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Year 10 Knowledge Organiser ðAn Inspector Calls (Literature Paper 2, Section A)

1. Plot

1a. ACT ONE
1. The Birling family live in a ôfairly large suburban house õ and, at rise of curtain, they are ôpleased with 

themselves õ.

2. Birling remarks awkwardly that ôitõs a pity Sir George and ðer ðLady Croft canõt be with usõ.

3. Gerald presents Sheila with an engagement ring and she exclaims, ôOh ðitõs wonderful!õ

4. Birling makes predictions about the future; he says, ôweõre in for a time of steadily increasing prosperityõ.

5. Birling is unrepentant about his role in the suicide of Eva Smith, remarking that ôitõs a free countryõ.

6. Eric disagrees by saying that ôit isnõt if you canõt go and work somewhere elseõ.

7. Eva does manage to find another job because ôMilwards suddenly found themselves short -handed õ.

8. Sheila feels deeply guilty about using her influence to get Eva sacked; she says that ôif I could help her now, I 

would -õ.

9. The Inspector reveals that Eva changed her name to Daisy Renton, which prompts Gerald to ask ô[startled ] 

what?õ

10. Gerald asks Sheila not to tell the Inspector about his relationship with Daisy; he says, ôwe can keep it from him õ.

1b. ACT TWO 
1. Gerald tries to deter Sheila from staying to witness the questions and answers that are ôbound to be 

unpleasant õ. 

2. Mrs Birling notes Ericõs absence and remarks that he ôseems to be in an excitable silly mood õ.

3. Gerald concedes to the Inspector that he met the ôquite different õ and ôyoung and pretty ô Daisy in the 

disreputable Palace Bar.

4. Gerald says that he ôbroke it off õ with her before he went away for ôseveral weeks õ on business.

5. The Inspector reveals that Daisy kept a diary, in which she wrote that ôshe felt thereõd never be anything as 

good again for her õ.

6. Obviously upset, Gerald excuses himself and leaves; however, he says, ôIõm coming backõ.

7. Mrs Birling claims that she ôdid nothing Iõm ashamed of or that wonõt bear investigationõ.

8. She refused Eva charity money, stating that it is the fatherõs ôresponsibility õ to support her.

9. Mrs Birling defiantly says, ôI blame the young man who was the father of the child she was going to have õ.

10. When it is implied that Eric is the father, Mrs Birling becomes agitated and says, ôI wonõtbelieve it õ.

1c. ACT THREE
1. Eric says bitterly to his mother that ôyou havenõt made it any easier for meõ.

2. Eric admits that he was ôa bit squiffy õ when he met Eva and ôwas in that state when a chap easily turns nasty õ.

3. He saw Eva again; he ôliked õ her, but ôwasnõt in love with her or anythingõ.

4. Eric tells the Inspector that Eva ôdidnõt want me to marry herõ.

5. Eric admits to taking money from his father; Birling reacts angrily and says that Eric has been ôspoiltõ.

6. As the Inspector prepares to leave, he highlights to the Birlings and Gerald that each of them ôhelped to kill õ 

Eva.

7. He asks them to remember that ôthere are millions and millions and millions of Eva Smiths and John Smiths still 

left with usõ.

8. The Inspector leaves and Birling says that he is ôabsolutely ashamed õ of Eric; Eric says that he is ôashamed õof 

his father ôas wellõ.

9. Birling believes that he and the rest of the family were ôbluffed õ; he later confidently concludes that the 

Inspector was a ôfake!õ

10. The play ends with Birling reporting that ôa police inspector is on his way here ðto ask some ðquestionsõ.

2. Characters

2a. Inspector Goole
VPriestleyõs mouthpiece 
V Commanding 
V Persuasive
V Didactic

V Social justice and 
reform

V Socialist
VOmnipotent 

4b. Mr Arthur Birling
V Capitalist 
V Arrogant 
V Verbose

V Stubborn
V Ignorant
V Industrialist 

4c. Mrs Sybil Birling
V Judgmental 
VOld money 
V Condescending

V Traditional, etiquette
V Insincere 
V Controlling

4d. Sheila Birling
V Astute
VMaterialistic
V Emotional

V Compassionate
V Transformed
V Empowered

4e. Eric Birling
V Irresponsible 
V Spoilt 
V Product of his 

environment

V Reckless 
V Immature 
V Transformative 

4f. Gerald Croft
V Aristocratic 
V Secretive 
V Duplicitous 

V Privileged 
V Evasive
V Emotional

4g. Eva Smith / Daisy 
Renton
VWorking class 
V Determined 
VOppressed and 

mistreated

V Vulnerable
V Allegorical 
V Emblematic 
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5m = oppressed (adjective)  
treated in an unfair or cruel 

way, preventing someone 

from having opportunities 

and freedom

5n = unashamedly (adverb)  
Openly, without guilt or 

embarrassment

5o = Socialism (noun)  The 

belief that ways of making 

money and wealth should be 

shared more equally in 

society.

5p = Capitalism (noun)  The 

belief that ways of making 

money and wealth should in 

control of individuals and 

people should be able to 

control how much profit they 

earn.

5q = plight (noun)  A difficult 

or unfortunate position; 

struggle.

6. Subject Vocabulary

6a = play (noun)  In literature, 

a dramatic work designed to 

be performed on stage.

6b = allegory A story that can 

be interpreted to reveal a 

hidden meaning, typically a 

moral or political one

6c = morality play (noun 
phrase) An allegorical drama 

popular in Europe especially 

during the C15th and C16th, 

in which the characters 

personify moral qualities (such 

as charity or greed). 

6d = act (noun) A section of a 

play.

3. Context

3a. J.B. Priestley  Priestley was born into a working class family who lived in Bradford, Yorkshire. It was here that he 

noticed that many people lived in poverty and the cityõs ôrespectableõ folk could be smug, even hypocritical. He fought 

for England in WWI and witnessed the social inequalities present amongst the commanding officers and the lower 

ranking soldiers. Priestley held a strong socialist political view and was part of a group that set up the socialist Common 

Wealth Party in 1942. During WWI he delivered his ôPostscriptsõ radio broadcasts, calling for a better, fairer society after 

the war was over.

3b. Women in Edwardian and post -war England At the start of the C20th, women had very conventional roles in society. 

The Edwardian period was a patriarchal one. If married, women usually stayed at home to look after children while their 

husband worked. If single, they did work which usually involved some form of service. During the world wars, women 

were required to work, as men were called up to fight. Women were praised for their wartime work but expected to 

make way for the returning troops; there was an assumption that their temporary roles had been specifically linked to 

wartime. By 1951 the number of working women had returned almost to the pre -war level and a bar on married women 

working continued in many jobs. 

3c.  Edwardian society and social norms  There was a big divide between the rich and the poor, unwritten rules 

maintaining the status quo. The rich often perceived poor people to have no manners or sophistication, and there was a 

very low level of social mobility (very few working class people would be able to become middle class). 

3d. The Great Unrest Between 1911 and 1914, Britain and Ireland were rocked by a series of mass strikes of miners, 

railway, dock, and tramway workers, as well as those from other industries that went on solidarity strikes. 

3e. Post-war Britain Following the end of WWII, the majority of the British people, did not want a return to pre -war 

Conservative policies, which they blamed for the hardship of the 1930s, and there was a mood for social reform. At the 

1945 general election, Winston Churchill was defeated by the Labour Party headed by Clement Attlee. A welfare state 

(a society in which the government provides services like healthcare, financial help for those who need it) was 

established and in 1948 the NHS founded.

