learn and Mrs Birling 

cannot see the obvious about herself and her children. Eric and Sheila however are younger - they accept their 

mistakes and offer the chance for a brighter future.

7e. Gender An Inspector Calls was written after World War Two. As many British men went away to fight during the war, their 

positions in work had to be filled by women. This helped change existing perceptions. Men had to acknowledge 

the fact that women were just as capable as them. As a result of this, many women enjoyed a newfound 

freedom that working and earning money allowed them.

Not all men saw this change in attitude as a good thing and stayed stuck in the past. Priestley explores the 

impact of these new gender roles through the independence of Eva Smith and the sexist attitudes of Mr. Birling 

and Alderman Meggarty .



8. Key Quotations and Methods

7a. òThe lighting should be pink and intimate until the INSPECTOR arrives, and then it should be brighter and harder.óStage directions, contrast ðthe Inspector will bring 

about change in the family, altering some of the charactersõ world view by removing their ôrose-tinted spectaclesõ and expose their flaws.

7b. òLower costs and higher prices.óMr Birling  contrast highlights Mr Birlingõs capitalist ideology, increasing his own profit and wealth.

7c. òThe Titanicé unsinkable, absolutely unsinkable.ó Mr Birling Dramatic irony ðMr Birling presented as ignorant, foolish and untrustworthy from the outset.

7d. òAs if we were all mixed up together like bees in a hive ðcommunity and all that nonsense. ó   Simile and contemptuous tone ðderides socialist values, collective 

responsibility. 

7e. òThis girl. Eva Smith, was one of them, she'd had a lot to say ðfar too much ðso she had to go.ó Mr Birling Repeated pronoun ôsheõ and blunt tone; Mr Birling aware of 

his power and control as employer. Lack of workersõ rights. Gender ðfemales oppressed in patriarchal Edwardian England.

7f. òBut these girls aren't cheap labour ðthey're people.ó Sheila  Transforming attitudes, taking on board socialist ideology.

7g. òYou used the power you had, as a daughter of a good customer and also of a man well known in the town, to punish the girl?ó Inspector Goole Question highlights 

Sheilaõs selfishness and ignorance, but also as a product of her upbringing. Forces her to question her immoral actions. Verbôpunishõ ðpower imbalance.

7h. òI know I'm to blame ðand I'm desperately sorry. ó   Adverb ôdesperatelyõ, Sheila as emotional and remorseful. 

7i. òI don't suppose for a moment that we can understand why the girl committed suicide. Girls of that class.ó Mrs Birling Supercilious tone ðcreates a divide between 

her affluent upper -middle class family and the working class.

7j. òI insisted on Daisy moving into those rooms and I made her take some money.ó Gerald  Verbs suggest Gerald took control of the situation, perhaps taking 

advantage of a vulnerable girl. 

7k. ò(massively) Public men, Mr Birling, have responsibilities as well as privileges.ó Inspector Goole Stage direction highlights importance of this message. Abstract noun 

ôresponsibilitiesõ conveys Priestleyõs socialist message ðcompassion and care for those less fortunate.

7l. òYou slammed the door in her face .ó Inspector Goole Metaphor highlights how cruel and uncompromising MrsBirlingõs treatment of Eva Smith was.

7m. òShe was here alone, friendless, almost penniless, desperate. She needed not only money but advice, sympathy, friendliness .ó  List of emotive adjectives augments 

Evaõs plight. 

7m. òI was in that state when a chap easily turns nasty ðand I threatened to make a row.ó Eric  Connotations of violence. Affluent male abusing their power.

7o. òOne Eva Smith has gone ðbut there are millions and millions and millions of Eva Smiths and John Smiths still left with us.ó Inspector Goole Repetition highlights the 

sheer number of struggling working class people. Eva Smith and John Smith symbols of the poorest and most vulnerable in socie ty.

7p. òWe don't live alone. We are members of one body. We are responsible for each other.ó   Metaphor captures Priestleyõs socialist message.

7q. òThe money's not the important thing. It's what happened to the girl and what we all did to her that matters.ó Eric  Accepts responsibility; distancing himself from 

capitalist values. Symbol of hope for a more compassionate younger generation.

7r. ò(tensely) I want to get out of this. It frightens me the way you talk.óStage direction and troubled tone, reveals how much Sheila has changed. Divide in the family.

7s. .ò(Holds up the ring.) What about this ring?ó GeraldEager to forget the events of the evening; ring symbolic of the relationship and Sheilaõs newfound independence 

when she rejects it.

7t. ò(The telephone rings sharply)ó  Stage direction and adverb ðjolts the Birlings back to reality. Circular structure ðno escape from punishment. Ouspenskyõstheory of 

time.
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1. Ozymandias by Percy Bysshe Shelley

1a. Content and Meaning
Å The narrator meets a traveller

who tells him about a 
decayed stature that he saw 
in a desert. 

Å The statue was of a long 
forgotten ancient King: the 
arrogant pharaoh 
Ozymandias. 

Å The statue now lies crumbled 
in the sand; the most powerful 
human creations cannot resist 
the power of nature. 

1b. Context and Purpose
Á Shelley was a poet of the ôRomantic 
periodõ (late 1700s and early 1800s). 

Á Romantic poets were interested in 
emotion and the power of nature. 

Á Shelley also disliked the concept of a 
monarchy and the oppression of 
ordinary people. 

Á The poem is ironic and one big 
metaphor: human power is only 
temporary.

1c. Language
Á ôSneer of cold commandõ: plosive 

alliteration - the king was arrogant, 
this has been recognised by the 
sculptor, the traveller and the 
narrator. 

Á ôLook on my works, ye Mighty, and 
despair.õ: ôLookõ = imperative, stressed 
syllable highlights commanding tone; 
ironic ðheõs telling others to admire 
the size of his statue and feel fear. 

Á ôThe lone and level sands stretch far 
away.õ: the desert is vast, limitless, 
and its power is eternal. 

1d. Structure and Form
Å A sonnet (14 lines) but with an 

unconventional structure. A turning point 
(a volta) at line 9 (..these words appear), 
reflecting how human structures can be 
destroyed or decay. 

Å The iambic pentameter is also disrupted. 
Å First eight lines (the octave) of the sonnet: 

the statue is described in parts to show its 
destruction. 

Å Final two lines: the huge and immortal 
desert is described to emphasise
insignificance of human power. 

1e. Key Quotations
i. ôSneer of cold commandõ

ii. ôóLook on my works, ye 
Mighty, and despair!óõ 
ôNothing beside remainsõ

iii. ôBoundless and bare, The 
lone and level sands 
stretch far away õ

2. London by William Blake

2a. Content and Meaning
Á The narrator is describing a 

walk around London and how 
he is saddened by the sights 
and sounds of poverty. 

Á The poem also addresses the 
loss of innocence and the 
determinism of inequality: how 
new -born infants are born into 
poverty. 

2b. Context and Purpose
Å Published in 1794, at a time of great 

poverty in many parts of London. 
Å Blake believed in social and racial 

equality. 
Å This poem is part of the ôSongs of 
Experienceõ collection, which focuses 
on how innocence is lost, and society is 
corrupt. 

Å The poem uses rhetoric (persuasion) to 
convince the reader that the people in 
power (landowners, Church, 
Government) are to blame for 
inequality. 

2c. Language
Å Sensory language creates an immersive 
effect: visual imagery (ôMarks of weakness, 
marks of woeõ) and aural imagery ôôcry of 
every manõ 

Å Metaphor ômind-forged manaclesõ: they are 
trapped in poverty. 

Å Rhetorical devices to persuade: repetition 
(ôIn every..õ); emotive language (ôinfantõs cry 
of fearõ). 

Å Oxymorons criticise those in power ð
ôchartered Thamesõ - everything is owned by 
the rich; ôEvery blackõningchurch appals õ -
the church is corrupt.

2d. Structure and Form
Å A dramatic monologue; a first - person 

narrator who speaks passionately about 
what he sees. 

Å ABAB rhyme scheme: reflects the 
unrelenting misery of the city, and 
perhaps the rhythm of his feet as he 
trudges around the city. 

Å First two stanzas focus on people; third 
stanza focuses on the institutions he holds 
responsible; fourth stanza returns to the 
people ðthey are the central focus. 

2e. Key Quotations
i. ôIn every cry of every 

man, / In every 
infantõs cry of fear.õ

ii. ôMind-forged 
manaclesõ

iii. ôEvery blackõning
church appalls õ

3. Extract from The Prelude by William Wordsworth

3a. Content and Meaning
Å The story of a night -time 

adventure in a rowing boat 
that instils a deep and fearful 
respect for power of nature. 

Å At first, the speaker is calm 
and confident, but the sight of 
a huge mountain that comes 
into view scares the boy and 
he flees. He is in awe of the 
mountain and fearful of the 
power of nature.

3b. Context and Purpose
Á We should respect nature and 

not take it for granted. 
Á Published shortly after his death, 

The Prelude was an epic poem 
that told the story of 
Wordsworthõs life. 

Á Like Percy Shelley, Wordsworth 
was a Romantic poet and his 
poetry explores themes of 
nature, human emotion and 
how humans are shaped by 
their interaction with nature. 

3c. Language
Á ôOne summer evening (led by her)õ: ôherõ 

might be nature personified ðthis shows his 
love for nature but nature in control.

Á ôTroubled pleasureõ: confident, but oxymoron 
suggests he knows itõs wrong; forebodes 
troubling events that follow. 

Á ôA huge peak, black and hugeõ: the 
repetition and the unsettling image of the 
mountain is shocking (contrasts the earlier 
tranquility). 

Á ôUpreared its headõ and ômeasured motion 
like a living thingõ: mountain is personified as 
a powerful beast, but calm ðcontrasts with 
his own panic. 

3d. Structure and Form
Å First person narrative ðcreates a sense that it is 

a personal poem. 
Å The regular rhythm and enjambment add to 

the effect of natural speech and a personal 
voice. 

Å The extract can be split into three sections, 
each with a different tone to reflect his shifting 
mood: Lines 1 -20: (rowing) carefree and 
confident; lines 21 -31: (the mountain appears) 
dark and fearful; lines 32 -44: (following days) 
reflective and troubled.

3e. Key Quotations
i. ôA huge peak, black 

and hugeõ: 

ii. ôWithé measured 
motion like a living 
thing, strode after 
me.õ

iii. ôHuge and mighty 
formsé were a 
trouble to my 
dreams.õ
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4. My Last Duchess by Robert Browning

4a. Content and Meaning
Á The Duke is showing a visitor around 

his large art collection and proudly 
points out a portrait of his last wife, 
who is now dead. He reveals that 
he was annoyed by her over -
friendly and flirtatious behaviour . 

Á He can finally control her by 
objectifying her and showing her 
portrait to visitors when he chooses. 

Á He is now alone as a result of his 
need for control. 

Á The visitor has come to arrange the 
Dukeõs next marriage, and the 
Dukeõs story is a subtle warning 
about how he expects his next wife 
to behave. 

4b. Context and Purpose
Å Browning may have been 

inspired by the story of an Italian 
Duke (Duke of Ferrara); his wife 
died in suspicious circumstances 
and it was rumoured that she 
had been poisoned. 

Å The poem explores the themes of 
power, control and jealousy. The 
Duke is used as a vehicle to 
convey ideas about the 
possessive and domineering 
nature of human beings and 
how damaging this can be. 

4c. Language
Å First person pronouns allude to possession 
and control of the duchess: ôThatõs my last 
Duchess painted on the wallõ, ôsince none 
puts by the curtain I have drawn for you, but 
I.õ

Å Indignant tone -ôas if she ranked / My gift of 
a nine -hundred - years old name / With 
anybodyõs giftõ: she was beneath him in 
status and yet dared to rebel against his 
authority. 

Å Scathing verb ôdisgustsõ reveals the Dukeõs 
hatred for her.

Å ôI gave commands; Then all smiles stopped 
togetherõ: euphemism for his wifeõs murder. 

4d. Structure and Form
Å Dramatic monologue, in iambic 

pentameter. It is a speech, pretending to 
be a conversation ðhe doesnõt allow the 
other person to speak! 

Å Enjambment: rambling tone, heõs getting 
carried away with his anger and losing 
control of his emotions.

Å Heavy use of caesura (commas and 
dashes): stuttering effect shows his 
frustration and anger: ôShe thanked men, 
ðgood! but thanked / Somehow ðI know 
not howõ.

Å Ending ðswitches to the statue of 
ôNeptuneé taming a sea-horseõ ð
reflects how quickly he moves on from 
the Duchess but continues the idea of 
power and authority (Neptune the 
Roman god of the sea).

4e. Key Quotations
i. ôSince none puts by 

the curtain I have 
drawn for you, but I.õ

ii. ôI gave commands; 
Then all smiles 
stopped together.õ

iii. ôNotice Neptune 
though, taming a 
sea-horseõ.

5. The Charge of the Light Brigade by Alfred Lord Tennyson

5a. Content and Meaning
Á Describes a cavalry 

charge against Russians 
who shoot at the lightly -
armed British with cannon 
from three sides of a long 
valley. 

Á Of the 600 hundred who 
started the charge, over 
half were killed, injured or 
taken prisoner. 

5b. Context and Purpose
Å Published six weeks after a disastrous battle 

against the Russians in the (unpopular) 
Crimean War 

Å A celebration of the menõs courage and 
devotion to their country, symbols of the 
might of the British Empire; as Poet 
Laureate, he had a responsibility to inspire 
the nation and portray the war in a positive 
light (propaganda). 

5c. Language
Å òInto the valley of Deathó: this Biblical image 

portrays war as a supremely powerful, or even 
spiritual, experience. 

Å òjaws of Deathó and òmouth of Helló: presents 
war as an animal that consumes its victims. 

Å òHonour the Light Brigade/Noble six hundredó: 
imperative and language glorifies the soldiers, 
even in death. The ôsix hundredõ become a 
celebrated and prestigious group. 

Å òShot and shelló: sibilance creates whooshing 
sounds of battle. 

5d. Structure and Form
Å A ballad, a form of poetry to 

remember historical events.  
Å 6 stanzas, each representing 100 men 

who took part. 
Å Dactylic dimeter (HALF -a league / 

DUM- de -de) mirrors the sound of 
horses galloping and increases the 
poemõs pace. 

Å Repetition of ôthe six hundredõ at the 
end of each stanza (epistrophe) 
emphasises huge loss. 

5e. Key Quotations
i. ôHalf a league, half a 

league, / Half a 
league onward.õ

ii. ôJaws of Deathé 
mouth of Hellõ

iii. ôHonour the Light 
Brigade, / Noble six 
hundred!õ

6. Exposure by Wilfred Owen

6a. Content and Meaning
Å The speaker describes war as 

a battle against the weather 
and conditions. 

Å Focuses on the sheer 
monotony of daily life for 
many soldiers, as well as the 
harsh conditions they must 
endure

Å The ideas of the old and 
warm reflect the delusional 
mind of a man dying from 
hypothermia and the ending 
focuses on the deaths of 
soldiers waiting for active 
conflict.

6b. Context and Purpose
Å Owen wanted to draw attention 

to the suffering, monotony and 
futility of war.

Å Written in 1917 before Owen went 
on to win the Military Cross for 
bravery and was then killed in 
battle in 1918: the poem has 
authenticity as it is written by an 
actual soldier. 

Å Of his work, Owen said: òMy 
theme is war and the pity of waró. 