5. Vocabulary

5a = ostentatious ( adj )

Characterised by pretentious 

or showy display

5b = condescending ( adj )
Having or demonstrating an 

attitude of patronizing 

superiority

5c = patriarchy (noun)
A system of society in which 

men hold the power and 

women are largely excluded 

from it. 

5d = privileged ( adj ) Granted 

a special right, advantage, 

or immunity available only to 

a particular person or group

5e = culpable ( adj )
Deserving of blame

5f = avarice (noun) Extreme 

greed

5g = disparage (verb) To 

speak down to another in an 

insulting and rude manner

5h = infantile ( adj ) Acting like 

or likened to a young child

5i = objectify (verb) = To 

degrade something or 

someone to the status of a 

mere object

5j = didactic (adjective )

Intended to teach, or to 

improve morals by teaching

5k = remorseful (adjective) 
Full of regret for something 

they have done; sorry for 

past actions

5l = ignorant (noun)
Lacking knowledge or 

awareness of something.

4. Authorial Intent

J.B. Priestley wrote this didactic play for a number of reasonsé

4a - To encourage his audience to considers its own attitude towards the working class 

and gender issues .

4b ðTo expose the hypocrisy and double standards of certain strands of Edwardian 

society.

4c ðTo refute capitalist ideologies and highlight the exploitative nature of Capitalist 

societies.

4d ðTo warn of the terrifying consequences of forsaking social responsibility and 

neglecting the needs of those who are less fortunate

4e - The text is relevant today as social inequality, prejudice and injustice still affect many 

people in modern Britain, as evidenced by the cost -of -living crisis and the rising number of 

people accessing food banks.
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6e= stage direction (noun phrase) An 

instruction in the text of a play how an 

actor moves or speaker, or the sound 

effects, props and lighting.

6f = prop (noun) An object used on the set 

of a play.

6g =polemic  (noun) a piece of writing 

expressing a strongly critical attack 

someone or something.

6h = dramatic irony (noun phrase)  A point 

in a play at which the audience of a play 

knows something that the characters do 

not know.

6i = context (noun)

The circumstances surrounding writing; 

social issues, historical events, authorõs 

background and beliefs, and how they 

influence a writerõs choices

6j = characterisation (noun)

A method used by writers to create and 

craft characters.

6k = foil (noun)

A character who contrasts with another

6l = symbol (noun)

A character, idea, image or setting that 

represents a bigger idea

6m = imagery (noun)

The use of language to create vivid 

pictures in the readersõ minds

6n = metaphor (noun) Comparing one 

thing to another directly ðas if one thing is 

another ðto highlight their similarities. 

6o = simile (noun) Comparing one thing to 

another using the words ôlikeõ or ôasõ, to 

highlight their similarities.

6p = irony (noun) A situation in which 

something which was intended to have a 

particular result has the opposite or a very 

different result.

7. Themes

7a. 

Wealth, 

power 

and 

influence

The Birlings are a family of wealth and power, who take pride in their high social position. Mr Birling is a 

successful businessman, and the family inhabits a nice home with a maid (and likely other servants). The 

play begins with the family celebrating and feeling generally pleased with themselves and their fortunate 

circumstance. Throughout the Inspectorõs investigation, however, it comes out that several of the Birlings 

have used their power and influence immorally, in disempowering and worsening the position of a girl 

from a lower class: Mr. Birling used his high professional position to force Eva Smith out of his factory when 

she led a faction of workers in demanding a raise; Sheila, in a bad temper, used her social status and her 

familyõs reputation to have the girl fired from Milwardõs;Mrs. Birlingused her influence in the Womenõs 

Charity Organisation to deny the girl monetary aid. Both Sheila and Mrs. Birling acted upon petty 

motivations in injuring the girl; Mr. Birling acted upon selfish, capitalist motivations.

7b. 

Blame 

and 

Responsi

bility

The question asked throughout the play is: who is responsible for the suicide of Eva Smith? Who is to 

blame? The arc of the play follows the gradual spreading of responsibility, from Mr. Birling, to Mr. 

Birling and Sheila, to Mr. Birling and Sheila and Gerald , and so on and so forth. Each of the characters has 

different opinions about which of them is most responsible for the girlõs suicide.Mrs. Birling, most extremely, 

ends up blaming her own son, by suggesting that the person most responsible is the man that 

impregnated the girl, before realizing that the person in question is Eric.

In the end, the Inspector universalises the shared responsibility that the Birlings feel for the girlõs death, into 

a plea for Socialism: òWe are members of one body. We are responsible for each other. And I tell you that 

the time will soon come when if men will not learn that lesson, then they will be taught it in fire and blood 

and anguish.ó The lesson of theInspector , and of the play at large, is that our actions have an influence 

beyond themselves and therefore that we are already responsible for each other so long as we are 

responsible for ourselves and our own actions.

7c. Class 

Politics

Mr. Birling describes the politics of the day as revolving around òCapital versus Labor agitations.óMr. 

Birlingis a representative Capitalist, who cares only about his companyõs profit. He speaks of himself as òa 

hard -headed, practical man of business,ó and looks forward to the prospect of being knighted. The girls 

who lead a workerõs strike in his factor, meanwhile, represent the Labor side of the conflict in trying to 

improve the rights and wages of laborers and the lower classes.

The Inspector speaks the voice of Socialism, of the Labour side of the conflict; he seeks to make the Birlings 

realise the implicit corruption of Capitalism by emphasizing how easy it was for them to cause pain for the 

lower class without even realizing at the time the significance of their own actions.

7d. Age Age is an important theme in An Inspector Calls . Priestley uses it to show how he believed that there was 

hope in the younger generation's ability to learn and change.

The older characters' opinions and behaviours are stubbornly fixed. Mr Birling refuses to learn and Mrs 

Birling cannot see the obvious about herself and her children. Eric and Sheila however are younger - they 

accept their mistakes and offer the chance for a brighter future.

7e. 

Gender

An Inspector Calls was written after World War Two. As many British men went away to fight during the 

war, their positions in work had to be filled by women. This helped change existing perceptions. Men had 

to acknowledge the fact that women were just as capable as them. As a result of this, many women 

enjoyed a newfound freedom that working and earning money allowed them.

Not all men saw this change in attitude as a good thing and stayed stuck in the past. Priestley explores the 

impact of these new gender roles through the independence of Eva Smith and the sexist attitudes of Mr. 

Birling and Alderman Meggarty .



7. Key Quotations and Methods

7a. òThe lighting should be pink and intimate until the INSPECTOR arrives, and then it should be brighter and harder.óStage directions, contrast ðthe Inspector will bring 

about change in the family, altering some of the charactersõ world view by removing their ôrose-tinted spectaclesõ and expose their flaws.

7b. òLower costs and higher prices.óMr Birling  contrast highlights Mr Birlingõs capitalist ideology, increasing his own profit and wealth.

7c. òThe Titanicé unsinkable, absolutely unsinkable.ó Mr Birling Dramatic irony ðMr Birling presented as ignorant, foolish and untrustworthy from the outset.

7d. òAs if we were all mixed up together like bees in a hive ðcommunity and all that nonsense. ó   Simile and contemptuous tone ðderides socialist values, collective 

responsibility. 

7e. òThis girl. Eva Smith, was one of them, she'd had a lot to say ðfar too much ðso she had to go.ó Mr Birling Repeated pronoun ôsheõ and blunt tone; Mr Birling aware of 

his power and control as employer. Lack of workersõ rights. Gender ðfemales oppressed in patriarchal Edwardian England.

7f. òBut these girls aren't cheap labour ðthey're people.ó Sheila  Transforming attitudes, taking on board socialist ideology.