Å Despite highlighting the tragedy 
of war and mistakes of senior 
commanders, he had a deep 
sense of duty: ònot loath, we lie 
out hereó shows that he was not 
bitter about his suffering. 

6c. Language
Á ôòOur brains acheó physical (cold) suffering and 

mental (PTSD or shell shock) suffering. - Semantic field 
of weather: weather is the enemy, the aggressor that 
attacks the soldiers. 

Á òThe merciless iced east winds that knive us...ó ð
personification (cruel and murderous wind); sibilance 
(cutting/slicing sound of wind); ellipsis (never -
ending).

Á The visual image of the men cowering away 
emphasises the dehumanising effects of war: ôWe 
cringe in holes, back on forgotten dreams.õ

Á Rhetorical question conveys confusion and 
hopelessness: ôIs it that we are dying?õ

Á Metaphor ôslowly our ghosts drag home.õ Adverb 
reinforces the menõs lethargy; ôghostsõ suggesting the 
men are so exhausted and traumatised by war they 
no longer function as human beings. 

6d. Structure and Form
Å Contrast of cold, warm, cold imagery 

conveys suffering, delusions, death of 
the hypothermic soldier. 

Å Refrain òbut nothing happensó creates 
circular structure implying never ending 
suffering.

Å Rhyme scheme ABBA emphasises the 
monotony. 

Å Half rhymes (ònervous / knife usó) only 
barely hold the poem together, like the 
men. 

6e. Key Quotations
i. ôOur brains ache in 

the merciless iced 
east winds that knive
us.õ

ii. ôIs it that we are 
dying?õ

iii. ôBut nothing 
happens.õ
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7. Storm on the Island by Seamus Heaney

7a. Content and Meaning
Á The narrator describes how a 

rural island community 
prepared for a coming storm, 
and how they were confident 
in their preparations. 

Á When the storm hits, they are 
shocked by its power: its 
violent sights and sounds are 
described, using the 
metaphor of war. 

Á The final line of the poem 
reveals their fear of natureõs 
power.

7b. Context and Purpose
Á Seamus Heaney was Northern Irish 

and his poem was published in 
1966 at the start of ôThe Troublesõ in 
Northern Ireland: a period of deep 
unrest and violence between 
those who wanted to remain part 
of the UK and those who wanted 
to become part of Ireland. 

Á The first eight letters of the title spell 
ôStormontõ: this is the name of 
Northern Irelandõs parliament. 

Á The poem conveys the power of 
nature but it might be a metaphor 
for the political turmoil that was 
building in the country at the time. 

7c. Language
Á ôNor are there trees which might prove 
companyõ: the island is a lonely, barren 
place. Nature is not a comfort here, but a 
violent aggressor.

Á Violent verbs are used to describe the 
storm: ôpummelsõ, ôexplodingõ, ôspitsõ. 

Á Semantic field of war: ôExploding 
comfortablyõ (with the oxymoron to 
contrast fear/safety); ôwind dives and 
strafes invisiblyõ (the wind is a fighter plane); 
ôWe are bombarded by the empty airõ 
(under ceaseless attack). This also 
reinforces the metaphor of war / troubles.

Á Simile ôspits like a tame cat turned savageõ: 
compares the nature to an unpredictable 
animal that has turned on its owner. 

7d. Structure and Form
Á Written in blank verse and use of 

enjambment creates a conversational 
and anecdotal tone. 

Á The poem can split into three sections: 
Confidence: ôWe are prepared:õ 
(ironic) The violence of the storm: ôIt 
pummels your houseõ Fear: ôit is a huge 
nothing that we fear.õ The contrast 
between the opening confidence and 
the apprehensive ending emphasises
the power of nature and the 
powerlessness of human beings.

Á There is a turning point (a volta) in Line 
14: ôBut no:õ. This monosyllabic phrase, 
and the caesura, reflects the final calm 
before the storm and the lines that 
follow reveal how dangerous nature 
can be.

7e. Key Quotations
i. ôWe are prepared.õ

ii. ôSpits like a tame cat turned 
savage.õ

iii. ôStrange, it is a huge nothing 
that we fear.õ

8. Bayonet Charge by Ted Hughes

8a. Content and Meaning
Å Describes the terrifying 
experience of ôgoing over the 
topõ: leaving a trench to 
charge directly at the enemy. 

Å Steps inside the body and 
mind of the speaker to show 
how this act transforms a 
soldier Hughes dramatises the 
struggle between a man's 
thoughts and actions. 

8b. Context and Purpose
Å Most - likely set in WWI.
Å Hughesõ father had survived WWI, 

and so he may have been 
drawing attention to the hardships 
of trench warfare. 

Å He draws a contrast between the 
idealism of patriotism and the 
reality of fighting and killing. (òKing, 
honour , human dignity, etceteraó) 

8c. Language
Å ôPatriotic tearé Sweating like molten ironõ: 

sense of duty turned into fear/ pain. 
Å ôCold clockworkõ: plosive alliteration - soldier 

as part of a cold and uncaring machine of 
war. 

Å ôYellow hareõ: impact of war on nature ðthe 
hare is distressed like the soldiers; sometimes 
seen as an omen of death in folklore. 

Å ôKing, honour , human dignity, etcetera.õ list 
and dismissive tone trivialises reasons for 
going to war ðthese are forgotten in the 
midst of battle. 

8d. Structure and Form
Å Begins ôin medias resõ: in the middle 

of the action, to convey shock and 
pace. 

Å Enjambment maintains momentum. 
Å Time stands still in the second stanza 
to convey the soldierõs bewilderment 
and reflective thoughts. òHis foot 
hung like statuary in midstride.ó: the 
caesura (full stop) jolts him back to 
reality. 

Å Shifts between the chaotic imagery 
of battle with the internal thoughts 
of the soldier = adds to the 
confusion. 

8e. Key Quotations
i. ôSuddenly he awoke and was 

running.õ

ii. ôKing, honour , human dignity, 
etcetera.ó

iii. ôHis terrorõs touchy dynamite.õ

9. Remains by Simon Armitage

9a. Content and Meaning
Á The speaker describes shooting 

a looter dead in Iraq and how 
it has affected him, even when 
he returns home.

Á Written to coincide with a TV 
documentary about those 
returning from war with PTSD. 

Á Based on Guardsman Tromans, 
who fought in Iraq in 2003.

9b. Context and Purpose
Á òThese are poems of survivors ðthe 

damaged, exhausted men who 
return from war in body but never, 
wholly, in mind.ó Simon Armitage 

Á Poem coincided with increased 
awareness of PTSD amongst the 
military, and aroused sympathy 
amongst the public ðmany of 
whom were opposed to the war. 

Á Armitage shows show the reader 
that mental suffering can persist 
long after physical conflict is over. 

9c. Language
Á TitleõRemainsõ ðdouble meaning -

images/ suffering stays after the event; 
a personõs dead body.

Á ôTosses his guts back into his bodyõ -
colloquial language suggests solider is 
desensitised ; authentic voice 

Á ôHeõs here in my head when I close my 
eyes / dug in behind enemy linesõ ð
metaphor for a ôwar in his headõ; the 
PTSD is entrenched. 

Á ôHis bloody life in my bloody handsó ð
blood as symbol of guilt

9d. Structure and Form
Á Monologue, told in the present tense to 

convey a flashback (a symptom of 
PTSD). 

Á First 4 stanzas are set in Iraq; last 3 are at 
home, showing the aftermath. 

Á ôBut I blink / and he bursts againõ mirrors 
the unstoppable nature of the memories; 
conveys his conversational tone and 
gives it a fast pace, especially when 
conveying the horror of the killing 

Á Repetition of ôProbably armed, possibly 
notõ conveys guilt and bitterness.

9e. Key Quotations
i. ôTosses his guts back into his 

bodyõ

ii. ôProbably armed, possibly notõ

iii. ôHis bloody life in my bloody 
handsõ
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10. Poppies by Jane Weir

10a. Content and Meaning
Å A modern poem that offers 

an alternative interpretation 
of bravery in conflict; it 
focuses on a soldierõs mother 
who is left behind and must 
cope with his possible death. 

Å The narration covers her visit 
to a war memorial, 
interspersed with images of 
the soldierõs childhood and 
his departure for war. 

10b. Context and Purpose
Å Set around the time of the Iraq 

and Afghan wars, but the 
conflict is deliberately 
ambiguous to give the poem a 
timeless relevance to all 
mothers and families. 

Å There are hints of criticism of 
war, how soldiers can become 
intoxicated by the glamour or 
the military and the grief of 
loved ones after death.

10c. Language
Å Contrasting semantic fields of home and 
childhood (ôcat hairsõ, ôplay at being Eskimosõ, 
ôbedroomõ) with war and injury (ôblockadeõ, 
ôbandagedõ, ôreinforcementsõ) 

Å Aural (sound) imagery and metaphor: ôAll my 
words flattened, rolled, turned into feltõ shows 
pain and inability to speak, and ôI listened, 
hoping to hear your playground voice catching 
on the windõ shows longing for dead son. 

Å ôThe world overflowing like a treasure chestõ ð
simile suggests excitement and optimism of 
soldier, irony ðsonõs life might end prematurely.

10d. Structure and Form
Á This is an elegy, a poem of 

mourning. 
Á Strong sense of form despite the free 

verse, stream of consciousness. 
Á Addressing her son directly ð

poignant.
Á Many lines include caesura ðshe is 

trying to remain composed but 
cannot speak fluently as she is 
finding her emotions difficult to 
manage.

10e. Key Quotations
i. ôA split second and you were 

away, intoxicated.õ

ii. ôThe world overflowing like a 
treasure chestõ

iii. ôI listened, hoping to hear your 
playground voice catching on 
the wind.õ 

11. War Photographer by Carol Ann Duffy

11a. Content and Meaning
Å Tells the story of a war 

photographer developing 
photos at home in England. 
As a photo develops he 
begins to remember and 
reflect on the horrors of war -
painting a contrast to the 
safety of his dark room and 
his home. 

Å He appears to be returning to 
a warzone at the end of the 
poem. 

11b. Context and Purpose
Å Duffy conveys both the brutality of 

war and the indifference of those 
who might view the photos in 
newspapers and magazines: those 
who live in comfort and are 
unaffected by war. 

Å Inspired to write this poem by her 
friendship with a war photographer, 
Duffy explores the challenge faced 
by these people whose job requires 
them to record terrible events 
without being able to directly help 
their subjects. 

Å The location is ambiguous and 
therefore universal.

11c. Language
Å ôSpools of suffering set out in ordered rowsõ: 
sibilance, adjective ôorderedõ suggesting he 
is trying to organise and settle his thoughts, 
impose order on chaos

Å ôHe has a job to doõ: like a soldier, the 
photographer has a sense of duty. 

Å ôRunning children in a nightmare heatõ: 
emotive imagery with connotations of hell. 

Å ôA half-formed ghostõ: metaphor highlights 
the death of the man; suggests he is 
haunted by the memory (PTSD?)

Å ôBlood stained into a foreign dustõ: lasting 
impact of war. 

11d. Structure and Form
Á Final line ðòhe earns a living and 
they do not careó: pronoun ôtheyõ is 
ambiguous ðit could refer to readers 
or the wider world, sense of 
frustration.

Á Enjambment ðreinforces the sense 
that the world is out of order and 
confused. 

Á Rhyme reinforces the idea that he is 
trying to bring order to a chaotic 
world ðto create an understanding. 

Á Contrasts: imagery of rural England 
and nightmare war zones. 

11e. Key Quotations
i. ôThe cries of this manõs wife.õ

ii. ôFields which donõt explode 
beneath the feet of running 
children in a nightmare heat.õ

iii. ôHe earns a living and they do 
not care.õ

12. Tissue by Imtiaz Dharker

12a. Content and Meaning
Å Two different meanings of 
ôTissueõ (homonyms) are 
explored: firstly, the various 
pieces of paper that control 
our lives (holy books, maps, 
grocery receipts); secondly, 
the tissue of a human body. 

Å The poet explores the 
paradox that although paper 
is fragile, temporary and 
ultimately not important, we 
allow it to control our lives. 

Å Also, although human life is 
much more precious, it is also 
fragile and temporary. 

12b. Context and Purpose
Å ôTissueõ is taken from a 2006 

collection of poems that 
questions how well we know 
people around us. 

Å This particular poem also 
questions how well we 
understand ourselves and the 
fragility of humanity. 

12c. Language
Å Semantic field of light: (ôPaper that lets light 
shine throughõ, ôThe sun shines through their 
borderlinesõ, ôlet the daylight break through 
capitals and monolithsõ) emphasises that light is 
central to life, a positive and powerful force 
that can break through ôtissueõ and even stone 
statues. Nature as more powerful than man 
made constructions.

Å ôPages smoothed and stroked and turnedõ: 
gentle verbs convey how important documents 
such as the Koran are treated with respect. 

Å ôFine slips [...] might fly our lives like paper kitesõ: 
this simile suggests that we allow ourselves to be 
controlled by paper.

12d. Structure and Form
Á The short stanzas create many layers, 

which is a key theme of the poem 
(layers of paper and the creation of 
human life through layers).

Á The lack of rhythm or rhyme creates 
an effect of freedom and openness. 

Á The final stanza has one line (ôturned 
into your skinõ): this line focuses on 
humans, and addresses the reader 
directly to remind us that we are all 
fragile and temporary 

Á Enjambment creates an effect of 
freedom and flowing movement. 

12e. Key Quotations
i. ôThe sun shines through their 

borderlinesõ

ii. ôFine slips [...] might fly our 
lives like paper kitesõ

iii. ôA structure never meant to 
last.õ
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13. The Emigree by Carol Rumens 

13a. Content and Meaning
Å An emigreeõ is a female 

who is forced to leave 
their county for political or 
social reasons. 

Å The speaker describes her 
memories of a home city 
that she was forced to 
flee. Despite the cityõs 
problems, her positive 
memories of the place 
cannot be forgotten. 

13b. Context and Purpose
Å The home country of the 

speaker is not revealed ðthis 
ambiguity gives the poem a 
timeless relevance. 
Countless displaced people 
struggle as they are forced 
to leave their homes and 
Rumens explores the effects 
of conflict and the power of 
memory and identity.

Å Increasingly relevant to 
many people in current 
world climate.

13c. Language
Å òI left it as a childó: ambiguous meaning ðeither she left when 

she was a child or the city was a child (it was vulnerable and 
she feels a responsibility towards it). 

Å òI am branded by an impression of sunlightó: imagery of light -
it will stay with her forever ðand sunlight as symbol of hope 
and happiness.

Å Personification of the city: òI comb its hair and love its shining 
eyesó (she has a maternal love for the city) and òMy city 
takes me dancingó (it is romantic and passionate lover).

Å òMy city hides behind meó: it is vulnerable and she is strong 
despite the reaction of people in her new home ôthey circle 
meõ ðsense of intimidation.

Å Semantic field of conflict: òTyrant, tanks, frontiersó 

13d. Structure and Form
Á First person ðvalidity as we 
hear the speakerõs voice. 

Á The last word of each stanza is 
repeated òsunlightó: reinforces 
the overriding positivity of the 
city and of the poem. Motif 
brings hope.

Á The first two stanzas have lots 
of enjambment ðconveys 
freedom. 

Á The final stanza has lots of full -
stops ðconveys that fact that 
she is now trapped. 

13e. Key Quotations
i. ôThere once was a country... I 

left it as a child.õ

ii. ôMy city takes me dancing.õ

iii. ôMy shadow falls as evidence 
of sunlight.õ

14. Checking Out Me History by John Agard

14a. Content and Meaning
Å We hear the voice of a black 

man who is frustrated by the 
Eurocentric history curriculum 
in the UK ðwhich pays little 
attention to the black history. 

Å Black history is quoted to 
emphasise its separateness 
and to stress its importance. 

14b. Context and Purpose
Å John Agard was born in 

the Caribbean in 1949 
and moved to the UK in 
the 1970s.

Å His poetry challenges 
racism and prejudice. 

Å This poem may, to some 
extent, have achieved its 
purpose: in 2016, a statue 
was erected in London of 
Mary Seacole.

14c. Language
Å Imagery of fire and light to describe black 
historic figures: ôToussaint de beaconõ, ôFire-
womanõ, ôsunriseõ, symbolises power, hope.

Å Uses non-standard spelling (òDem tell me 
wha dem wantó, to represent his own 
powerful accent and mixes Caribbean 
Creole dialect with standard English. 

Å ôI carving out me identityó: metaphor for the 
painful struggle to be heard, and to find his 
identity. 

Å Repetition of ôDem tell meõ ðinescapable 
nature of the education he feels is too 
narrow.

14d. Structure and Form
Á Dramatic monologue, with a dual structure. 
Á Stanzas concerning Eurocentric history (normal 

font) are interspersed with stanzas on black 
history, italics to represent separateness and 
rebellion. 

Á Black history sections arranged as serious 
lessons; traditional history as nursery rhymes or 
fairytales (mocking). 

Á The lack of punctuation, stanzas in free verse, 
irregular rhyme scheme and use of Creole 
representing the narratorõs rejection of the 
rules. 

14e. Key Quotations
i. ôDem tell me Dem tell me 

Wha dem want to tell meõ

ii. ôMary Seacoleé a yellow 
sunrise to the dying.õ

iii. ôBut now I checking out me 
own history I carving out me 
identityõ

15. Kamikaze by Beatrice Garland

15a. Content and Meaning
Å This poem explores a 
kamikaze pilotõs journey 
towards battle, his decision to 
return, and how he is 
shunned when he returns 
home. 

Å As he looks down at the sea, 
the beauty of nature and 
memories of childhood make 
him decide to turn back.

15b. Context and Purpose
Å In World War 2, Japanese 

Kamikaze pilots would fly 
manned missiles into 
targets such as ships. 

Å Cowardice or surrender 
was a great shame in 
wartime Japan; to 
surrender meant shame 
for you and your family, 
and rejection by society.

15c. Language
Å The Japanese word ôkamikazeõ means 
ôdivine windõ or ôheavenly windõ.

Å ôPowerful incantationsõ ðincantations 
Å ôDark shoals of fish flashing silverõ: sibilance 

and visual image links to a Samurai sword 
ðconveys the conflict between his love for 
nature/life and his sense of duty. 

Å ôThey treated him as though he no longer 
existedõ - cruel irony ðhe chose to live but 
now must live as though he is dead. 

15d. Structure and Form
Å Narrative and speaker is third person, 

representing the distance between her 
and her father, and his rejection by 
society. 

Å Only full stop is at the end of stanza five: 
he has made his decision to turn back. 

Å Final two stanzas in italics, represent the 
consequence of his decision: his life has 
shifted and will no longer be the same. 

Å Moving final lines ðshame and regret.

15e. Key Quotations
i. ôA shaven head full of powerful 

incantations.õ

ii. ôThey treated him as though he no 
longer existed.õ 

iii. ôHe must have wondered which had 
been the better way to die.õ

Å Displacement Being moved away from where you feel you belong

Å Heritage Traditions, culture, and history passed down

Å Alienation Feeling isolated or excluded

Å Affiliation A sense of connection or loyalty

Å Ancestry Family or cultural roots
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21. Subject Vocabulary

poem (noun)  a piece of writing in which the 
words are arranged in separate lines and are 
chosen for their beauty and sound.

stanza (noun)  A group of lines in a poem; a 
verse.

language (noun)  words or methods 
(techniques) used by writers to present their 
meanings or create effects.

tone (noun) The attitude a writer shows 
towards a topic using words.

imagery (noun)  The use of language to create 
vivid pictures in the readersõ minds.

structure (noun)  The way the poet has 
organised the poem on the page, including 
stanza length, line length, title and ending.

connotations (noun)  A feeling or idea that is 
suggested by a particular word.

noun (noun) a word that refers to a person, 
place, thing, event, substance, or idea e.g
cat, Christmas.

abstract noun (noun phrase) a word that 
identifies a feeling or state of being e.g. love, 
peace.

verb (noun) a word or phrase that describes 
an action, condition, or experience e.g. run, 
am

adverb (noun) a word that adds to a verb, 
adjective or adverb to give more information 
e.g. quickly, spotlessly, often

adjective (noun) a word that describes a noun 
or pronoun e.g. tall, beautiful

non -standard spelling (noun) spelling that does not 
follow the rules of English grammar

personification (noun) giving inanimate (not living) 
things human qualities or abilities

simile (noun) An expression including the words 
"like" or "as" to compare one thing with another

metaphor (noun) Comparing one thing to another 
directly ðas if one thing is another ðto highlight 
their similarities. 

extended metaphor (noun phrase) a comparison 
of two things using a number of examples to 
highlight the similarities

symbol (noun)  A character, idea, image or setting 
that represents a bigger idea

alliteration (noun) repetition of a letter sound  in a 
series of words

sibilance (noun) repetition of the letter sound ôsõ  in 
a series of words

plosive sounds (noun phrase) harsh, abrupt letter 
sounds e.g. d, t, k

enjambment (noun) No punctuation at the end of 
a line of poetry.

caesura (noun) Punctuation in the middle of a line 
of poetry.

rhyme (noun) the repetition of identical syllables 
sounds in different words, often at the ends of lines

volta (noun) a turn in the poem, when the subject 
and/or tone shifts

sonnet (noun) a 14 line love poem

20. Writing Your Answer

Either

Compare poems throughout:

Thesis Introduction summarising the poetõs 

ideas, messages and context of both 

poems, setting out your comparative 

idea(s).

Then three or four comparative what, how, 

why paragraphs:

Topic sentence comparing a ôbig ideaõ in 

both poems linked to your thesis .

What is the writer telling the reader about 

this ôbig ideaõ?

How are they revealing information and 

creating effects for the reader? Quotation? 

Methods?

Why have they chosen to do this? Purpose?

Discourse marker and What, how, why for 

the second poem.

Or

Compare in introduction then analyse two 

poems in turn:

Thesis Introduction summarising the poetõs 

ideas, messages and context of both 

poems, setting out your comparative 

idea(s).

Then three what, how, why paragraphs for 

the named poem:

What is the writer telling the reader about 

this ôbig ideaõ?

How are they revealing information and 

creating effects for the reader? Quotation? 

Methods?

Why have they chosen to do this? Purpose?

Then three what, how, why paragraphs for 

the second poem (as above), making links 
back to the first poem.

18. Verbs for Analysis

conveys

presents

asserts

indicates

depicts

suggests

implies

alludes to

connotes

highlights 

emphasises

underlines

reiterates

evokes

conjures

establishes

compares

contrasts

juxtaposes

mirrors

reflects

parallels

19. Discourse markers for comparison

In contrast

Conversely

On the other hand

Whereas

Similarly

In the same way

Likewise

Year 11 English ðPower and Conflict Anthology (Literature Paper 2, Section B)



1. How to Approach an Unseen Poem ðSMILE!

Include all of the following in your answer:

S 

Structure

M 

Meanings 

and 

messages

I 

Imagery

L 

Language

E 

Effects

What is interesting about line length or stanza length ? How 

does the poem begin and end ? How does the poet use 

punctuation marks (or lack of!)? 

What is the poem about ? Who or what does it focus on? What 

idea (s) are most important? 

What are the most important images in the poem? How do 

they support the poetõs idea(s)?

Which words are most important? What are their meanings

and connotations ? Has the writer used any similes, metaphors 

or personification ? Are their sounds important? What tone

does the poet adopt?

What does the poet want the reader to think about or realise ? 

What do they want the reader to imagine , picture or feel ? 

How do they want us to respond ?

4. Subject Vocabulary

4a = poem (noun)  a piece of writing in 

which the words are arranged in 

separate lines and are chosen for their 

beauty and sound.

4b = stanza (noun)  A group of lines in a 

poem; a verse.

4c =  language (noun)  words or 

methods (techniques) used by writers to 

present their meanings or create 

effects.

4d = tone (noun) The attitude a writer 

shows towards a topic using words.

4e = imagery (noun)  The use of 

language to create vivid pictures in the 

readersõ minds.

4f = structure (noun)  The way the poet 

has organised the poem on the page, 

including stanza length, line length, title 

and ending.

4g = connotations (noun)  A feeling or 

idea that is suggested by a particular 

word.

4h = noun (noun) a word that refers to a 

person, place, thing, event, substance, 

or idea e.g. cat, Christmas.

4i = abstract noun (noun phrase) a word 

that identifies a feeling or state of being 

e.g. love, peace.

4j = verb (noun) a word or phrase that 

describes an action, condition, or 

experience e.g. run, am

4k = adverb (noun) a word that adds to 

a verb, adjective or adverb to give 

more information e.g. quickly, spotlessly, 

often

4l = adjective (noun) a word that 

describes a noun or pronoun e.g. tall, 

beautiful

4m = superlative (noun) the most extreme 

form of an adjective e.g. calmest, loudest

4n = personification (noun) giving 

inanimate (not living) things human 

qualities or abilities

4o = simile (noun) An expression including 

the words "like" or "as" to compare one 

thing with another

4p = metaphor (noun) Comparing one 

thing to another directly ðas if one thing is

another ðto highlight their similarities. 

4q = extended metaphor (noun phrase) a 

comparison of two things using a number 

of examples to highlight their similarities

4r = symbol (noun)  A character, idea, 

image or setting that represents a bigger 

idea

4s = alliteration (noun) repetition of a letter 

sound  in a series of words

4t = sibilance (noun) repetition of the 

letter sound ôsõ  in a series of words

4u = plosive sounds (noun phrase) harsh, 

abrupt letter sounds e.g. d, t, k

4v = enjambment (noun) No punctuation 

at the end of a line of poetry.

4w = caesura (noun) Punctuation in the 

middle of a line of poetry.

4x = rhyme (noun) the repetition of 

identical syllables sounds in different 

words, often at the ends of lines

4y = rhythm (noun) he beat and pace of 

a poem and is created by the pattern of 

stressed and unstressed syllables

2. Writing Your Answer

Introduction summarising the poetõs 

ideas, meanings and messages.

Then, extended what, how, why 

paragraphs.

WHAT is the writer saying about the 

main protagonist (character)/ theme/ 

setting?

HOW are they revealing information 

and creating effects for the reader? 

Quotation? Language methods?

WHY have they chosen to do this? 

Purpose?

3. Verbs for Analysis

conveys

presents

asserts

indicates

depicts

suggests

implies

alludes to

connotes

highlights 

emphasises

underlines

reiterates

evokes

conjures

establishes

compares

contrasts

juxtaposes

mirrors

reflects

parallels

adumbrates
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Section A ðREADING 40 marks (50% of Language Paper 1 ð1 hour) 

1. The Questions

Question 1: List four thingsé 

[4]

V 5 minutes

V Use the correct line 
numbers.

V Write four different ideas 

that directly answer the 
question.

Question 2: Language [8]

V 10 minutes

V Focusing on the key idea in 

the question, highlight and 

annotate the best quotations.

V Write your answer using two 

or three What, How, Zoom, 

Why paragraphs - say a lot 

about a little!

Question 4: Evaluate a statement and a writerõs methods [20]

V 20  minutes

V Mark out the given line numbers.

V Read the statement and highlight the key ideas. Think 

about your response to it.

V Find the best quotations to support your response to the 

statement.

V Quickly plan then write your answer using What, How, 

Zoom, Why paragraphs, linking your analysis back to the 

statement.

Question 3: Structure [8]

V 10 minutes

V Select important structural features to 

analyse , including the opening, a shift in 

focus and the ending.

V Write your answer using What, How, Why 

paragraphs. 

2. Language Methods Terms (Q2 and Q4) 3. Structure Methods Terms (Q3 and Q4)

noun identifies a person, thing, idea or 

state

semantic field a set of words related in 

meaning

opening / 

exposition

the way the extract begins

adjective words that describe the noun alliteration repetition of the same sound at 

the start of a series of words

character 

introduction

the first description of a person in the 

text

verb describes an action, event, situation 

or change

sibilance repetition of the 's' sound at the 

start of a series of words

focusing 

attention

our attention is drawn to something

adverb gives information about a verb plosive sounds harsh letter sounds such as 't', 

'd' and 'k'

shift in focus a swift or change of focus

sensory 

image

when the writer crafts mental 

ôpicturesõ using the senses in their 

description

onomatopoeia sound words flashback presents past events

climax the most intense point

repetition Using a word or phrase more than 
once irony the opposite of what you 

expect to happen occurs

foreshadowing hints at whatõs to come 

simile something is presented as like 

something else, using the words ôlikeõ 

or ôasõ

pathetic fallacy weather reflects the mood contrast something introduced in the text that is 

different from what has come before
hyperbole purposely exaggerated ideas internal thoughts description of what a character is 

thinking or feeling
metaphor something is described as if it is

something else

juxtaposition two opposing ideas external action description of events outside the 

character

personificatio

n

giving human traits to something 

non -human

list connected words, ordered 

one after the other

ending the last ideas/events in the Source

symbol the use of characters, events or ideas 

to represent something broader

tone the attitude or mood evoked cyclical ends the same way it begins
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4. Verbs for Analysis

Shows

For explicit/ 

obvious 

meanings

Suggests

For what the writer 

wants us to work out 

based on clues, 

inferences implicit 

meanings

Highlights

For ideas made very 

clear and stressed by 

the writer as very 

important

Links to 

For making connections 

between quotations from 

different parts of a text

Other

Reveals

Demonstrates

Exposes

Tells the 

reader/ 

audience

Conveys

Presents

Depicts

Implies

Hints at

Connotes

Intimates

Indicates

Alludes to

Emphasises

Underlines

Reiterates (for 

something shown 

more than once)

Accentuates

Underscores

Relates to

Echoes

Mirrors

Augments

Develops

Contrasts

Juxtaposes

Diverges from

Evokes

Establishes

Symbolises

5. Connectives for Developing Ideas

To order ideas: To add a different idea:

Firstlyésecondly By contrast

Finally On the contrary

Lastly Although

To conclude However 

To add: Alternatively

This also On the other hand

In addition Conversely

Furthermore Despite

Moreover To sum up:

Again Ultimately

Therefore Above all

Consequently It is evident that

What is more 

Then again

Subsequently 

6. Sentence Stems

Q2 The writer describes é...

The use of the [language method] demonstrateséé

* Furthermore, the word/phrase òéééé..ó powerfully evokes ééé..

Q4 I wholeheartedly/ partially agree that ééé..

The writer describes òééééé..ó, which revealséééé.

The [language/structure method] highlightsééééé.

This indicateséé. [link to statement]

Q3 At the beginning of the Source, the writer focuses the readerõs attention onéé.

As the Source progresses, the writer adds to / contrasts é..

* The conscious introduction of ééééé. as the Source develops builds / contrasts 

ééé.  