7g. òYou used the power you had, as a daughter of a good customer and also of a man well known in the town, to punish the girl?ó Inspector Goole Question highlights 

Sheilaõs selfishness and ignorance, but also as a product of her upbringing. Forces her to question her immoral actions. Verbôpunishõ ðpower imbalance.

7h. òI know I'm to blame ðand I'm desperately sorry. ó   Adverb ôdesperatelyõ, Sheila as emotional and remorseful. 

7i. òI don't suppose for a moment that we can understand why the girl committed suicide. Girls of that class.ó Mrs Birling Supercilious tone ðcreates a divide between 

her affluent upper -middle class family and the working class.

7j. òI insisted on Daisy moving into those rooms and I made her take some money.ó Gerald  Verbs suggest Gerald took control of the situation, perhaps taking 

advantage of a vulnerable girl. 

7k. ò(massively) Public men, Mr Birling, have responsibilities as well as privileges.ó Inspector Goole Stage direction highlights importance of this message. Abstract noun 

ôresponsibilitiesõ conveys Priestleyõs socialist message ðcompassion and care for those less fortunate.

7l. òYou slammed the door in her face .ó Inspector Goole Metaphor highlights how cruel and uncompromising MrsBirlingõs treatment of Eva Smith was.

7m. òShe was here alone, friendless, almost penniless, desperate. She needed not only money but advice, sympathy, friendliness .ó  List of emotive adjectives augments 

Evaõs plight. 

7m. òI was in that state when a chap easily turns nasty ðand I threatened to make a row.ó Eric  Connotations of violence. Affluent male abusing their power.

7o. òOne Eva Smith has gone ðbut there are millions and millions and millions of Eva Smiths and John Smiths still left with us.ó Inspector Goole Repetition highlights the 

sheer number of struggling working class people. Eva Smith and John Smith symbols of the poorest and most vulnerable in socie ty.

7p. òWe don't live alone. We are members of one body. We are responsible for each other.ó   Metaphor captures Priestleyõs socialist message.

7q. òThe money's not the important thing. It's what happened to the girl and what we all did to her that matters.ó Eric  Accepts responsibility; distancing himself from 

capitalist values. Symbol of hope for a more compassionate younger generation.

7r. ò(tensely) I want to get out of this. It frightens me the way you talk.óStage direction and troubled tone, reveals how much Sheila has changed. Divide in the family.

7s. .ò(Holds up the ring.) What about this ring?ó GeraldEager to forget the events of the evening; ring symbolic of the relationship and Sheilaõs newfound independence 

when she rejects it.

7t. ò(The telephone rings sharply)ó  Stage direction and adverb ðjolts the Birlings back to reality. Circular structure ðno escape from punishment. Ouspenskyõstheory of 

time.
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1. Ozymandias by Percy Bysshe Shelley

1a. Content and Meaning
Å The narrator meets a traveller

who tells him about a 
decayed stature that he saw 
in a desert. 

Å The statue was of a long 
forgotten ancient King: the 
arrogant pharaoh 
Ozymandias. 

Å The statue now lies crumbled 
in the sand; the most powerful 
human creations cannot resist 
the power of nature. 

1b. Context and Purpose
Á Shelley was a poet of the ôRomantic 
periodõ (late 1700s and early 1800s). 

Á Romantic poets were interested in 
emotion and the power of nature. 

Á Shelley also disliked the concept of a 
monarchy and the oppression of 
ordinary people. 

Á The poem is ironic and one big 
metaphor: human power is only 
temporary.

1c. Language
Á ôSneer of cold commandõ: plosive 

alliteration - the king was arrogant, 
this has been recognised by the 
sculptor, the traveller and the 
narrator. 

Á ôLook on my works, ye Mighty, and 
despair.õ: ôLookõ = imperative, 
stressed syllable highlights 
commanding tone; ironic ðheõs 
telling others to admire the size of his 
statue and feel fear. 

Á ôThe lone and level sands stretch far 
away.õ: the desert is vast, limitless, 
and its power is eternal. 

1d. Structure and Form
Å A sonnet (14 lines) but with an 

unconventional structure. A turning point 
(a volta) at line 9 (..these words appear), 
reflecting how human structures can be 
destroyed or decay. 

Å The iambic pentameter is also disrupted. 
Å First eight lines (the octave) of the sonnet: 

the statue is described in parts to show its 
destruction. 

Å Final two lines: the huge and immortal 
desert is described to emphasise
insignificance of human power. 

1e. Key Quotations
i. ôSneer of cold commandõ

ii. ôóLook on my works, ye 
Mighty, and despair!óõ 
ôNothing beside remainsõ

iii. ôBoundless and bare, The 
lone and level sands 
stretch far away õ

2. London by William Blake

2a. Content and Meaning
Á The narrator is describing a 

walk around London and how 
he is saddened by the sights 
and sounds of poverty. 

Á The poem also addresses the 
loss of innocence and the 
determinism of inequality: 
how new -born infants are 
born into poverty. 

2b. Context and Purpose
Å Published in 1794, at a time of great 

poverty in many parts of London. 
Å Blake believed in social and racial 

equality. 
Å This poem is part of the ôSongs of 
Experienceõ collection, which focuses 
on how innocence is lost, and society 
is corrupt. 

Å The poem uses rhetoric (persuasion) to 
convince the reader that the people 
in power (landowners, Church, 
Government) are to blame for 

inequality. 

2c. Language
Å Sensory language creates an immersive 
effect: visual imagery (ôMarks of weakness, 
marks of woeõ) and aural imagery ôôcry of 
every manõ 

Å Metaphor ômind-forged manaclesõ: they are 
trapped in poverty. 

Å Rhetorical devices to persuade: repetition 
(ôIn every..õ); emotive language (ôinfantõs cry 
of fearõ). 

Å Oxymorons criticise those in power ð
ôchartered Thamesõ - everything is owned by 
the rich; ôEvery blackõningchurch appals õ -
the church is corrupt.

2d. Structure and Form
Å A dramatic monologue; a first - person 

narrator who speaks passionately about 
what he sees. 

Å ABAB rhyme scheme: reflects the 
unrelenting misery of the city, and 
perhaps the rhythm of his feet as he 
trudges around the city. 

Å First two stanzas focus on people; third 
stanza focuses on the institutions he 
holds responsible; fourth stanza returns to 
the people ðthey are the central focus. 

2e. Key Quotations
i. ôIn every cry of every 

man, / In every 
infantõs cry of fear.õ

ii. ôMind-forged 
manaclesõ

iii. ôEvery blackõning
church appalls õ

3. Extract from The Prelude by William Wordsworth

3a. Content and Meaning
Å The story of a night -time 

adventure in a rowing boat 
that instils a deep and fearful 
respect for power of nature. 

Å At first, the speaker is calm 
and confident, but the sight 
of a huge mountain that 
comes into view scares the 
boy and he flees. He is in awe 
of the mountain and fearful of 
the power of nature.

3b. Context and Purpose
Á We should respect nature and 

not take it for granted. 
Á Published shortly after his death, 

The Prelude was an epic poem 
that told the story of 
Wordsworthõs life. 

Á Like Percy Shelley, Wordsworth 
was a Romantic poet and his 
poetry explores themes of 
nature, human emotion and 
how humans are shaped by 
their interaction with nature. 

3c. Language
Á ôOne summer evening (led by her)õ: ôherõ 

might be nature personified ðthis shows his 
love for nature but nature in control.

Á ôTroubled pleasureõ: confident, but oxymoron 
suggests he knows itõs wrong; forebodes 
troubling events that follow. 

Á ôA huge peak, black and hugeõ: the 
repetition and the unsettling image of the 
mountain is shocking (contrasts the earlier 
tranquility). 

Á ôUpreared its headõ and ômeasured motion 
like a living thingõ: mountain is personified as 
a powerful beast, but calm ðcontrasts with 
his own panic. 

3d. Structure and Form
Å First person narrative ðcreates a sense that it is 

a personal poem. 
Å The regular rhythm and enjambment add to 

the effect of natural speech and a personal 
voice. 

Å The extract can be split into three sections, 
each with a different tone to reflect his shifting 
mood: Lines 1 -20: (rowing) carefree and 
confident; lines 21 -31: (the mountain appears) 
dark and fearful; lines 32 -44: (following days) 
reflective and troubled.

3e. Key Quotations
i. ôA huge peak, black 

and hugeõ: 

ii. ôWithé measured 
motion like a living 
thing, strode after 
me.õ

iii. ôHuge and mighty 
formsé were a 
trouble to my 
dreams.õ
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4. My Last Duchess by Robert Browning

4a. Content and Meaning
Á The Duke is showing a visitor around 

his large art collection and proudly 
points out a portrait of his last wife, 
who is now dead. He reveals that 
he was annoyed by her over -
friendly and flirtatious behaviour . 

Á He can finally control her by 
objectifying her and showing her 
portrait to visitors when he chooses. 

Á He is now alone as a result of his 
need for control. 

Á The visitor has come to arrange the 
Dukeõs next marriage, and the 
Dukeõs story is a subtle warning 
about how he expects his next wife 
to behave. 

4b. Context and Purpose
Å Browning may have been 

inspired by the story of an Italian 
Duke (Duke of Ferrara); his wife 
died in suspicious circumstances 
and it was rumoured that she 
had been poisoned. 

Å The poem explores the themes 
of power, control and jealousy. 
The Duke is used as a vehicle to 
convey ideas about the 
possessive and domineering 
nature of human beings and 
how damaging this can be. 

4c. Language
Å First person pronouns allude to possession 
and control of the duchess: ôThatõs my last 
Duchess painted on the wallõ, ôsince none 
puts by the curtain I have drawn for you, but 
I.õ

Å Indignant tone -ôas if she ranked / My gift of 
a nine -hundred - years old name / With 
anybodyõs giftõ: she was beneath him in 
status, and yet dared to rebel against his 
authority. 

Å Scathing verb ôdisgustsõ reveals the Dukeõs 
hatred for her.

Å ôI gave commands; Then all smiles stopped 
togetherõ: euphemism for his wifeõs murder. 

4d. Structure and Form
Å Dramatic monologue, in iambic 

pentameter. It is a speech, pretending 
to be a conversation ðhe doesnõt allow 
the other person to speak! 

Å Enjambment: rambling tone, heõs 
getting carried away with his anger and 
losing control of his emotions.

Å Heavy use of caesura (commas and 
dashes): stuttering effect shows his 
frustration and anger: ôShe thanked 
men, ðgood! but thanked / Somehow ð
I know not howõ.

Å Ending ðswitches to the statue of 
ôNeptuneé taming a sea-horseõ ð
reflects how quickly he moves on from 
the Duchess but continues the idea of 
power and authority (Neptune the 
Roman god of the sea).

4e. Key Quotations
i. ôSince none puts by 

the curtain I have 
drawn for you, but I.õ

ii. ôI gave commands; 
Then all smiles 
stopped together.õ

iii. ôNotice Neptune 
though, taming a 
sea-horseõ.

5. The Charge of the Light Brigade by Alfred Lord Tennyson

5a. Content and Meaning
Á Describes a cavalry 

charge against Russians 
who shoot at the lightly -
armed British with cannon 
from three sides of a long 
valley. 

Á Of the 600 hundred who 
started the charge, over 
half were killed, injured or 
taken prisoner. 

5b. Context and Purpose
Å Published six weeks after a disastrous battle 

against the Russians in the (unpopular) 
Crimean War 

Å A celebration of the menõs courage and 
devotion to their country, symbols of the 
might of the British Empire; as Poet 
Laureate, he had a responsibility to inspire 
the nation and portray the war in a positive 
light (propaganda). 

5c. Language
Å òInto the valley of Deathó: this Biblical image 

portrays war as a supremely powerful, or even 
spiritual, experience. 

Å òjaws of Deathó and òmouth of Helló: presents 
war as an animal that consumes its victims. 

Å òHonour the Light Brigade/Noble six hundredó: 
imperative and language glorifies the soldiers, 
even in death. The ôsix hundredõ become a 
celebrated and prestigious group. 

Å òShot and shelló: sibilance creates whooshing 
sounds of battle. 

5d. Structure and Form
Å A ballad, a form of poetry to 

remember historical events.  
Å 6 stanzas, each representing 100 men 

who took part. 
Å Dactylic dimeter (HALF -a league / 

DUM- de -de) mirrors the sound of 
horses galloping and increases the 
poemõs pace. 

Å Repetition of ôthe six hundredõ at the 
end of each stanza (epistrophe) 
emphasises huge loss. 

5e. Key Quotations
i. ôHalf a league, half 

a league, / Half a 
league onward.õ

ii. ôJaws of Deathé 
mouth of Hellõ

iii. ôHonour the Light 
Brigade, / Noble six 
hundred!õ

6. Exposure by Wilfred Owen

6a. Content and Meaning
Å The speaker describes war 

as a battle against the 
weather and conditions. 

Å Focuses on the sheer 
monotony of daily life for 
many soldiers, as well as the 
harsh conditions they must 
endure

Å The ideas of the old and 
warm reflect the delusional 
mind of a man dying from 
hypothermia and the ending 
focuses on the deaths of 
soldiers waiting for active 
conflict.

6b. Context and Purpose
Å Owen wanted to draw attention 

to the suffering, monotony and 
futility of war.

Å Written in 1917 before Owen went 
on to win the Military Cross for 
bravery, and was then killed in 
battle in 1918: the poem has 
authenticity as it is written by an 
actual soldier. 

Å Of his work, Owen said: òMy 
theme is war and the pity of waró. 

Å Despite highlighting the tragedy 
of war and mistakes of senior 
commanders, he had a deep 
sense of duty: ònot loath, we lie 
out hereó shows that he was not 
bitter about his suffering. 

6c. Language
Á ôòOur brains acheó physical (cold) suffering and 

mental (PTSD or shell shock) suffering. - Semantic field 
of weather: weather is the enemy, the aggressor that 
attacks the soldiers. 

Á òThe merciless iced east winds that knive us...ó ð
personification (cruel and murderous wind); sibilance 
(cutting/slicing sound of wind); ellipsis (never -
ending).

Á The visual image of the men cowering away 
emphasises the dehumanising effects of war: ôWe 
cringe in holes, back on forgotten dreams.õ

Á Rhetorical question conveys confusion and 
hopelessness: ôIs it that we are dying?õ

Á Metaphor ôslowly our ghosts drag home.õ Adverb 
reinforces the menõs lethargy; ôghostsõ suggesting the 
men are so exhausted and traumatised by war they 
no longer function as human beings. 

6d. Structure and Form
Å Contrast of cold, warm, cold imagery 

conveys suffering, delusions, death of 
the hypothermic soldier. 

Å Refrain òbut nothing happensó creates 
circular structure implying never 
ending suffering.

Å Rhyme scheme ABBA emphasises the 
monotony. 

Å Half rhymes (ònervous / knife usó) only 
barely hold the poem together, like 
the men. 

6e. Key Quotations
i. ôOur brains ache in 

the merciless iced 
east winds that knive
us.õ

ii. ôIs it that we are 
dying?õ

iii. ôBut nothing 
happens.õ



Year 10 English ðGCSE Power and Conflict Anthology (Literature Paper 2, Section B)

7. Storm on the Island by Seamus Heaney

7a. Content and Meaning
Á The narrator describes how a 

rural island community 
prepared for a coming storm, 
and how they were confident 
in their preparations. 