Finally, the writer of the Source ends with éééé

7. Words to identify writersõ emotions:

J L

Content Euphoric Perplexed Overwhelmed

Assured Optimistic Suspicious Dejected

Captivated Grateful Irritated Indifferent

Curious Delighted Indignant Disgusted

Composed Untroubled Unsettled Enraged

Exhilarated Proud Pessimistic Alarmed
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7. Approaching the Question

n

9. Suggested Structure

DISCO!

Drop into your setting (action!)

Zoom In to describe your character

Shift in time (flashback)

Comment (one line of reported speech)

Overview (return to opening description but change something significant)

Section B ðWRITING 40 marks (50% of Language Paper 1 ð45 minutes)

8. The Mark Scheme
Have you:

C
o

n
te

n
t 
a

n
d

 O
rg

a
n

is
a

ti
o

n
  
  
/2

4

a) Register 

matches 

audience and 

purpose

¶ Used a descriptive, creative style?

¶ Included a range of descriptive methods, 

including simile, metaphor, personification and 
imagery?

b) Vocabulary 

and linguistic 

devices

¶ Used a range of interesting and challenging word 
choices?

¶ Used thoughtful, challenging descriptive methods, 

c) Structural 

features

¶ Crafted an engaging opening and a thoughtful 
ending?

¶ Included foreshadowing, a flashback or 
flashforward, a motif or circular structure?

d) Ideas ¶ Included interesting and convincing ideas?

¶ Linked your ideas together coherently throughout 
the narrative or description?

e) Paragraphing ¶ Used paragraphs in your extended writing and 
linked them together?

¶ Used a range of paragraph lengths for effect?

T
e

c
h

n
ic

a
l 
A

c
c
u

ra
c
y
  

  
  
/1

6

f) Sentence 

demarcation

¶ Ended your sentences correctly, using a full stop, 
exclamation mark or question mark?

¶ Avoided comma splicing?

g) Punctuation ¶ Used basic punctuation correctly, including full 
stops, commas and capital letters?

¶ Used more complex punctuation e.g. semi -colon, 
colon and dash?

h) Sentence forms ¶ Used a range of minor, simple, compound and 
complex sentences?

¶ Used a range of sentence starters?

i) Standard English ¶ Used formal word choices?

¶ Used grammatically correct phrases? 

j) Spelling ¶ Used correct spellings?

¶ Selected correct homophones e.g. 
there/their/theyõre; to/too/two; weather/whether.

k) Vocabulary ¶ Used a range of challenging word choices 
precisely?
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Section B ðWRITING 40 marks (50% of Language Paper 1 ð45 minutes)

10. Punctuation9. Vocabulary

Alluring powerfully attractive or interesting

Awe a feeling of great respect and wonder

Captivating capable of holding someone's interest

Emanates comes out from or spreads out from

Enlightened showing understanding to act positively

Ethereal light and delicate, in a way that makes 
something seem heavenly

Euphoric extremely happy or excited

Dreary depressingly dull or gloomy

Grave serious in behaviour or appearance or a 
place where dead bodies are buried

Inescapable unable to get away from

Loathsome causing hatred or disgust

Luminous giving off light; bright or shining

Merciless showing no kindness

Melancholy sadness; downheartedness

Morose unhappy and unwilling act in a happy way

Pernicious causing great harm and destruction 

Serene calm, peaceful, untroubled

Shrouded covered up, making it hard to see or
wrapped in material ready to be buried

Tumultuous very loud or full of confusion

Triumphantly in a way that shows great happiness at a 

victory (winning something) or 
achievement.

Tyrant a cruel leader

Vivacious full of energy and enthusiasm

Wither to become dry, wrinkled or shrivelled
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Section A ðREADING 40 marks (50% of Language Paper 1 ð1 hour) 

1. The questions

Question 1: Select four true

statements [4]

V 5 minutes

V Mark out the line numbers.

V Shade the oval once you are 

certain of your answers.

Question 3: Language [12]

V 15 minutes

V Select important language 

methods features to analyse , 

including word choice.

V Write your answer using What, 

How, Zoom, Why paragraphs. 

Question 2: Summary question ð

compare both sources ðquotes +  

inference.[8]

V 10 minutes

V Focusing on the narrow focus in the 

question, highlight key quotes.

V Write your answer using two What, 

How, Infer > connective > What, 

How, Infer paragraphs.

Question 4: Question 4: Comparing writersõ viewpoints and methods [16] 

V 20 minutes

V Use all of both sources

V Compare viewpoints and methods used to present these viewpoints

V Language, tone, structure

V What, How, Zoom, Why > connective > What, How, Zoom, Why 

paragraphs

2. Sentence Starters for 

Question 2 (SQI)

Whilstsource Aésource 

Béwhich showsé

The writer in source 

Aéhowever in source B this isé

In contrast to source A, source 

Bé

Thisdiffers to source A 

aséwhich impliesé

3. Words to identify writersõ viewpoints

J

awe -struck 

astonished

determined

competent

content

adoring

sympathetic

unperturbed

Meaning 

filled with great respect and wonder

greatly surprised and amazed

having made a firm decision to do 

something

feeling able to do something

in a state of peaceful happiness

feeling deep love and affection

feeling pity or sadness for someone 

elseõs pain

not worried

Synonyms

captivated, 

impressed

amazed, astounded

resolute, resolved

proficient, capable

happy, gratified

devoted, doting, 

concerned, 

compassionate

calm, untroubled

L

indifferent

incredulous

regretful

sorrowful

contemptuous 

intimidated

unsettled

alarmed

Meaning 

having no interest, sympathy or 

concern

not wanting or able to believe 

something

feeling sorry about something

sadness and grief

lack of respect; dislike for 

something or someone

frightened because of a lack 

of confidence

feeling worried

feeling fear and panic

Synonyms

uninterested, 

unconcerned

disbelieving, skeptical

remorseful, sorry

sad, mournful

scornful, disdainful

daunted, apprehensive

uneasy, anxious

fearful, terrified

4. Verbs for Analysis

Shows

For explicit/ obvious 

meanings

Suggests

For what the writer wants us to work out 

based on clues, inferences implicit 

meanings

Highlights

For ideas made very clear and 

stressed by the writer as very 

important

Links to 

For making connections between 

quotations from different parts of a text

Other

Reveals

Demonstrates

Exposes

Tells the reader/ audience

Conveys

Presents

Depicts

Implies

Hints at

Connotes

Intimates

Indicates

Alludes to

Emphasises

Underlines

Reiterates (for something shown 

more than once)

Foregrounds

Underscores

Relates to                          Contrasts

Echoes                              Juxtaposes

Mirrors                                Diverges from

Augments

Develops

Reflects

Evokes

Establishes

Symbolises
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7. Language Methods Terms (use these in Q3 and Q4 8. Structure Methods Terms (use these Q4)

noun words that name a person, 

thing, idea or feeling
semantic field a set of words related 

in meaning
pathos evoking strong emotions in 

the reader e.g. sympathy 

or sadness

opening the way the extract 

begins
flash-forward presents future events

adjectives words that describe a noun alliteration repetition of the same 

sound at the start of a 

series of words

ethos using information or 

research to present the 

writer as knowledgeable 

and credible 

character 

introduction

the first description 

of a person in the 

text

foreshadowing hints at whatõs to come 

verb describes an action, event, 

situation or change
sibilance repetition of the 's' 

sound at the start of a 

series of words

logos using logic to give ideas 

that cannot be argued 

with

cyclical ends the same way 

it begins
climax the most intense point

adverb gives information about a 

verb; a word that tells you 

how something is done

plosive sounds harsh letter sounds such 

as 't', 'd' and 'k'
rhetorical 

question

a question worded in such 

a way to make a reader 

think from a particular 

perspective

focusing attention our attention is 

aimed at something 
dialogue lines spoken by characters

sensory 

imagery

when the writer uses the 

senses to create pictures in 

our minds

onomatopoeia sound words; words 

that sound like their 

meaning

direct address using the word ôyouõ to 

speak directly to the 

reader

building when an 

idea/tension is 

increased

flashback presents past events

repetition Using a word or phrase 

more than once
pathetic fallacy weather reflects the 

mood
personal 

anecdote

a story about an 

experience or event the 

writer has been involved in

developing an earlier point is 

extended
internal 

thoughts

description of what a 

character is thinking or 

feeling

simile Something is compared to 

something else using the 

words ôlikeõ or ôasõ

hyperbole purposely exaggerated 

ideas
triple / tricolon using three words or short 

phrases to emphasise a 

point

narrative shift a swift or change of 

focus

metaphor something is described as 

something else
juxtaposition two opposing ideas reported 

speech

words spoken by someone, 

marked out using speech 

marks

zooming in detailed description 

of something 
external 

action

description of events 

outside the character

personification giving human traits to 

something non -human
symbol the use of characters, 

events or ideas to 

represent something 

broader

analogy a comparison between 

things that have similar 

features e.g. you might use 

the analogy of a box of 

chocolates to explain the 

variety of life

zooming out showing the reader 

the bigger picture 
ending the last ideas/events in the 

Source

5. Connectives for Developing Ideas

To order 

ideas:

To add: To add a different idea: To sum up:

Firstly, Secondly This also Therefore By contrast On the other hand Ultimately

Finally In addition Consequently On the contrary Conversely Above all

Lastly Furthermore What is more Although Despite It is evident 

that

To conclude Moreover Then again However 

Again Subsequently Alternatively

6. Inference (Q2)

Inference means working things out based on the evidence in a text. It does not mean 

writing the meaning of a quotation ðthis is paraphrasing.

Example :

The writer describes the footballer as òassuring his place in history with the quickest goaló. 

We can infer that he is an incredibly skilled footballer and that people will admire him for 

a long time for his ability. We might also infer that he has worked hard to hone his skills and 

develop his strategy on the pitch.

Year 11 English ð[ŀƴƎǳŀƎŜ tŀǇŜǊ н



Section B ðWRITING 40 marks (50% of Language Paper 1 ð45 minutes)

11. The Mark Scheme

Have you:

C
o

n
te

n
t 

a
n

d
 O

rg
a

n
is

a
ti
o

n
  
  
/2

4

Register matches 

audience and 

purpose

¶ Used a persuasive and informative style?

¶ Included a range of persuasive methods methods, including a 

personal anecdote, emotive language, rhetorical question and/or 

imperatives?

Vocabulary and 

linguistic devices

¶ Used a range of interesting and challenging word choices?

¶ Used thoughtful, challenging persuasive methods?

Structural features ¶ Crafted an engaging opening and a thoughtful ending?

Ideas

¶ Included interesting and convincing ideas?

¶ Linked your ideas together coherently throughout your piece of 

writing?

Paragraphing

¶ Used paragraphs in your extended writing and linked them 

together?

¶ Used a range of paragraph lengths for effect?

T
e

c
h

n
ic

a
l A

c
c
u

ra
c
y
  
  
  
/1

6

Sentence 

demarcation

¶ Ended your sentences correctly, using a full stop, exclamation 

mark or question mark?

¶ Avoided comma splicing?

Punctuation

¶ Used basic punctuation correctly, including full stops, commas and 

capital letters?

¶ Used more complex punctuation e.g. semi -colon, colon and dash?

Sentence forms

¶ Used a range of minor, simple, compound and complex 

sentences?

¶ Used a range of sentence starters?

Standard English
¶ Used formal word choices?

¶ Used grammatically correct phrases? 

Spelling 

¶ Used correct spellings?

¶ Selected correct homophones e.g. there/their/theyõre; to/too/two; 

weather/whether.

Vocabulary ¶ Used a range of challenging word choices precisely?

10. Suggested Structure

9. Approaching the Question

Plan ð5 minutes  >  Write 30 minutes  >  Proof-read 5 minutes

Or:
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Command Word Meaning

Calculate A calculator and some workings will be needed

Change Usually convert from unit to another, either using known metric conversions of the use of a conversion graph 

Complete Fill in missing values

Describe Write a sentence that gives the features of the situation

Draw Produce an accurate drawing 

Draw a sketch 
offé/Sketch

Produce a drawing that does not have to be drawn to scale or a graph that is drawn without working out each coordinate

Expand Remove brackets

Expand and simplify Remove brackets and collect the like terms

Explain Write a sentence of mathematical statement to show how you got to your answer or reached your conclusion

Express Re-write in another form, some working may be needed

Factorise Insert brackets by taking out common factors

Factorise fully Inset brackets by taking out all the common factors

Find Some working will be needed to get to the final answer

Give a reason Must be clear and accurate reasons

Justify Show all working and/or give a written explanation

Prove More formal than òshowó, all steps must be present. In the case of a geometrical proof, reasons must be given

Show All workings need to get a given answer or complete a diagram to show given information 

Simplify Simplify the given expression

Solve Find the solution of an equation or inequality

Write down No working is needed

Year 11 Maths ðKey Words
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1. Key Terms Description
Independent 
variable

The variable  you  change  in 

an  investigation

Dependent 
variable

The variable  you  measure  in 

an  investigation

Control  variable The variable  you  keep  the  same  

in an  investigation

Hypothesis A prediction  of  what  will happen  

in an  investigation

Reliability We use control  variables  to  

ensure a reliable  experiment

Reproducible
To re-do  our  experiment  and  get  

similar results due  to  a  reliable 

method

Mean Doing  an  experiment  3 times  

then dividing  by  3 to  get  an  

average

Fair test An experiment where only  the  

independent  variable  

changes.

Anomalous  result Result that  does  not  fit  with  the

rest of  the  data.

2. Designing  and  performing  experiments

3. The Variables

4. Presenting  Data
5. Drawing  conclusions from  data:
1. State  the  relationship  between  the  independent  and  

dependent  variable,  e.g.,  ôas the  time  increases  the  

product  formed  increases.õ

2. Use statistics  to  support  your  answer . ôFor example,  at  

10 minutes  there  was  50g of  product,  compared  to  160g 

at  20 minutesõ

3. Refer to  the  original  hypothesis  ð does  the  data  support  

this?

When  evaluating  think  of  the  positives  and  negatives  of  the  

method  (the validity  - did  they use enough  controls? And  of  

the  results ð were  results reliable,  accurate,  reproducible?) 

and  come  to  an  overall  conclusion.

Year 11 Science ðRequired practical terminology



Triple only  equations
Give  

Give  

Want

1.  What  does  it 
give you?  
What  does  it
want  you  to  
calculate?

2. Do you  need  
to rearrange?

3. Do you  need  
to convert?

4. Include  the  
figures

5. Do you  need  to
put  it into 
standard  form?

6. Do you  need  to  
include  the  
unit?

7. Do you  need  to  
give  the  answer  
in significant  
figures?

Year 11 Science ðHow can I use the Physics equation sheet? 



Year 11 Art ðExam 2026

Choose your Question. 
There are 7 questions. Each 

question has between 5-7 artist, 
craftspeople or designers. Choose a 

question that interests you.

Artist Research. There will be 5-
7 named artists, craftspeople or 
designers in the question. Look 
at the work of all and choose 3-
4, print one image from each 
and write your opinion about 

their work. 

Brainstorm. Choose a question and 
create a brainstorm across a double 
page. This can include images and 
drawings. The more detailed you 
make this the more refined your 

idea will be.

Resource Material. Collect resource 
materials that link to your brainstorm. 

This can be collaged images and 
information from newspapers and 

magazine, photographs and drawings. 
It should be a mixture of all of these 

and it should be annotated telling me 
why you have chosen this and how it 

relates to the question.

Second Brainstorm: Select a 
word or phrase from the first 

brainstorm. This is the area that 
you want to explore, to develop 
your ideas. This will be the real 

starting point for your PPE.