Á When the storm hits, they are 
shocked by its power: its 
violent sights and sounds are 
described, using the 
metaphor of war. 

Á The final line of the poem 
reveals their fear of natureõs 
power.

7b. Context and Purpose
Á Seamus Heaney was Northern Irish 

and his poem was published in 
1966 at the start of ôThe Troublesõ 
in Northern Ireland: a period of 
deep unrest and violence 
between those who wanted to 
remain part of the UK and those 
who wanted to become part of 
Ireland. 

Á The first eight letters of the title 
spell ôStormontõ: this is the name of 
Northern Irelandõs parliament. 

Á The poem conveys the power of 
nature but it might be a metaphor 
for the political turmoil that was 
building in the country at the time. 

7c. Language
Á ôNor are there trees which might prove 
companyõ: the island is a lonely, barren 
place. Nature is not a comfort here, but a 
violent aggressor.

Á Violent verbs are used to describe the 
storm: ôpummelsõ, ôexplodingõ, ôspitsõ. 

Á Semantic field of war: ôExploding 
comfortablyõ (with the oxymoron to 
contrast fear/safety); ôwind dives and 
strafes invisiblyõ (the wind is a fighter 
plane); ôWe are bombarded by the empty 
airõ (under ceaseless attack). This also 
reinforces the metaphor of war / troubles.

Á Simile ôspits like a tame cat turned 
savageõ: compares the nature to an 
unpredictable animal that has turned on 
its owner. 

7d. Structure and Form
Á Written in blank verse and use of 

enjambment creates a conversational 
and anecdotal tone. 

Á The poem can split into three sections: 
Confidence: ôWe are prepared:õ 
(ironic) The violence of the storm: ôIt 
pummels your houseõ Fear: ôit is a huge 
nothing that we fear.õ The contrast 
between the opening confidence and 
the apprehensive ending emphasises
the power of nature and the 
powerlessness of human beings.

Á There is a turning point (a volta) in Line 
14: ôBut no:õ. This monosyllabic phrase, 
and the caesura, reflects the final 
calm before the storm and the lines 
that follow reveal how dangerous 
nature can be.

7e. Key Quotations
i. ôWe are prepared.õ

ii. ôSpits like a tame cat turned 
savage.õ

iii. ôStrange, it is a huge nothing 
that we fear.õ

8. Bayonet Charge by Ted Hughes

8a. Content and Meaning
Å Describes the terrifying 
experience of ôgoing over 
the topõ: leaving a trench to 
charge directly at the 
enemy. 

Å Steps inside the body and 
mind of the speaker to show 
how this act transforms a 
soldier Hughes dramatises the 
struggle between a man's 
thoughts and actions. 

8b. Context and Purpose
Å Most - likely set in WWI.
Å Hughesõ father had survived WWI, 

and so he may have been 
drawing attention to the hardships 
of trench warfare. 

Å He draws a contrast between the 
idealism of patriotism and the 
reality of fighting and killing. 
(òKing, honour , human dignity, 
etceteraó) 

8c. Language
Å ôPatriotic tearé Sweating like molten ironõ: 

sense of duty turned into fear/ pain. 
Å ôCold clockworkõ: plosive alliteration - soldier 

as part of a cold and uncaring machine of 
war. 

Å ôYellow hareõ: impact of war on nature ðthe 
hare is distressed like the soldiers; sometimes 
seen as an omen of death in folklore. 

Å ôKing, honour , human dignity, etcetera.õ list 
and dismissive tone trivialises reasons for 
going to war ðthese are forgotten in the 
midst of battle. 

8d. Structure and Form
Å Begins ôin medias resõ: in the middle 

of the action, to convey shock and 
pace. 

Å Enjambment maintains momentum. 
Å Time stands still in the second stanza 
to convey the soldierõs 
bewilderment and reflective 
thoughts. òHis foot hung like statuary 
in midstride.ó: the caesura (full stop) 
jolts him back to reality. 

Å Shifts between the chaotic imagery 
of battle with the internal thoughts 
of the soldier = adds to the 
confusion. 

8e. Key Quotations
i. ôSuddenly he awoke and was 

running.õ

ii. ôKing, honour , human dignity, 
etcetera.ó

iii. ôHis terrorõs touchy dynamite.õ

9. Remains by Simon Armitage

9a. Content and Meaning
Á The speaker describes 

shooting a looter dead in Iraq 
and how it has affected him, 
even when he returns home.

Á Written to coincide with a TV 
documentary about those 
returning from war with PTSD. 

Á Based on Guardsman 
Tromans, who fought in Iraq in 
2003.

9b. Context and Purpose
Á òThese are poems of survivors ðthe 

damaged, exhausted men who 
return from war in body but never, 
wholly, in mind.ó Simon Armitage 

Á Poem coincided with increased 
awareness of PTSD amongst the 
military, and aroused sympathy 
amongst the public ðmany of 
whom were opposed to the war. 

Á Armitage shows show the reader 
that mental suffering can persist 
long after physical conflict is over. 

9c. Language
Á TitleõRemainsõ ðdouble meaning -

images/ suffering stays after the event; 
a personõs dead body.

Á ôTosses his guts back into his bodyõ -
colloquial language suggests solider is 
desensitised ; authentic voice 

Á ôHeõs here in my head when I close my 
eyes / dug in behind enemy linesõ ð
metaphor for a ôwar in his headõ; the 
PTSD is entrenched. 

Á ôHis bloody life in my bloody handsó ð
blood as symbol of guilt

9d. Structure and Form
Á Monologue, told in the present tense to 

convey a flashback (a symptom of 
PTSD). 

Á First 4 stanzas are set in Iraq; last 3 are at 
home, showing the aftermath. 

Á ôBut I blink / and he bursts againõ mirrors 
the unstoppable nature of the 
memories; conveys his conversational 
tone and gives it a fast pace, especially 
when conveying the horror of the killing 

Á Repetition of ôProbably armed, possibly 
notõ conveys guilt and bitterness.

9e. Key Quotations
i. ôTosses his guts back into his 

bodyõ

ii. ôProbably armed, possibly notõ

iii. ôHis bloody life in my bloody 
handsõ
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10. Poppies by Jane Weir

10a. Content and Meaning
Å A modern poem that offers 

an alternative interpretation 
of bravery in conflict; it 
focuses on a soldierõs mother 
who is left behind and must 
cope with his possible death. 

Å The narration covers her visit 
to a war memorial, 
interspersed with images of 
the soldierõs childhood and 
his departure for war. 

10b. Context and Purpose
Å Set around the time of the Iraq 

and Afghan wars, but the 
conflict is deliberately 
ambiguous to give the poem a 
timeless relevance to all 
mothers and families. 

Å There are hints of criticism of 
war, how soldiers can become 
intoxicated by the glamour or 
the military and the grief of 
loved ones after death.

10c. Language
Å Contrasting semantic fields of home and 
childhood (ôcat hairsõ, ôplay at being Eskimosõ, 
ôbedroomõ) with war and injury (ôblockadeõ, 
ôbandagedõ, ôreinforcementsõ) 

Å Aural (sound) imagery and metaphor: ôAll my 
words flattened, rolled, turned into feltõ shows 
pain and inability to speak, and ôI listened, 
hoping to hear your playground voice catching 
on the windõ shows longing for dead son. 

Å ôThe world overflowing like a treasure chestõ ð
simile suggests excitement and optimism of 
soldier, irony ðsonõs life might end prematurely.

10d. Structure and Form
Á This is an elegy, a poem of 

mourning. 
Á Strong sense of form despite the 

free verse, stream of consciousness. 
Á Addressing her son directly ð

poignant.
Á Many lines include caesura ðshe is 

trying to remain composed,  but 
cannot speak fluently as she is 
finding her emotions difficult to 
manage.

10e. Key Quotations
i. ôA split second and you were 

away, intoxicated.õ

ii. ôThe world overflowing like a 
treasure chestõ

iii. ôI listened, hoping to hear your 
playground voice catching on 
the wind.õ 

11. War Photographer by Carol Ann Duffy

11a. Content and Meaning
Å Tells the story of a war 

photographer developing 
photos at home in England. 
As a photo develops he 
begins to remember and 
reflect on the horrors of war -
painting a contrast to the 
safety of his dark room and 
his home. 

Å He appears to be returning to 
a warzone at the end of the 
poem. 

11b. Context and Purpose
Å Duffy conveys both the brutality of 

war and the indifference of those 
who might view the photos in 
newspapers and magazines: those 
who live in comfort and are 
unaffected by war. 

Å Inspired to write this poem by her 
friendship with a war 
photographer, Duffy explores the 
challenge faced by these people 
whose job requires them to record 
terrible events without being able 
to directly help their subjects. 

Å The location is ambiguous and 
therefore universal.

11c. Language
Å ôSpools of suffering set out in ordered rowsõ: 
sibilance, adjective ôorderedõ suggesting he 
is trying to organise and settle his thoughts, 
impose order on chaos

Å ôHe has a job to doõ: like a soldier, the 
photographer has a sense of duty. 

Å ôRunning children in a nightmare heatõ: 
emotive imagery with connotations of hell. 

Å ôA half-formed ghostõ: metaphor highlights 
the death of the man; suggests he is 
haunted by the memory (PTSD?)

Å ôBlood stained into a foreign dustõ: lasting 
impact of war. 

11d. Structure and Form
Á Final line ðòhe earns a living and 
they do not careó: pronoun ôtheyõ is 
ambiguous ðit could refer to readers 
or the wider world, sense of 
frustration.

Á Enjambment ðreinforces the sense 
that the world is out of order and 
confused. 

Á Rhyme reinforces the idea that he is 
trying to bring order to a chaotic 
world ðto create an understanding. 

Á Contrasts: imagery of rural England 
and nightmare war zones. 

11e. Key Quotations
i. ôThe cries of this manõs wife.õ

ii. ôFields which donõt explode 
beneath the feet of running 
children in a nightmare heat.õ

iii. ôHe earns a living and they do 
not care.õ

12. Tissue by Imtiaz Dharker

12a. Content and Meaning
Å Two different meanings of 
ôTissueõ (homonyms) are 
explored: firstly, the various 
pieces of paper that control 
our lives (holy books, maps, 
grocery receipts); secondly, 
the tissue of a human body. 

Å The poet explores the 
paradox that although 
paper is fragile, temporary 
and ultimately not important, 
we allow it to control our 
lives. 

Å Also, although human life is 
much more precious, it is also 
fragile and temporary. 

12b. Context and Purpose
Å ôTissueõ is taken from a 2006 

collection of poems that 
questions how well we know 
people around us. 

Å This particular poem also 
questions how well we 
understand ourselves and the 
fragility of humanity. 

12c. Language
Å Semantic field of light: (ôPaper that lets light 
shine throughõ, ôThe sun shines through their 
borderlinesõ, ôlet the daylight break through 
capitals and monolithsõ) emphasises that light is 
central to life, a positive and powerful force 
that can break through ôtissueõ and even stone 
statues. Nature as more powerful than man 
made constructions.

Å ôPages smoothed and stroked and turnedõ: 
gentle verbs convey how important documents 
such as the Koran are treated with respect. 

Å ôFine slips [...] might fly our lives like paper kitesõ: 
this simile suggests that we allow ourselves to 
be controlled by paper.

12d. Structure and Form
Á The short stanzas create many layers, 

which is a key theme of the poem 
(layers of paper and the creation of 
human life through layers).

Á The lack of rhythm or rhyme creates 
an effect of freedom and openness. 

Á The final stanza has one line (ôturned 
into your skinõ): this line focuses on 
humans, and addresses the reader 
directly to remind us that we are all 
fragile and temporary 

Á Enjambment creates an effect of 
freedom and flowing movement. 

12e. Key Quotations
i. ôThe sun shines through their 

borderlinesõ

ii. ôFine slips [...] might fly our 
lives like paper kitesõ

iii. ôA structure never meant to 
last.õ
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13. The Emigree by Carol Rumens 

13a. Content and 

Meaning
Å An emigreeõ is a female 

who is forced to leave 
their county for political 
or social reasons. 

Å The speaker describes her 
memories of a home city 
that she was forced to 
flee. Despite the cityõs 
problems, her positive 
memories of the place 
cannot be forgotten. 

13b. Context and Purpose
Å The home country of the 

speaker is not revealed ð
this ambiguity gives the 
poem a timeless relevance. 
Countless displaced people 
struggle as they are forced 
to leave their homes and 
Rumens explores the effects 
of conflict and the power of 
memory and identity.

Å Increasingly relevant to 
many people in current 
world climate.

13c. Language
Å òI left it as a childó: ambiguous meaning ðeither she left 

when she was a child or the city was a child (it was 
vulnerable and she feels a responsibility towards it). 

Å òI am branded by an impression of sunlightó: imagery of light 
- it will stay with her forever ðand sunlight as symbol of hope 
and happiness.

Å Personification of the city: òI comb its hair and love its shining 
eyesó (she has a maternal love for the city) and òMy city 
takes me dancingó (it is romantic and passionate lover).

Å òMy city hides behind meó: it is vulnerable and she is strong 
despite the reaction of people in her new home ôthey circle 
meõ ðsense of intimidation.

Å Semantic field of conflict: òTyrant, tanks, frontiersó 

13d. Structure and Form
Á First person ðvalidity as we 
hear the speakerõs voice. 

Á The last word of each stanza is 
repeated òsunlightó: 
reinforces the overriding 
positivity of the city and of the 
poem. Motif brings hope.

Á The first two stanzas have lots 
of enjambment ðconveys 
freedom. 

Á The final stanza has lots of full -
stops ðconveys that fact that 
she is now trapped. 

13e. Key Quotations
i. ôThere once was a country... I 

left it as a child.õ

ii. ôMy city takes me dancing.õ

iii. ôMy shadow falls as evidence 
of sunlight.õ

14. Checking Out Me History by John Agard

14a. Content and Meaning
Å We hear the voice of a black 

man who is frustrated by the 
Eurocentric history curriculum 
in the UK ðwhich pays little 
attention to the black history. 

Å Black history is quoted to 
emphasise its separateness 
and to stress its importance. 

14b. Context and Purpose
Å John Agard was born in 

the Caribbean in 1949 
and moved to the UK in 
the 1970s.

Å His poetry challenges 
racism and prejudice. 

Å This poem may, to some 
extent, have achieved its 
purpose: in 2016, a statue 
was erected in London of 
Mary Seacole.

14c. Language
Å Imagery of fire and light to describe black 
historic figures: ôToussaint de beaconõ, ôFire-
womanõ, ôsunriseõ, symbolises power, hope.

Å Uses non-standard spelling (òDem tell me 
wha dem wantó, to represent his own 
powerful accent and mixes Caribbean 
Creole dialect with standard English. 

Å ôI carving out me identityó: metaphor for the 
painful struggle to be heard, and to find his 
identity. 