More resource materials that link to 
your second brainstorm. This can be 

collaged images and information from 
newspapers and magazine, 

photographs and drawings. It should 
be a mixture of all of these and it 

should be annotated telling me why 
you have chosen this and how it 

relates to the question.

Development of Ideas. Start to 
develop your ideas by doing 
drawings from your resource 

materials. These drawings should 
be considered and you might start 

to experiment with different 
materials and techniques. The 
more ideas the more marks!

Artist Research x3        

You will have some ideas and now need 
to find your own artists that link to your 
work. Do a double page spread on them. 
Write and tell me why you have selected 
them and how they relate to your work.

Contextualisation.

What will be the meaning, message or 
idea behind your idea? 

More Idea development

You will draw ideas inspired by your 
resource materials and the artists that you 

have made links with.

Experimentation of Materials.                       
Youwill have started this when you initially 
recorded your ideas, however you should be 

ready to select one idea, draw it onto A4, split 
in half and experiment with two different 

materials such as acrylic and watercolour. Write 
and say which you prefer and why. How does it 
relate to your artist?If you are doing 3D you will 

create small versions of the ceramic piece or 
samples of the textile piece.

Final Composition / Idea.                            
You will know from your idea 

development what you want to do as the 
final outcome / piece. If it is a painting 

draw the final composition onto A3 and 
paint it as a mini version of what you will 
do in the exam. If it is 3D make a smaller 
model. You are showing the examiner 

your intentions.
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Year 11 Computer Science ðComputer Architecture

Computer Hardware

Central 

Processing Unit

The "brains" of the 

computer

Secondary 

Storage

Optical, 

Magnetic SSD

Denary

Normal 

numbering 

system, base 10,

0 to 9

Algorithmic 

thinking

Thinking logically 

to solve a 

problem using 

code

Registers

small areas of 

memory on the 

CPU, store data 

or instruction, fast.

Virtual memory

When the CPU 

borrows memory 

from RAM

Hexadecimal

Base 16 uses 0 to 

9 then A B C D E F

Decomposition

Breaking down a 

problem into easy 

to solve parts

Cores

Some computers 

have multiple 

CPUs or cores = 

more instructions 

processed

Cache

Frequently used 

data / instructions 

are stored in 

cache Accessed 

much faster than 

RAM

Character set

Letters, numbers 

and characters 

stored as binary. 

ASCII and 

Unicode

Abstraction

Removing 

unnecessary 

detail to make a 

problem easier to 

solve

Clock Speed

The speed 

instructions are 

executed

FDE Cycle

Instructions are 

Fetched, 

Decoded then 

executed in the 

CPU

Digital Images 

and sound storing 

analogue using 

binary numbers

Iteration

looping or 

repeating a 

section of code. 

While loop or For 

loop

Primary Storage

RAM ðVolatile, 

changeable

ROM ðNon -

volatile

Binary

The number 

system used by 

the CPU, Base 2 

only use 1 and 0

Selection

Using IF change 

the route through 

the code 

depending on 

variables

Data Types

Integer: whole 

number

String: letters & 

number

Boolean: 

True/False

Von Neumann Architecture:
Program instructions and data are both 

stored in memory. Instructions are 

retrieved and executed by the CPU 

using the Fetch -Decode -Execute Cycle .

CPU : Central Processing Unit:

ALU : Arithmetic Logic Unit

CU : Control Unit

Clock: Clock speed: Processing cycle 

per second

CPU Registers (very fast memory)

Á Program Counter (PC)

Á Memory Address Register (MAR)

Á Memory Data Register (MDR)

Á Current Instruction Register (CIR)

Á Accumulator (holds result from 

ALU)

Embedded Systems
A computer system dedicated 

to a specific task and built into 

an electronic device eg : Sat 

Nav, microwave, burglar alarm, 

camera

Key wordsMemory & Storage

Random Access Memor y (RAM) is the 

main working memory of the 

computer

The computer stores the instructions 

for the operating system and all 

running programs and data in RAM 

when your computer is turned on.

RAM is volatile so it empties when the 

computer is turned off or power is cut

Read Only Mem ory (ROM) Contains 

the initial instructions for the computer 

when it is turned on. ROM is non -

volatile so it is not lost when the power 

is off.

Virtual Memory: Part of the Hard Drive 

is reserved to be used as an extension 

to the RAM. Instructions and data are 

swapped between RAM and 

VM although they can only be 

executed when in RAM.

Secondary Storage:

Optical - (CD, DVD, Blu Ray) - Lasers 

read & write using light.

Magnetic : (Hard Disk Drive, tape)

Mechanical parts move over the disks 

surface to read and write data 

magnetically.

Solid State Drive ( SSD, USB, Flash)Data 

is recorded onto solid memory chips 

without any moving parts

FETCH

Instruction 

from 

memory

DECODE

The 

Instruction

EXECUTE 

the 

instruction



Year 11 Computer Science ðRepresentation

Converting between Number bases

Hexadecimal (Base 16)
Convert to Denary (decimal):

B = 11 so 11 * 16 = 176

+

1 * 4 = 4

So B4 = 180 in HEX

Alternate method convert to binary first:

Binary (Base 2)

32 + 8 + 1 = 41

Convert to Denary - Add all the place values 

where there is a 1 below.

128 64 32 16 8 4 2 1

0 0 1 0 1 0 0 1

16 1

B 4

HEX DEC

A 10

B 11

C 12

D 13

E 14

F 15

B = 11 4

8 4 2 1 8 4 2 1

1 0 1 1 0 1 0 0

128 64 32 16 8 4 2 1

1 0 1 1 0 1 0 0

128+32+16+4 = 180 HEX

HEX is used 
because it is 
shorter than 
writing binary. 
Used in colour 
selection:
#A1 4F 9C is 
lilac
#FF 00 00 is 
red

Adding, multiplying and dividing Binary

Adding Binary

1+0 = 0

1+1 = 10

1+1+1=111

Carry the extra 

digits !

8 4 2 1

1 0 1 1

0 0 1 1

1 1 1 0

1 1

Using Binary shift

Left shift = multiply (by 2 each 

place)

Right shift = divide (by 2 each place)

110 = 6

Shift one place left = 1100 = 12

Shift two places left = 11000 = 24

Shift one place right = 11 = 3

Negative numbers: Most significant 

bit indicates if the number is 

negative

Underflow error (numbers 

fall off the right) reduces 

accuracy. 

Overflow error (numbers fall 

off the left) error in answer.

Check your 

answers by 

converting to 

Denary!

Units of measurement

Bit 1 or 0

Nibble 4 bits

Byte 8 bits

Kilobyte 1 thousand bytes

Megabyte 1 million bytes

Gigabyte 1 billion bytes

Terabyte 1 trillion bytes

Petabyte 1 Quadrillion bytes

Images and Sound

1: Split 

and 

convert 

nibbles to 

binary

2: Join and 

convert binary 

to denary

Images : Stored in binary

Metadata ðdata about the image ( eg size, 

location, file type)

Pixel ðsmallest picture element

Colour Depth / Bit Depth ðnumber of bits to 

store each colour

Resolution ðpixels per inch

Bitmap images ðuse a single bit (2 colours )

Vector images ðshapes are stored as 

vectors

Sound : stored in binary

Sample rate ðsamples of analogue per 

second

Bit depth ðthe number of bits storing each 

sample

More samples = better representation = 

bigger file

Calculate from bits = 2 n so 3 bits = 23 = 2*2*2 

= 8 possible colours



Year 11 Computer Science ðComputational Thinking

Computational Thinking

Abstraction Converting a real 

world problem into the 

inputs, processes 

and outputs needed to 

solve it. Simplifying and 

removing unnecessary 

detail.

Decomposition Breaking a problem into 

sub-problems to make 

the task 

more manageable or to 

share tasks.

Algorithmic 

thinking

Identifying the steps to 

solve a problem in the 

right sequence

Pseudocode Not an actual 

programming 

language. Instead, it is a 

simple way of describing 

a set of instructions in a 

manner that resembles 

a programming 

language.

Structure Diagram

Break down the problem into smaller sections. These 

smaller sections can then be worked on one at a time.

Links to Decomposition

Flow Diagram

Break down the problem into the inputs, processes, 

decisions and outputs needed to solve a problem. Links 

to Abstraction.

Maintainability

Ways to make your code more maintainable:

Å Using Sub Programs

Å Naming conventions

Å Indentation

Å Commenting

Check Example

Range check
A number or date is within 

a sensible/allowed range

Type check

Data is of the right type, 

such as integer, letter or 

text

Length check

Text entered is not too 

long or too short ðfor 

example, a password

Presence check

Checks that data has 

been entered, i.e. the 

field has not been left 

blank

Format check

Checks that the format 

of, for example, a 

postcode or email

TestData



Year 11 Computer Science ðPython Syntax

Programming Fundamentals - Data 
Types and casting

Integer Whole number eg 13

myAge = int(age)

Real Number with decimal places eg

105.7

myHeight = float(height)

String More than one character, number 

or spaces

"PL25 4BZ"

myName = str(name)

Character One letter or number (but you 

cannot do maths with a char)

Eg A or 6

Boolean TRUE or FALSE

Array/List One Dimensional Array

Names = ["John","Paul","George "]

print(Names[0])

Two-Dimensional Array

TicTacToe = [[1,2,3],[4,5,6],[7,8,9]]

TicTacToe[1][1] = 5

TicTacToe[0][2] = 3

TicTacToe[2][2] = 9

Constructs

Sequence Instructions executed in order

Selection

Iteration

Sub 

Programs

Functions return one or more values

Procedures perform a task but do not return 

anything to the main program

Operators

Operator Meaning

= assignment

== Is equal to

> Is greater than

< Is less than

!= Is not equal to

>= Greater than or 

equal to

<= Lessthan or equal 

to

Operator Symbol Example

ADD + age + 10

SUBTRACT - year - 55

DIVIDE / days / 

weeks

MULTIPLY * months = 

age * 12

MOD

(remaind

er)

MOD days MOD 

weeks

DIV 

(whole 

number)

DIV 13 DIV 2

To the 

power of 

(xn)

exponent

** or ^ 2**4

if day == "Monday":
print("The start of a brilliant week!")
day_number = 1

elif :
print("Halfway through the week!")

else:
print("Have a great day")

# display a count from 1 to 10
count = 1 
while count <= 10:

print(count)
count = count+1

# display a count from 0 to 10
for count in range (11):

print(count)

# display a count from 1 to 7
for count in range (1, 8):

print(count)

def my_Hello ():
print ( "Hello Poltair" )

my_Hello ()

def my_function ( Num_a):
Result = Num_a *5

return Result1 2 3

4 5 6

7 8 9



Year 11 Computer Science ðBoolean, Languages and Software Types

Boolean Logic

Logic 

Diagrams

Boolean 

Operators 

AND, OR, NOT Truth Tables

Logic Expressions
Example: Z = (A OR B) AND (NOT C)

! . / όwύ ό5ύ ½

л л л л м л

л л м л л л

л м л м м м

л м м м л л

м л л м м м

м л м м л л

м м л м м м

м м м м л л

Languages

A computer can only carry out instructions written 

in Binary - so high level languages must be translated.

Low level languages:

ÅMachine Code 101011 001001

ÅAssembly Language LDA 51

High level languages: (Python, Scratch, C#)

ÅSource code total = qty * val

Compiler translates program to object code

Interpreter translates and executes line by line

Integrated 

development 

environment (IDE) is 

used because:

Å Source 
code editor.

Å Error debugger.

Å Run 
time environment.

Å Translator 

(compiler or 
interpreter).

Å Automation tools

IDE Utility Software

Type Description

encryption Makes files unreadable without the 
encryption key

defragmentation Reorders files stored on hard disk to free 
up space

compression Reduce file size: Lossy or Lossless

Back -up Create a copy of files for security

Operating System ðwhat are the roles and functions?

providing a user interface

managing processes

managing input and output 

devices

managing applications

managing security

managing the computer's memory



Year 11 Computer Science ðAlgorithms and Additional Techniques

Searching Algorithms

Linear Search

Starting at the beginning of the data set, each item of data is 

examined until a match is made. Once the item is found, the search 

ends. Can be inefficient on large lists, but the list doesnõt need to be 

sorted first.

Binary Search

More efficient algorithm than a linear search. Works on an ordered 
(sorted) list, breaking it into 2 parts until the number is found.

Discard higher or lower half if the searched for element is not 
contained in it.

Sorting Algorithms

Bubble 

Sort

Compare the first value in the list with the next one up. If 

the first value is bigger, swap the positions of the two 

values. Each pass is a better sorted list but needs a final 

pass to check.

Merge 

sort

Divide and Conquer! The list is repeatedly divided into 

two until all the elements are separated individually. Pairs 

of elements are then compared, placed into order and 

combined. The process is repeated until the list is 

recompiled. Complex to code but efficient. 

Insertio

n Sort

Uses a sorted and unsorted part of the list .  As each item is 

looked at it is inserted into the correct position in the 

sorted list until all in the sorted part. Slower than a Merge 

Sort.

SQL ðStructured Query Language is a language used to manage 
data in a database

Database An application which has linked tables of data. Uses Primary Key (Unique)

SELECT FROM

WHERE

Allows you to choose data to display form a table:

SELECT * 

FROM Students 

WHERE First_Name = "Fred"

This would output all the data from the students whose name is Fred

SELECT Last_Name , Telephone

FROMStudents WHERE

First_Name = "Fred"

This would output the last name and telphone number form all the 

students whose name is Fred.

You can use NOT, AND and OR in your SELECT query.

Using 

Operators

Mathematical operators can also be used ðhere to output the names of 

all over 16.

SELECT First_Name, Age 

FROM Students 

WHERE Age > 16

ORDER You can specify the order of the output:

SELECT* FROM Customers ORDER BYCountry;

File Handling

file = open(" myfile.txt","w ") Open to write

file.write ("Hello Poltair \ n") Write to file

file = open(" myfile.txt","a ") Open to append (add to)

file = open(" myfile.txt","r ") Open to read file

file.close () Close file



Year 11 Computer Science ðImpact of Computing

Social, Environmental, Cultural and legal implications of technology

Ethical issues

What is morally right / wrong not just what is possible

Equality of access to technology

Ensuring public safety

Ensuring data is only seen by those who should see it

Legal issues

Intellectual Property, Copyright & Software Licences

Opensource vs Proprietary software

Computer Crimes

Cultural issues

Changes to the way we live, work, shop, communicate, socialise, etc.

Wearables / the Internet of things

High street vs online retailing

Social media (benefits/risks, digital divide)

Robots / AI - how will they affect people's lives?

Å The Data Protection Act 1998/2018

Å The Computer Misuse Act 1990

Å The Copyright, designs and Patents Act 1998

Å Creative Commons License

Å The Freedom of Information Act 2000

Example Questions & structure

A coach offers an elite 

athlete ôsupplementsõ that 

cannot be detected in 

drug tests and can 

enhance performance. Is 

it fair to take them?

Does the athlete really know what they are 

taking?

How are non -detectable ôsupplementsõ 

different from drugs or just a good diet?

Is it fair to engage in something that is not 

available to other athletes? Is it an unfair 

advantage?

AI software has been 

introduced which helps a 

hospital select who 

receives organ 

transplants. Discuss 

the Cultural, legal and 

ethical implications

Should we consider age and current health?

Should we consider what individuals are 

currently contributing to society? Would wages 

be considered?

What Laws might be linked to the software and 

its use?

Environmental issues

Fossil fuels in computer manufacturing
Landfill / Toxic waste

Power consumption (2% by Data Centres)

Recycling & Recycling Process (Exposure

Privacy issues

Personal / Sensitive Data

Data mining, Content Networks &
Advertising .

Digital Footprint

How to succeed with Essay -style questions:

Å Use punctuation

Å Make a logical argument

Å Marks are gained for clarity

Å Show what you know ðinclude tier-3 vocab

Check you are answering the question



Year 11 BTEC Creative Media

Key Documents to include with your final 

product

Production Log

A short summary of what 

you did each day/week ð

helps show your process.

Script/Storyboard

Planning document 

showing what happens in 

your product.

Shot List/Asset List
List of all media (images, 

footage, audio) used.

Production Schedule
Shows how you managed 

time and resources.

Evidence of 

Testing/Feedback

Show how you trialled ideas 

and improved them.

Component 3 Overview
You will create a final product which is:
Å Clearly meeting the target audience
Å Styled appropriately and contains engaging 

content
Å Has quality visuals
Å Polished with a consistant style
Å In a suitable format for where its indented to be 

shown

What makes a strong final product?

Weak Product Strong Product

Basic idea, little editing
Creative idea, clear structure, strong 

editing

Doesnõt match the briefFully meets brief and audience needs

Sloppy sound or visuals High-quality visuals and clear sound

No clear message Message/purpose is obvious to the viewer



1 Planning the Order of Work 2 What is a GANTT Chart?

Before any manufacturing can take place, a plan

is needed to work out each stage or step of the

process .

The plan should include :

Å the materials to be used to produce the

engineered product

Åwhat equipment will need to be used

Åwhat tools will be needed

Åthe sequence (order) that manufacturing needs

to take place in.

The sequences need to consider in what order

parts are manufactured, as some parts require

others to be made to ensure they join correctly,

etc .

Thisis also known as prioritising .

Some extra time should also be included in the

plan to overcome problems that may arise during

production . For example, if a machine breaks

down or people become ill.

We call this planned extra time contingency time .

Contingency planning should also include ways

that problems can be overcome, giving

examples of scenarios and possible

contingencies .

If processes are sequential (need to be done in a

certain order), they should be planned to be

done in this way . If processes and/or components

can be made in any order, this allows flexibility .

The tasks could be planned to be carried -out in

any order or at any stage of production to avoid

delays .

3 Engineering Machine Functions 

Centre Lathe :
Turning,  
knurling, drilling 
and boring

Vertical Miller :
Cutting a flat 
face (edge) on 
a piece of 
material or slots 
and shapes 
into the end of 
a piece of 
material.

Pillar Drill:
Drilling 
accurate holes 
into a clamped 
piece of 
material.

Bandsaw:

Cutting wood or 

metal in large 

quantities with

precision. 

Usually uses 

blades with

more TPI for metal

and less TPI for wood 

4 What needs to be in a risk assessment?

A GANTT chart is a visual project management tool that 

uses a horizontal bar chart to show a project's schedule 

and tasks. The size of each bar is proportional to the time 
for each task ðBigger bar = longer task.

Sequential processes must follow the previous step. 

Processes that can be done in any order OR at the 

same time as another process can be shown in the 
same time space.  

The first step is to identify what potential hazards 

and risks may be present and how they might 

injure a person carrying out the process or 
standing nearby.
Control Measures are practical things that a 

person can do to prevent (stop or lower) the risk 

of an injury. The control measures should focus 

on stating how the identified risks and hazards 
can be mitigated (made safe). This should 

include detail about using machine guards on 

equipment and any specific hazards around the 
working environment.
It should also indicate what PPE(personal 

protective equipment) needs to be used for 

manufacturing stages and should only include 

appropriate choices suitable for the individual 
task being undertaken.

Year 11 Engineering
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Year 11 Health & Social Care

Key Vocabulary

Life Stages: A number of distinct phaseõs 

people pass through during their lives.

Gross Motor Skill: The ability to move and co -

ordinate the movement of the large limbs of 

the body, e.g. crawling, walking, and climbing, 

running. 

Fine Motor Skills: The ability to move and co -

ordinate the movement of the hands and 

fingers, e.g. writing, painting, tying shoe laces, 

holding a spoon. 

Language Development: The Process which 

children go through as they learn to 

communicate with others using words and 

speech. 

Egocentric: Seeing things from only your own 

perspective or viewpoint. Bond: To form an 

attachment with a parent or carer. 

Growth: An increase in size, height and weight 

which can be measured.

Development: How the child gains skills and is 

able to control the actions their body makes 

Dominant Genes: only one parent needs to 

have/carry the condition for the child to inherit 

the condition e.g. Huntingtonõs Disease.

Recessive Genes: Both parents need to 

have/carry the condition for the child to inherit 

it e.g. cystic fibrosis. 

Topic Content: 

Å You will learn to interpret indicators that can be used to 

measure physiological health and lifestyle data. 

Å You will learn how to design a health and wellbeing plan 

including SMART targets (long/short term) 

Å This unit combines and builds on everything from Components 

1 and 2

Learning Objectives

A ðFactors that affect health and wellbeing

B ðinterpreting health indicators

C- Person-centred approaches to improving health and 

wellbeing. 

Self-Image: The mental picture we have of ourselves. Some people see themselves in a positive light ðfor 

instance, intelligent, attractive and talented whereas other may see only negatives. 

Self Esteem How much you like, accept and respect yourself ðthis is often talked about in terms of how much 

you value yourself. 

Social Development: The ability to interact with others and build relationships. 

Oestrogen : A hormone produced in a woman's ovaries that controls the development of sexual characteristics 

and stimulates changes in the reproductive organs. 

Testosterone: A hormone produced by the testes that controls the development of male sexual characteristics. 

Abstract thinking: the ability to think about something that might not be there

Person-centred approach: When a patientõs care is focused around them and what matters to them. This gives 

them opportunities to express preferences around their care. 

What are PIES Developments? 

P ðPhysical Development 

I ðIntellectual Development 

E- Emotional Development

S- Social Development



Year 11 Health & Social Care

Physical Factors

Inherited conditions: These are conditions that are 

passed on from parents to children through genes. 

Examples include sickle cell disease, cystic fibrosis. 

Mental Ill Health: Mental health determines how we 

think/feel and behave as well as how we cope with 

situations. 

Mental ill health is when emotionally, psychologically 

and socially someoneõs wellbeing is affected by a 

condition such as anxiety, stress, depression etc. 

Physical abilities: how well you can perform a 

physical action such as walking, doing buttons etc. 

can be hugely impacted if we experience any kind 

of temporary or permanent physical impairment.

Sensory impairments: The loss of one of the 5 senses 

can have a devastating ability on someoneõs ability 

to perform everyday tasks. e.g. loss of vision could 

reduce someoneõs ability and confidence to 

socialise. 

Physical Ill health:  can be acute, chronic or both.

Acute = comes on quickly, is short -term and can be 

cured. 

Chronic = Life long. 

e.g. Asthma is a chronic condition impacting the 

lungs life long. There is no cure. HOWEVER é an 

asthma attack is an acute condition which can be 

remedied with medication. 

Economic Factors

Employment situation ðwhether someone is working 

can have a huge impact on their health and 

wellbeing

Financial Resources ðthe money and personal 

wealth at someoneõs disposal. 

Social Factors 

Bullying ðcan take many forms physical, verbal, cyber, emotional and sexual ðit is a repetitive intention to 

harm, coerce or intimidate. 

Discrimination ðtreating someone differently because they are seen as different. This could be for lots of 

reasons. E.g. gender, age

Lifestyle factors

Nutrition ðA balanced diet is essential for a healthy body and 

mind. People who eat poorly are more prone to illness, being 

over/under weight

Physical Activity ðRegular exercise is essential for our health and 

wellbeing

Alcohol ðCan have a detrimental impact one someoneõs PIES 

health. Excessive drinking can lead to addiction and increased 

risks of cancer. 

Smoking ðCigarettes contain highly addictive Nicotine which 

can have huge impacts on a personõs wellbeing and health. 

Illegal drugs and misuse of prescribed drugs - can have a 

profound impact on your health and wellbeing

Environmental Factors:

Housing needs, conditions and locations

The type of housing and the location of housing can hugely 

impact health and well -being. E.g. small flat in the city could 

lead to stress and ill -health due to air pollution. 

Home environment ðliving with abuse or neglect can hugely 

impact health and wellbeing. 

Air pollution - can lead to life long health conditions. 

Water Pollution - can lead to illness. 

Cultural Factors

Religion ðbeing part of a religious 

group can be positive for health and 

wellbeing. Many religious groups offer 

lots of support for individuals within their 

community. 

Community Participation ðbelonging 

to a group with which someone 

identifies e.g. a street organising events 

together, or a member of the 

LGBTQIA+ community taking part in a 

Pride march.

Gender Roles and expectations ðThe 

roles and behaviours often 

stereotypically expected of men and 

women. 

Gender Identity ðhow a person 

identifies. There are over 100 genders in 

the UK.

Sexual Orientation ðThe emotional, 

romantic or sexual attraction someone 

feels for another person/s 



RESIDENTIAL
(Food, drink and bed)

NON-COMMERCIAL
(Non -profit making)

STANDARDS AND RATINGS Michelin stars

WHY?
Å Increase in 

business
Å Generate 

publicity
Å Customers 

know what to 
expect

NON-RESIDENTIAL
(food and drink only)

TYPES OF FOOD SERVICE

ÅCafeteria/canteen - counter service like school
ÅBuffet-customers take food or are served from a table
ÅTakeaway/fast food - waste packaging ( L)
ÅPlate service - waiter takes order and brings food on a plate

ÅSilver service -waiter serves food at table. Used at banquets
ÅGueridon (trolley) - chef cooks at table
ÅBanquet - everyone served at the same time (weddings)

ÅTransport catering -on train, cruise ship or plane
ÅVending machine ð(24 hour J)

Å(24 hr) Room service - breakfast in bed!

ÅSubsidised work canteen

ÅHospital
ÅCare home
ÅSchool

ÅPrison
ÅArmy
ÅSoup kitchen

ÅMeals on wheels

ÅPub
ÅRestaurant

ÅPop -up
ÅBistro
ÅCafé

ÅTea shop
ÅFast 

food/takeaway

ÅFood stall/truck
ÅSchool canteen
ÅSoup kitchen
ÅMeals on wheels

Å Hotel/motel
Å B and 

B/Guesthouse
Å (Youth) hostel
Å Airbnb
Å Campsite
Å Caravan park
Å Hospital
Å Boarding school
Å Care home
Å Prison

IS IT?
Å High turnover 

(fast)

Å Impressive
Å Good portion 

control

Å Wasteful 

DOES IT NEED?

Å Skilled staff
Å Low skilled staff
Å No catering 

staff

AA 5 star hotel

Å Open all year

Å Excellent customer 

service

Å Multilingual receptionists

Å Facilities such as spa or 

pool

Å Restaurant open all week

Å 80% of rooms have 

bath/shower

Excellent cooking , 
worth a  detour

A very good restaurant 
in itõscategory

Exceptional cuisine , 
worth a special journey

The AA- hotels (stars) and food 
(rosettes)

Michelin - food and ambience

Good Food Guide - food

Food hygiene ratings - food hygiene

COMMERCIAL
(Aims to make a profit)

Å Hotel
Å Airbnb, B and B
Å (Youth) hostel
Å Campsite
ÅCaravan park
ÅBar/pub
ÅRestaurant/Bistro
ÅPop -up
ÅCafé
ÅTea shop
ÅFood van
ÅTakeaway
ÅTrain/plane/cruise ship

JOB 

ROLESYear 11 Hospitality & Catering



CONTRACTS

Full time - Working 35+ hours a week 
Entitled to sick, holiday pay and  maternity pay

Part time - Working less than 35 hours a week. 

Entitled to sick, holiday pay and  maternity pay
.
Temporary/casual/seasonal work - Working at busy times such as 

holidays or to cover for staff absence. 
Entitled to sick, holiday pay and  maternity pay

Zero hours contract - No minimum hours. 

Work when needed or when you want to
Not entitled to sick pay, holiday pay or maternity pay

KITCHEN DRESS CODE

Å Change into at work 

(daily)
Å Supplied by employer

Å Hat/hair tied back
Å Baggy trousers
Å Jacket covers arms

(avoids burns)
Å Apron
Å Non -slip shoes
Å Clean hands

FRONT OF HOUSE DRESS 

CODE

Å Change at work (daily)
Å Washed & ironed
Å Uniform or suit 

Å Smart  shoes
Å Tie back hair. Neat and 

tidy. Trim  beard

Å No perfume for food staff
Å Minimal makeup

Why?

Å Recognisable
Å Good impression
Å Feel part of a team 

KEY WORDS

Casual - employed for a fixed amount of time during 
busy times
Contract - legal agreement setting out your 
responsibilities

Payslip - wages showing deductions
Salary - fixed payment usually for a year
Wage -hourly rate

Permanent - employed all year round

PERSONAL ATTRIBUTES

SUPPLY AND DEMAND

The more demand there is for staff the 
higher wages should be

Expensive areas have to offer higher 

wages/accommodation

When Brexit happened wages rose

During the pandemic restaurants closed 
and needed no staff

Weekends may be busier and businesses 
might want more part -time staff

Weddings, Christmas and summer 
may need temporary staff

ENTITLEMENTS
Å Not have to work more than 48 hours a week

Å Written contract and payslip
Å 20 minutes break every 6 hours of work
Å Minimum wage
Å 28 days paid holiday per year if full time

Å Sick pay if not zero hours
Å Maternity/paternity pay if not zero hours

BENEFITS
Å Tips and bonuses
Å Accommodation
Å Uniform

Å Pension
Å Free meals

QUALIFICATIONS
Key stage 4

Å Level 1/2 vocational award i n Hospitality and Catering (what you are studying)
Å Maths and English GCSE for receptionist
Post 16
Å Diploma in Hospitality and Catering

Å Apprenticeship where you attend college one day a week
University
Degree in catering/hospitality/ hotel management

Experience
from a part time 
or summer job

ÅOrganised

ÅPunctual

ÅHard-working

ÅHygienic

ÅHonest

ÅCalm under pressure

ÅFriendly

ÅGood communicator

ÅTeam player

ÅGood people skills

ÅWilling to learn and develop

ÅFlexible

2. JOB REQUIREMENTS & WORKING CONDITIONS



BEING ENVIRONMENTAL

Buy local and seasonal
Support sustainable methods of farming

Reduce  
Å Plastic packaging
Å Food waste

Å Energy and water use

Reuse 
Å Food leftovers

Å Plastic containers

Recycle
Å Food
Å Glass
Å Tin cans
Å Paper and card

Å Plastic 

3. FACTORS 

AFFECTING 

SUCCESS 

Å COSTS

Å PROFIT

Å ECONOMY

Å COMPETITION

Å ENVIRONMENT

ÅMEDIA

Å TECHNOLOGY

Environment -key words

ÅFood miles -the distance 
food is transported from the 
farm

ÅSustainable diet - has 

minimal environmental 
impact. Plant based/MCS 
fish/organic

ÅLocally sourced - from 
nearby farms, saves on food 
miles

ÅFood provenance - knowing 

where food comes from

CUSTOMER SERVICE

Å Makes customers come back

Å They give good reviews
Å Should be polite and welcoming

THE ECONOMY

Å VAT -20% paid to the government
Å Value of the £ /the exchange rate
Å Strength of the economy

COSTS

Å Material costs - food, cleaning products etc.
Å Labour costs - salaries for staff
Å Overhead costs - rent, energy, vat etc.