Å Repetition of ôDem tell meõ ðinescapable 
nature of the education he feels is too 
narrow.

14d. Structure and Form
Á Dramatic monologue, with a dual structure. 
Á Stanzas concerning Eurocentric history 

(normal font) are interspersed with stanzas on 
black history, italics to represent separateness 
and rebellion. 

Á Black history sections arranged as serious 
lessons; traditional history as nursery rhymes or 
fairytales (mocking). 

Á The lack of punctuation, stanzas in free verse, 
irregular rhyme scheme and use of Creole 
representing the narratorõs rejection of the 
rules. 

14e. Key Quotations
i. ôDem tell me Dem tell me 

Wha dem want to tell meõ

ii. ôMary Seacoleé a yellow 
sunrise to the dying.õ

iii. ôBut now I checking out me 
own history I carving out me 
identityõ

15. Kamikaze by Beatrice Garland

15a. Content and Meaning
Å This poem explores a 
kamikaze pilotõs journey 
towards battle, his decision 
to return, and how he is 
shunned when he returns 
home. 

Å As he looks down at the sea, 
the beauty of nature and 
memories of childhood make 
him decide to turn back.

15b. Context and Purpose
Å In World War 2, Japanese 

Kamikaze pilots would fly 
manned missiles into 
targets such as ships. 

Å Cowardice or surrender 
was a great shame in 
wartime Japan; to 
surrender meant shame 
for you and your family, 
and rejection by society.

15c. Language
Å The Japanese word ôkamikazeõ means 
ôdivine windõ or ôheavenly windõ.

Å ôPowerful incantationsõ ðincantations 
Å ôDark shoals of fish flashing silverõ: sibilance 

and visual image links to a Samurai sword 
ðconveys the conflict between his love 
for nature/life and his sense of duty. 

Å ôThey treated him as though he no longer 
existedõ - cruel irony ðhe chose to live but 
now must live as though he is dead. 

15d. Structure and Form
Å Narrative and speaker is third person, 

representing the distance between her 
and her father, and his rejection by 
society. 

Å Only full stop is at the end of stanza five: 
he has made his decision to turn back. 

Å Final two stanzas in italics, represent the 
consequence of his decision: his life has 
shifted and will no longer be the same. 

Å Moving final lines ðshame and regret.

15e. Key Quotations
i. ôA shaven head full of powerful 

incantations.õ

ii. ôThey treated him as though he no 
longer existed.õ 

iii. ôHe must have wondered which had 
been the better way to die.õ
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21. Subject Vocabulary

poem (noun)  a piece of writing in 

which the words are arranged in 

separate lines and are chosen for their 

beauty and sound.

stanza (noun)  A group of lines in a 

poem; a verse.

language (noun)  words or methods 

(techniques) used by writers to present 

their meanings or create effects.

tone (noun) The attitude a writer shows 

towards a topic using words.

imagery (noun)  The use of language to 

create vivid pictures in the readersõ 

minds.

structure (noun)  The way the poet has 

organised the poem on the page, 

including stanza length, line length, title 

and ending.

connotations (noun)  A feeling or idea 

that is suggested by a particular word.

noun (noun) a word that refers to a 

person, place, thing, event, substance, 

or idea e.g cat, Christmas.

abstract noun (noun phrase) a word 

that identifies a feeling or state of being 

e.g. love, peace.

verb (noun) a word or phrase that 

describes an action, condition, or 

experience e.g. run, am

adverb (noun) a word that adds to a 

verb, adjective or adverb to give more 

information e.g. quickly, spotlessly, 

often

adjective (noun) a word that describes 

a noun or pronoun e.g. tall, beautiful

non -standard spelling (noun) spelling that 

does not follow the rules of English grammar

personification (noun) giving inanimate (not 

living) things human qualities or abilities

simile (noun) An expression including the 

words "like" or "as" to compare one thing 

with another

metaphor (noun) Comparing one thing to 

another directly ðas if one thing is another 

ðto highlight their similarities. 

extended metaphor (noun phrase) a 

comparison of two things using a number of 

examples to highlight the similarities

symbol (noun)  A character, idea, image or 

setting that represents a bigger idea

alliteration (noun) repetition of a letter 

sound  in a series of words

sibilance (noun) repetition of the letter 

sound ôsõ  in a series of words

plosive sounds (noun phrase) harsh, abrupt 

letter sounds e.g. d, t, k

enjambment (noun) No punctuation at the 

end of a line of poetry.

caesura (noun) Punctuation in the middle 

of a line of poetry.

rhyme (noun) the repetition of identical 

syllables sounds in different words, often at 

the ends of lines

volta (noun) a turn in the poem, when the 

subject and/or tone shifts

sonnet (noun) a 14 line love poem

20. Writing Your Answer

Either

Compare poems throughout:

Thesis Introduction summarising the 

poetõs ideas, messages and context of 

both poems, setting out your 

comparative idea(s).

Then three or four comparative what, 

how, zoom, why paragraphs:

Topic sentence comparing a ôbig ideaõ 

in both poems linked to your thesis .

What is the writer telling the reader 

about this ôbig ideaõ?

How are they revealing information and 

creating effects for the reader? 

Quotation? Methods?

Zoom in and analyse a powerful word.

Why have they chosen to do this? 

Purpose?

Discourse marker and What, how, why 

for the second poem.

Or

Compare in introduction then analyse 

two poems in turn:

Thesis Introduction summarising the 

poetõs ideas, messages and context of 

both poems, setting out your 

comparative idea(s).

Then three what, how, zoom, why 

paragraphs for the named poem:

What is the writer telling the reader 

about this ôbig ideaõ?

How are they revealing information and 

creating effects for the reader? 

Quotation? Methods?

Zoom in and analyse a powerful word.

Why have they chosen to do this? 

Purpose?

Then three what, how, zoom, why 

paragraphs for the second poem (as 

above), making links back to the first 

poem.

18. Verbs for Analysis

conveys

presents

asserts

indicates

depicts

suggests

implies

alludes to

connotes

highlights 

emphasises

underlines

reiterates

evokes

conjures

establishes

compares

contrasts

juxtaposes

mirrors

reflects

parallels

19. Discourse markers for comparison

In contrast

Conversely

On the other hand

Whereas

Similarly

In the same way

Likewise
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1. How to Approach an Unseen Poem ðSMILE!

Include all of the following in your answer:

S 
Structure

M 
Meanings 

and 

messages

I 
Imagery

L 
Language

E 
Effects

What is interesting about line length or stanza length ? How does the 

poem begin and end ? How does the poet use punctuation marks (or 

lack of!)? 

What is the poem about ? Who or what does it focus on? What idea (s) 

are most important? 

What are the most important images in the poem? How do they support 

the poetõs idea(s)?

Which words are most important? What are their meanings and 

connotations ? Has the writer used any similes, metaphors or 

personification ? Are their sounds important? What tone does the poet 

adopt?

What does the poet want the reader to think about or realise ? What do 

they want the reader to imagine , picture or feel ? How do they want us 

to respond ?

4. Subject Vocabulary

4a = poem (noun)  a piece of writing in 

which the words are arranged in separate 

lines and are chosen for their beauty and 

sound.

4b = stanza (noun)  A group of lines in a 

poem; a verse.

4c =  language (noun)  words or methods 

(techniques) used by writers to present their 

meanings or create effects.

4d = tone (noun) The attitude a writer shows 

towards a topic using words.

4e = imagery (noun)  The use of language 

to create vivid pictures in the readersõ 

minds.

4f = structure (noun)  The way the poet has 

organised the poem on the page, 

including stanza length, line length, title 

and ending.

4g = connotations (noun)  A feeling or idea 

that is suggested by a particular word.