PROFIT 
Å Gross profit -money left over when ingredients have been paid for.
Å Net profit - money left when everything else (rent, wages, energy etc.) has also been

taken out .

KEEPING UP WITH THE COMPETITION

Å Monitor TripAdvisor etc.

Å Visit competitor's businesses.
Å Evaluate your own business
Å Offer what the customer wants

Å Advertise
Å Good customer service

Save costs and therefor make profit -

Å Donôt over-order stock

Å Cut waste- FIFO etc.

Å Get the best price from suppliers

Å Save energy

TECHNOLOGY

Å Booking rooms and tables
Å Contactless payment
Å EPOS- stock taking. Less mistakes
Å Delivery apps - Deliveroo, Just Eat
Å Key card entry

MEDIA

Å Internet media - Instagram etc.
Å Print media - magazines, billboards
Å Broadcast media - TV, radio

Å Reaches new customers
Å Social media is free
Å Can get negative reviews

Å Portion control

Å Keep wages down

Å Negotiate cheaper rent

CALCULATING PROFIT

Cost per portion x 100
Divided by 40

MSC fish Fairtrade



HOUSEKEEPER

Å Cleans
Å Changes beds
Å Restocks towels,

soap, coffee etc.

KITCHEN
LAYOUT

Å HYGIENIC

Å SAFE

Å EFFICIENT

4 STAGES OF WORKFLOW

KITCHEN EQUIPMENT

EQUIPMENT & MATERIALS

Housekeeping
ÅSheets
ÅToilet paper
ÅCleaning products

ÅShampoo and soap
ÅTowels
ÅHoover

Kitchen 
ÅWashing -up liquid
ÅDishcloths 

ÅCleaning chemicals
ÅFoil & cling film
ÅFirst aid kit

KITCHEN DOCUMENTATION

Å Stock control and Invoices

Å Customer bookings
Å HACCP
Å Accident forms

Å Fridge/freezer 
temperatures

Å Cleaning checklist

Å Pat tests and fire safety 
checks

Å Staff rotas

HEAD CHEF

Å Rotas
Å Training
Å Menu planning
Å Oversees food preparation

Å Dealing with suppliers
Å Polishing dishes 

Å Health & safety
Å Cleaning and food safety

SOUS CHEF

Å Covers the head 
chefõs day off

FOOD AND BEVERAGE 

MANAGER

ÅFood and drink suppliers
ÅBudgeting
ÅCreating menus

Washing Up

Separate areas for dirty and

clean stuff

Waste

Away from food prep

Lids on bins to stop pests

Recycling bins

Holding

Near the food serving area
Above 63 °c or below 5 °c 

Serving

Near the kitchen area.

Space for plating up

Food preparation

Raw and cooked foods 

separate.

Hot and cold areas separate

Allergens separate

Hand and food sink separate

Cooking

Enough space to avoid 

accidents

Right equipment for the menu

Delivery

Room for parking

Near to stores

Storage

Fridges, freezers and dry 

store

Near to delivery

Choose based oné
ÅIs it easy to clean ?

ÅIs it hard wearing ?
ÅCan it handle large volumes ?
ÅCan it do more than one job ?

ÅUtensil- whisk, spoon, ladle 
ÅLarge - oven, fridge, dishwasher
ÅSmall- liquidiser, hand blender

ÅCleaning and first aid

Steamer Water urn

Hot plate
Walk-in 

fridge/freezer

Floor 
standing 

mixer

Glass washer

Bain marie

Push-through 
dishwasher

Glasschiller



CONCIERGE
Å Books tickets to theatres 

and restaurant tables

Å Books taxis

RECEPTIONIST

Å Takes bookings

Å Checks guests in
Å Talks to housekeeping so that 

they can get rooms ready

Å Must be polite, welcoming and 
a good communicator

Å Advantage to speak a foreign language

RESTAURANT MANAGER

Å Meets and greets

Å Writes the staff rotas
Å Deals with complaints

SOMMELIER

Å Orders wine

Å Matches wine to food
Å Advises and serves customers

EVENTS MANAGER

Å Weddings or business conferences
Å Talks to head chef, restaurant manager and also head housekeeper
Å Arranges food, music, IT, decorations etc.

GENERAL/ HOTEL

MANAGER

Å Answers to the 
owner.

Å Develops the 

business
Å Maintains the hotelõs 

reputation

EQUIPMENT AND MATERIALS

Reception
Å Card reader
Å Computers
Å Telephone

Å Pen and paper
Å Leaflets for

attractions

5. FRONT OF HOUSE
(reception, bar, lounge, restaurant)

RESTAURANT WORKFLOW
1. Greet, seat and give menu
2. Get drinks and take food 

order
3. Food order to kitchen

4. Serve food
5. Check customer
6. Clear

7. Desserts/coffee
8. Bill & payment
9. Relay table

GENERAL LAYOUT
(reception, bar, lounge)

ÅEasy to clean
ÅGood lighting
ÅNicely decorated .
ÅComfortable temperature
ÅDisabled access
ÅFire exits
ÅNo trip hazards

RESTAURANT LAYOUT

ÅEnough space for waiters and 
customers to move around

ÅVarious sized tables , to seat 
different sized parties

ÅGood access to and from 
kitchen to avoid cold food 
and accidents when carrying 
food

ÅGood lighting for atmosphere 
and to let staff work efficiently

ÅSpace for storage (e.g. cutlery)

ÅStaff changing and hand 
washing facilities

CUSTOMER BOOKING SYSTEMS

Å Manages table bookings

Å Manages room bookings
Å Keeps customer details
Å Records special dietary needs

Å Tells the kitchen on 
how much food
they need to prepare

Å Tells you how many
staff you need

Restaurant

ÅCutlery

ÅCrockery

ÅGlassware

ÅNapkins

ÅBottle openers

ÅCoffee machine

DRESS CODE

Å Change at work (daily)
Å Washed & ironed
Å Uniform or suit
Å Smart shoes

Å Tie back hair. Neat 
and tidy. Trim beard

Å Minimal makeup

Advantages
Å Donõt have to wear 

own clothes
Å Feel part of a team
Å Health and safety
Å Look neat and tidy

Å Recognisable by 
customers

Å Creates good 

impression
Å Avoids allergies/cross 

contamination

VALET
Å Parks cars

BARISTA
Å Makes coffee

PORTER
Å Carries bags



CUSTOMERS

Leisure (holidaying, tourism, sports and dining)
Å Facilities such as pool, gym, spa
Å Local maps
Å Tourist information

Å Sight-seeing information

Business (meetings, conferences, staff training)
Å Taxi from airport
Å Express check -in
Å IT and wifi

Å Meeting rooms

Locals (eating out, leisure facilities)
Å Restaurant
Å Pool, spa, golf course
Å Facilities/meals for children
Å Loyalty schemes

Å Usually not rooms

Everyone wants:
Å Value for money
Å Reliability
Å Good customer service

CONSUMER 
RIGHTS ACT

Cannot mislead 
customers e.g. 
calling  chicken 
organic when it 
is not

CONSUMER PROTECTION ACT

Å Compensation

against a faulty product    

é..that causes injury or 

death

Å Safety information must 

be displayed such asé

DEALING WITH COMPLAINTS

EQUALITY ACT

Customers have the right not 

to be discriminated against 

because of:

Å Race

Å Religion

Å Sex 

Å Being gay

Å Being disabled

Å Age

Å Businesses must provide 

adequate facilities and not 

let their customers be 

harassed

Donôt

Å Say itôs not your 

fault

Å Interrupt

Å Blame others

Å Argue

DATA PROTECTION 

Å Businesses must keep 
your data safe and not 
use it for marketing or 
share it without your 
permission

6. CUSTOMER REQUIREMENTS 
CUSTOMER DEMOGRAPHICS

(Information about your customers -age, 
location, income, access needs, time)

Different customers will have different 
wants and needs

Å Children -play area, highchairs, kidõs 
menu, cots

Å Elderly- time to order, traditional 
dishes

Å Locals - who are they? What do they 
want?

Å Income - are your customers rich or 
poor? Fine dining or meal deals?

Å Disabled people - ramps, rails on 
baths, brail signs

Å People in a hurry want quick service

GOOD CUSTOMER SERVICE

What: 

Å Put the customerõs needs  

first

Å Make them feel special

Å Make sure they are safe 

and comfortable

How: 

Å Train staff

Å High standards of customer 

service

Å Customer feedback -

feedback forms, TripAdvisor, 

customer comments book, 

verbal comments, 

observation,

Poor customer service

Å Stops customers returning

Å Makes them go to 

competitors

Å Loose ratings /awards

Å Bad reviews on TripAdvisor

Do

Å Listen - note down the facts  

Å Empathise -show you care  

Å Apologise - sincerely!  

Å React - fix the problem

Å Note down - keep a record

CUSTOMER EXPECTATIONS

KEEPING UP WITH THE COMPETITION
Who are your competitors?
Are you good value for money? 
Are you:

Environmental and ethical?
Å Local produce (less air miles)
Å Seasonal food

Å Organic

Keeping up with technology?
Å Advertising on social media

Å Using online check -in 
Å Digital menus

Keeping up with food trends?
Å Fermented foods
Å Local and seasonal
Å Food intolerances and special diets



HASAWA Health and Safety at Work Act :

Food poisoning Å HACCP, avoid cross contamination, check use -by dates

Allergic 

reactions

Å Labelling on menus

Å Avoiding cross contamination

Burns Å Well fitting lids

Fire Å Emergency exit signs

Slips, trips and 

falls

Å Wet floor signs

Å No trailing wires

Assault

MHOR

Manual Handling Operations Regs

RISK CONTROL

Cuts Å Carry blade down

Å Use the right knife for the job

Å Safe cutting techniques

Fire Å Staff training

Å No smoking signs

Å Fire extinguishers

Burns Deep fat fryer safety rules

Å Use a basket

Å Do not overfill

Oven safety rules

Å Wear an apron

Å Use an oven glove

Slips, trips and 

falls

Å Keep floors clutter free

Å Clear up spills

Electrocution Å Replace damaged equipment

Å Get PAT testing

Chemical 

hazards

Å Labels and signs

Å Store safely

Stress & fatigue Å Monitor employees

Bullying & 
harassment

Å Open culture for reporting

Å Bullying and harassment policies

Assault Å Training on diffusing anger

RIDDOR

Reporting of Injuries, Diseases and 
Dangerous Occurrences Regs

PPER 

Personal Protective Equipment Regulations

COSHH

Control of Substance Hazardous to Health

RISK ASSESSMENTS
Å How high is the level of hazard (1 -5)?

Å Multiplied by how likely is it to happen (1 -5)?
Å Who is at risk?
Å What can be done to minimise it?

Å .

Å Lifting

Å Do not have wet hands

Å Unplug before cleaning

Open flames safety rules

Å Keep cloths away

Å Keep clothes away

Steam and hot water burns

Å Use oven glove

Å Lift lid carefully

Keeping customers safe

Å Keep back straight
Å Bend knees
Å Feet apart
Å Get help
Å Use a trolley

Å Gloves
Å Goggles
Å Face masks

Claw hold Bridge hold

Å Security guards

Å Keep grills/ovens grease free

Å No cloths by ovens

Å Store flammable stuff safely

Å Wet floor signs

Å Use a step ladder

Å Not serving boiling hot food

Å Nonslip stairs

Å Training on diffusing anger

Å Security guards and cameras

Å Rest breaks

Å Serious injuries

Å Work related 

disease 

Å Gas leaks  

EMPLOYERS MUST:

Å Train employees
Å Provide PPE 
Å Provide safety equipment 
Å Do a risk assessment
Å Test and maintain 

equipment
Å Put up signs and label

EMPLOYEES MUST:

Å Follow training
Å Wear PPE
Å Use safety equipment
Å Work safely
Å Follow H&S rules
Å Report any  accidents

Å Chemicals
Å Dust
Å Gases 

l



INTOLLERANCE

Problems with digestion causes

stomach -ache, sore joints etc.

Å Coeliac - gluten

Å Lactose - dairy

ALLERGY
Immune reaction causes 
rashes, swollen lips and
throat, and death from 
anaphylactic shock
Å Eggs
Å Fish & shellfish
Å Dairy
Å Gluten
Å Nuts & peanuts
Å Soya
Å Mustard
Å Fruit & vegetables
Å MSG
Å Aspartame

Anaphylactic shock
Å Call 999
Å Treat with EpiPen

Avoid contamination
Å Labels
Å Hand washing
Å Colour coded equipment

THE ENVIRONMENTAL HEALTH 

OFFICER

Actions thay can take

Å Enter any premises without warning

Å Hygiene improvement notice

Å Emergency prohibition notice

Å Seize food

Å Take to court

PHYSICAL
Anything solid that shouldnõt 
be in the food e.g.:
Å Sticks, screws

BACTERIA -keep food out of the danger zone (5 -63 c)

NAME FROM SYMPTOMS

Bacillus cereus

Campylobacter

Clostridium perfringens

E-Coli

Listeria

Salmonella

Staphylococcus aureus

FOOD LABELLING REG.S

Å Use-by /best -before date
Å Ingredients list
Å Allergen information
Å Nutritional information
Å Manufacturer
Å Storing and cooking instructions
Å Country of origin

Food safety plan showing 
due diligence -
Hazard
Analysis
Critical
Control
Points

How?
1. Create a flow chart 

showing each stage in the 
preparation

2. Identify hazards (physical, 
chemical, biological)

3. Say what can be done 
do control or prevent 
hazard

8. FOOD RELATED

ILL HEALTH

Diarrhoea Vomiting Fever

Nausea Vomiting

Bloody diarrhoea Sometimes death

Stomach pain Diarrhoea

Flu-like symptoms Miscarriage

Severe vomiting Diarrhoea

Vomiting, fever Sometimes death

BACTERIA: NEEDS AND 
CONTROLS

Warmth -
usually 37°c

Water

Food - mostly 

animal sources 

Time

Use by use -by -

date

Cook & chill quickly

Dried food 

Add sugar or salt

Chill to less 

than 5°c

Cook meat

well

KEEPING FOOD SAFE

Å Clean hands, clothes and 

nails

Å Donôtô work if sick

Å Clean as you go

Å Separate raw and cooked 

food

Å Chil l to below 5°c

Å Cook to over 75°c

Å Hot hold above 63°c

Å Freeze to below -18°c

Å Dispose of waste

Å Use pest control

Å Use HACCP

Responsibilities

Å Enforces the Food Safety Act

Å Inspects businesses and gives ratings

Å Gives feedback to businesses

Å Follows up outbreaks of food poisoning

Å Takes photos and samples

Å Gives evidence in court

Å Can close down a business

CHEMICAL
Å Bleach - store safely
Å Cleaners - label
Å Pesticide - wash fruit and 

veg .

Allergens

Non-visible

Å Nausea

Å Stomach ache

Å Constipation

Å Painful joints

Visible

Å Vomiting

Å Diarrhoea

Å Weight loss

Å Chills 

Å Face swelling

SYMPTOMS

Red- high calorie/fat/sat /sugar
Amber- medium. calorie/fat/sat /sugar
Green- low in calories/fat/salt/sugar

% recommended intake and serving size

HACCP

Rice

Raw beef



Provision Advantage Suitable for
E
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n
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Fine dining 
restaurants

Waiter service
Good range of food and 
drinks

Weddings
Tourists

Banqueting hall Quick
Low waste
Cheaper than fine dining

Weddings

M
id

-
ra

n
g
e

Mid-range 
restaurant
Bistro Pop up

Cheaper than fine dining
Waitress service
Wide choice

Everybody- not 
students

Deli /salad bar Healthier options
Quick service

Everybody
Office workers

Pub Comfortable
Good portion sizes
Caters for families

Families
Young 
professionals
Students

C
h

e
a

p

Café Cheaper
Wide choice
Waiter service

Everyone- not 
weddings or 
business

Fast food 
restaurant (e.g. 
burgers)
Takeaway

Quick
Fresh food made to order
Does home delivery

Everyone-
especially students 
and office workers

Tearoom and 
coffee shop

Quick
Free wifi

Everyone
Students
Office workers

Food stall/van Convenient
Open late

Students
Music and sports 
events

Vending 
machine

Convenient
Open 24 hours
Needsno staff

Festivals
Sports and 
music events

Provision Advantage Suitable for

E
x
p

e
n

s
iv

e

5* hotel Fine dining restaurant
24 hour service
Facilitiese.g. pool

Couples
Rich people
Weddings

Boutique hotel Romantic
Stylish
Usually good food

Couples
Rich people
Weddings

Glamping Romantic
More comfortable than 
camping

Couples
Weddings

M
id

-
ra

n
g
e

Mid-range hotel Comfortable
All basics available
Will have some facilities

Everyone
Families
Business

Guesthouse
B&B

Friendly service
Good value for money
Breakfast provided

Everyone

Holiday park Pool
Café
KƛŘΩǎ ŀǊŜŀ
Eentertainment

Families
groups

C
h

e
a

p

Campsite Very cheap
Friendly Showers

Families
Groups

Youth hostel Meet like-minded people
Usually has wifi
Café or self-catering

Families
Students
Walkers

Budget hotel Comfortable
Good locations
Tea and coffee making facilities

Walkers
Families
Groups

PROVISION-ACCOMMODATIONPROVISION-FOOD AND DRINK



Year 11 HistoryðPaper 3: Weimar & Nazi Germany, 1918 -1939

Historical Skills we will develop in Paper 3;
V Our ability to explain the past and the significance of key events and 

individuals
V Our ability to use sources and interpretations to explore and explain the 

past

Historical analysis and interpretation: 
Å Is about argument, interpretation, and consequence
Å Involves using suitable evidence, assessing it properly, and making 

conclusions based on this evidence
Å Is the process by which we describe, analyse , evaluate, and create an 

explanation of past events
Å Is based on primary [firsthand] and secondary [scholarly] historical sources
ÅMoves historical research from being a chronicle of events to providing a 

larger understanding of why things were as they were in the past
ÅTells you about the past and why the past was as it was

Historical analysis and sources: 

ÅNewspapers - Report on daily events and show public opinion. They can be 

really useful for getting a 'feeling' of the time and what people were thinking 

about certain events

ÅDiaries and letters - These are very personal to those writing them. People would 

share views, ideas and emotions that they may not say out loud to others, so it 

gives us a real 'insider' view on what people really thought or felt.

ÅOriginal photographs - These capture a snapshot of the past. They obviously are 

only useful for the exact moment and not the before or after, but they can be 

useful for showing the exact view of an event/person/place etc.

ÅStatistics - Statistics are great for giving us specific data on a 'bigger picture' of 

something. E.g. How many people died during a battle or the number of 

people working in certain professions etc.

ÅGovernment reports - These are usually confidential when they are created so 

they should give us a true reflection of how the government thought about a 

particular issue and their reasons for doing something

ÅOriginal paintings, drawings, sketches - These can be useful to show us attitudes 

about people at the time; e.g. cartoons drawn about events or issues like those 

that might end up in the newspaper. They are also useful to show us how 

people like Queen Elizabeth I wanted to be viewed and even just what they 

looked like. They are even useful to show us what an event like a key battle 

might have looked like at a time when there was no photography (think Battle 

of Hastings, evets in the English Civil War etc.)

Key Topic 1: What was the impact of the First World War?

This unit focuses on the aftermath of the First World War on Germany and 
considers the challenges of political instability and challenges to the new 
democracy. Weimar and Nazi Germany.
Key Topic 2: How did Hitler rise to power?
In this unit we will look at the start of the Nazi Party, their attempts at taking 
power and the impact of the Wall Street Crash on Germany.
Key Topic 3: How did the Nazis create a dictatorship?
In this enquiry we will consider the steps taken by the Nazis to create their 
vision of Germany and what they used to control the population.
Key Topic 4: What was it like to live in Nazi Germany?
We will consider the impact on ordinary Germans including Jewish Germans 
and other minority groups as the Nazi Regime sought to impose their ideas 
on Germany.

KEY TOPIC 1: GLOSSARY

Key Terms Description

Constitution System of rules by which a country is governed

Extremist People on the far left/far right of the political scale.

Freikorp
Nationalist (right wing) ex -soldiers, who lost their jobs in the 

Treaty of Versailles cuts. They later became Hitlerõs SA.

Hyperinflation
Very rapid inflation. Increased prices and a fall in the value 

of money

Proportional 

Representation

Voting system where a ôproportionõ of the seats are 

awarded based on the ôproportionõ of the vote they get

Putsch An uprising, an attempt to overthrow government

Reichstag Germanyõs Parliament

Reparations
Compensation for war damages, paid by a defeated 

state.

Hyperinflation
Very rapid inflation. Increased prices and a fall in the value 

of money

Weimar
A town in Germany where the German Government was 

set up in 1919. It became known as the Weimar Republic.
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Year 11 HistoryðPaper 3: Weimar & Nazi Germany, 1918 -1939

KEY TOPIC 1: CORE KNOWLEDGE

Question Answer

1 Who abdicated after the First World 
War?

Kaiser Wilhelm II

2 What were the strengths of the Weimar 
Republic?

Bill of Rights (freedom of speech and 

religion), Equal voting rights (for men and 

women aged 20+)

3 Why was Proportional Representation 
a weakness of the Republic?

It put lots of small parties in government 

and no one party was ever large enough 

to get be in control and get laws passed

4 Who was the 1st President? Freidrich Ebert

5 What phrase is used to describe the 

betrayal German people felt at the end 
of the war?

ôStabbed in the backõ

6 What land was taken away from 

Germany under the Treaty of 
Versailles?

Polish Corridor, Alsace -Lorraine, Rhineland 

demilitarised, Anschluss banned

7 What number of soldiers was the 

German army limited to under the 
Treaty of Versailles?

100, 000 men

8 What was the War Guilt Clause in the 
Treaty of Versailles?

Germany had to accept blame for losing 

the war

9 Which political group tried to take 

power during the Spartacist Uprising in 
1919?

Communists

10 Which armed group tried to take 
power during the Kapp Putsch in 1920?

Freikorp and Right -wing nationalists

11 How did the government ôput downõ 
the Kapp Putsch?

Asked the workers of Berlin to go on strike

12 What was the total cost of 

reparations that Germany had to pay 
the Allied powers?

£6.6 Billion

13 What happened when Germany 
missed a payment?

French Army occupied the Ruhr

14 What economic problem did this 

lead to in Germany?
Hyperinflation - poverty

15 Who solved hyperinflation by 

creating a new currency?
Gustav Stresemann

16 What was agreed in 1924 to solve 

the problem of reparations and 

strengthen Germanyõs economy?

Dawes Plan ðloans from the USA

17 What was the Locarno Pact (1925)?

Agreement between 

Germany, France and Belgium not to 
alter western borders

18 When were Germany admitted into 

the League of Nations?
1926

19 Name two social changes made 

by the Weimar Republic

Introduced unemployment insurance, 

housing projects, and a welfare system. 

Workers benefited, but middle classes 
and farmers did not

20 Name three effects that Weimar 

had on German culture

Popularity of Jazz, Bauhaus Architecture, 

Cabaret, Street Theatre, Cinema, 

Literature + makeup, short hair and 
smoking for women

What was the new Weimar constitution?

https://www.history.com/topics/native-american-history
https://www.history.com/topics/native-american-history
https://www.history.com/topics/native-american-history
https://www.history.com/topics/native-american-history
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Year 11 HistoryðPaper 3: Weimar & Nazi Germany, 1918 -1939

What happened to cause hyperinflation? How far did Stresemann solve Germany's problems?

KEY TOPIC 2: GLOSSARY

Key Terms Description

Communists
A left -wing party (KPD) which wanted to more equality for the working classes.

Grew in power during the Great Depression, leading to many industrialists and middle classes turning to Hitler.

Gau Regional branch of the Nazi Party (e.g. Berlin) Run by a Gauleiter

NSDAP National Socialist German Workers Party. Hitler became the leader in 1920

Propaganda

Goebbels used posters, newspapers and the radio to spread the Nazi message and grow Hitlerõs support during the Great Depression. This 

included:

Å Ignore the Treaty of Versailles and stop paying reparations

Å Create work schemes

Å Blaming the Jews and Communists for Germanyõs problems

SA Sturmabteilung. Mostly Freikorp (ex-soldiers) set up by Hitler to control violence at political meetings and to intimidate political opposition

25 Point Programme The NSDAPõs manifesto, written by Hitler. Contained ideas about nationalism pure German blood and anti-Semitism

Key Topic 2: How did Hitler rise to power?



Year 11 HistoryðPaper 3: Weimar & Nazi Germany, 1918 -1939

KEY TOPIC 2: CORE KNOWLEDGE

Question Answer

1 When did Hitler join the German 

Workersõ Party?

1919

2What did he change the Partyõs name 

to?

National Socialist German Workers Party 

(NASDAP - Nazi)

3 What was the Twenty -Five Point 

Programme?

The policies (promises) made by the Nazi 

Party

4 Which groups of people liked the 

Programme?

Farmers, Middle Classes, The rich, 

Nationalists

5 Who were the SA? An armed group who beat up people 

from other parties

6 When was the Munich Putsch? November 1923

7 Which famous General did Hitler get to 

support the Munich Putsch?

Ludendorff

8 How long was Hitler in prison for? 9 months (5 Year sentence)

9 Why was his sentence so short? Judges were right -wing and agreed with 

Hitlerõsviews

10 What book did he write whilst in 

prison?

Mein Kampf

11 What three ideas did Hitler outline in 

his book?

Master Race (Herrenvolk), Lebensraum, 

Hatred of Jews and Communism

12 What did Hitler realise whilst in 

prison?

Nazis needed to take power legally

13 How did the Bamberg Conference 

settle problems within the Nazi Party in 

1926?

Hitler established his complete rule over 

the party ðthere could be no questioning 

of his decisions

14 What event in October 1929 plunged 

the world into an economic depression?

Wall Street Crash

15 How many seats did the Nazi party 

have in the Reichstag by 1930?

107 (out of 577)

16 By January 1932, how many 

Germans were unemployed due to 

the depression?

30% - 6 million people

17 Why did the depression help Hitler 

come to power?

Hitler promised to stop paying 

reparations and to ignore the Treaty 

of Versailles

18 How many seats did the Nazi 

party have in the Reichstag by 

1932?

230 (out of 577)

19 Why wasnõt Hitler given the 

Chancellorship in 1932, even though 

the Nazis were the largest party?

Hindenburg didnõtlike Hitler

20 Why did Hindenburg agree to 

make Hitler Chancellor in January 

1933?

He was the only one who could 

control the Reichstag and they 

believed they could control him 

(Political Deal with Von Papen)

What was the organisation of the 

Nazi Party when Hitler is released 

from prison?
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Key Topic 3: How did the Nazis create a dictatorship?

KEY TOPIC 3: GLOSSARY

Key Terms Definition

Concentration 

Camp

Created initially as ôre-education campsõ for 

enemies of the Reich. These were initially for 

political prisoners but expanded to include Jews, 

Homosexuals, ôwork-shyõ and Jehovahõs 

Witnesses. The first was Dachau.

Concordat

Agreement with the Catholic Church (Pope). 

Hitler would not interfere with the Church, if they 

Church stayed out of politics. Hitler broke the 

concordat by arresting priests and closing down 

Catholic youth groups.

Gestapo
Created as Secret Police (1933) Himmler was in 

charge.

Indoctrination

The process of teaching a person or group to 

accept a set of beliefs 

uncritically. (Brainwashing)

Propaganda

Very important in making people think Nazi 

ideas.

Å The Nazis controlled all newspapers and 

encouraged everyone to have a radio.

Å They held mass rallies with speeches, flags 

and marching.

Å The Nazis made films which were anti -

Semitic and showed German History in a 

positive way. Literature was also controlled 

ðbooks by non -German or Jewish authors 

were banned and burnt.

SS

Initially created as Hitlerõs bodyguard, but 

became an important part of the police state. 

Wore black uniforms and were all tall, healthy 

Aryans. Ran concentration camps and were 

responsible for removing opposition

Nazi control of the Church after the 
concordat was signed

The first concentration camp, Dachau, in 
Germany was opened in 1933

Josef Goebbels was a 
Senior Nazi was was
'Minister for 
Enlightenment and 
Propaganda'

One way of ensuring 
people were exposed to the Nazi 
message was the use of the radio
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KEY TOPIC 3: CORE KNOWLEDGE

Question Answer

1What was Hitlerõs first act as 

Chancellor of Germany?

Called for another election 2 months 

later

2 What happened on 27 th February 

1933?
The Reichstag was burnt down

3 Which group were blamed for this 

under which decree?

Communists ðEmergency Decree led to 

them being arrested

4 When was the Enabling Act 

passed?
March 1933

5 What was the Enabling Act?
Allowed Hitler to make laws without 

Reichstag support

6Why was the SA a threat to Hitlerõs 

power in 1934?

Their leaders demanded control of the 

German Army

7 Who led the SA? Ernst Rohm

8 How did Hitler get rid of these 

rivals within the Nazi Party (and 

other leading politicians)?

Night of the Long Knives, 85 leading 

Nazis inc. Rohm were executed

9 Who died in 1934 to allow Hitler 

total domination over Germany?
President Hindenburg

10 What did Hitler become known 

as from August 1934 onwards?
Der Fuhrerõ (the leader)

11 What were the Gestapo? What 

did they do?

Secret Police, intimidated groups of 

people who were considered 

undesirable by the Nazi regime

12 Where were ôpolitical enemiesõ 

of the Nazis sent?
Concentration Camps

13 How did the Nazis control the 

legal system in Germany?

Only members of the Nazi party could 

be judges

14 What were Nazi policies towards 

the church?

Non -Nazi priests and vicars were 

arrested ðThe Reich Church was set up

15 Who was the Nazi Minister of 

Propaganda?
Joseph Goebbels

16 Name 3 types of Nazi 

propaganda

Newspapers, radio, films, mass rallies and 

sporting events

17 How did the Nazis control 

culture and the arts?

Nazification ðall art had to promote ôNazi 

valuesõ

18 Why did some Germans 

support the Nazis?

Propaganda encouraged loyalty, Terror 

prevented resistance, and support for 

economic policies

19 Why did Pastor Niemoller

oppose the Nazis?

Opposed interference in the church and, 

later, anti -semitism too

20 How did many youths oppose 

the Nazis?

They rejected Nazi values by drinking 

alcohol and dancing to Jazz music

Key Topic 3: How did the Nazis create a dictatorship?

Dealing with the 

communist threat

Political cartoon mocking 

the Nazis after the Night of 

the Long Knives