4h = noun (noun) a word that refers to a 

person, place, thing, event, substance, or 

idea e.g. cat, Christmas.

4i = abstract noun (noun phrase) a word 

that identifies a feeling or state of being 

e.g. love, peace.

4j = verb (noun) a word or phrase that 

describes an action, condition, or 

experience e.g. run, am

4k = adverb (noun) a word that adds to a 

verb, adjective or adverb to give more 

information e.g. quickly, spotlessly, often

4l = adjective (noun) a word that describes 

a noun or pronoun e.g. tall, beautiful

4m = superlative (noun) the most 

extreme form of an adjective e.g. 

calmest, loudest

4n = personification (noun) giving 

inanimate (not living) things human 

qualities or abilities

4o = simile (noun) An expression 

including the words "like" or "as" to 

compare one thing with another

4p = metaphor (noun) Comparing 

one thing to another directly ðas if 

one thing is another ðto highlight 

their similarities. 

4q = extended metaphor (noun 

phrase) a comparison of two things 

using a number of examples to 

highlight their similarities

4r = symbol (noun)  A character, 

idea, image or setting that represents 

a bigger idea

4s = alliteration (noun) repetition of a 

letter sound  in a series of words

4t = sibilance (noun) repetition of the 

letter sound ôsõ  in a series of words

4u = plosive sounds (noun phrase) 
harsh, abrupt letter sounds e.g. d, t, k

4v = enjambment (noun) No 

punctuation at the end of a line of 

poetry.

4w = caesura (noun) Punctuation in 

the middle of a line of poetry.

4x = rhyme (noun) the repetition of 

identical syllables sounds in different 

words, often at the ends of lines

4y = rhythm (noun) he beat and 

pace of a poem and is created by 

the pattern of stressed and 

unstressed syllables

2. Writing Your Answer

Introduction summarising the poetõs 

ideas, meanings and messages.

Then, extended what, how, zoom, why 

paragraphs.

WHAT is the writer saying about the main 

protagonist (character)/ theme/ setting?

HOW are they revealing information and 

creating effects for the reader? 

Quotation? Language methods?

ZOOM in and analyse a powerful word.

WHY have they chosen to do this? 

Purpose?

3. Verbs for Analysis

conveys

presents

asserts

indicates

depicts

suggests

implies

alludes to

connotes

highlights 

emphasises

underlines

reiterates

evokes

conjures

establishes

compares

contrasts

juxtaposes

mirrors

reflects

parallels

adumbrates
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Section A ðREADING 40 marks (50% of Language Paper 1 ð1 hour) 

1. The Questions

Question 1: Choose one 

answer for each question. 

[4]

V 5 minutes

V Use the correct line 
numbers.

V Multiple choice 

questions. Select one 

answer only for each 
question.

Question 2: Language [8]

V 10 minutes

V Focusing on the key idea in 

the question, highlight and 

annotate the best 

quotations.

V Write your answer using two 

or three What, How, Zoom, 

Why paragraphs - say a lot 

about a little!

Question 4: Evaluate a statement and a writerõs methods [20]

V 20  minutes

V Mark out the given line numbers.

V Read the statement and highlight the key ideas. Think 

about your response to it.

V Find the best quotations to support your response to the 

statement.

V Quickly plan then write your answer using What, How, 

Zoom, Why paragraphs, linking your analysis back to the 

statement.

Question 3: Structure to createé [8]

V 10 minutes

V Select important structural features to 

analyse , including the opening, a shift in 

focus and the ending.

V Write your answer using What, How, Why 

paragraphs. 

2. Language Methods Terms (Q2 and Q4) 3. Structure Methods Terms (Q3 and Q4)

noun identifies a person, thing, idea or 

state

semantic field a set of words related in 

meaning

opening / 

exposition

the way the extract begins

adjective words that describe the noun alliteration repetition of the same sound 

at the start of a series of 

words

character 

introduction

the first description of a person in the 

text

verb describes an action, event, 

situation or change

sibilance repetition of the 's' sound at 

the start of a series of words

focusing 

attention

our attention is drawn to something

adverb gives information about a verb plosive sounds harsh letter sounds such as 't', 

'd' and 'k'

shift in focus a swift or change of focus

sensory 

image

when the writer crafts mental 

ôpicturesõ using the senses in their 

description

onomatopoeia sound words flashback presents past events
climax the most intense point

repetition Using a word or phrase more than 
once

irony the opposite of what you 

expect to happen occurs

foreshadowing hints at whatõs to come 

simile something is presented as like 

something else, using the words 

ôlikeõ or ôasõ

pathetic 

fallacy

weather reflects the mood contrast something introduced in the text that 

is different from what has come 

before
hyperbole purposely exaggerated 

ideas

internal 

thoughts

description of what a character is 

thinking or feeling

metaphor something is described as if it is

something else

juxtaposition two opposing ideas external action description of events outside the 

character

personificati

on

giving human traits to something 

non -human

list connected words, ordered 

one after the other

ending the last ideas/events in the Source

symbol the use of characters, events or 

ideas to represent something 

broader

tone the attitude or mood evoked cyclical ends the same way it begins
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4. Verbs for Analysis

Shows

For explicit/ 

obvious 

meanings

Suggests

For what the writer 

wants us to work 

out based on 

clues, inferences 

implicit meanings

Highlights

For ideas made 

very clear and 

stressed by the 

writer as very 

important

Links to 

For making 

connections 

between quotations 

from different parts 

of a text

Other

Reveals

Demonstra
tes

Exposes

Tells the 
reader/ 
audience

Conveys

Presents

Depicts

Implies

Hints at

Connotes

Intimates

Indicates

Alludes to

Emphasises

Underlines

Reiterates (for 
something 
shown more 
than once)

Accentuates

Underscores

Relates to

Echoes

Mirrors

Augments

Develops

Contrasts

Juxtaposes

Diverges from

Evokes

Establishes

Symbolises

5. Connectives for Developing Ideas

To order ideas: To add a different idea:

Firstlyésecondly By contrast

Finally On the contrary

Lastly Although

To conclude However 

To add: Alternatively

This also On the other hand

In addition Conversely

Furthermore Despite

Moreover To sum up:

Again Ultimately

Therefore Above all

Consequently It is evident that

What is more 

Then again

Subsequently 

6. Sentence Stems

Q2 The writer describes é...

The use of the [language method] demonstrateséé

* Furthermore, the word/phrase òéééé..ó powerfully evokes ééé..

Q4 I wholeheartedly/ partially agree that ééé..

The writer describes òééééé..ó, which revealséééé.

The [language/structure method] highlightsééééé.

This indicateséé. [link to statement]

Q3 At the beginning of the Source, the writer focuses the readerõs attention 
onéé.

As the Source progresses, the writer adds to / contrasts é..

* The conscious introduction of ééééé. as the Source develops 
builds / contrasts ééé.  

Finally, the writer of the Source ends with éééé

7. Words to identify writersõ emotions:

J L

Content Euphoric Perplexed Overwhelme

d

Assured Optimistic Suspicious Dejected

Captivated Grateful Irritated Indifferent

Curious Delighted Indignant Disgusted

Composed Untroubled Unsettled Enraged

Exhilarated Proud Pessimistic Alarmed
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7. Approaching the Question

n

9. Suggested Structure

DISCO!

Drop into your setting (action!)

Zoom In to describe your character

Shift in time (flashback)

Comment (one line of reported speech)

Overview (return to opening description but change 

something significant)

Section B ðWRITING 40 marks (50% of Language Paper 1 ð45 minutes)

8. The Mark Scheme

Have you:

C
o

n
te

n
t 
a

n
d

 O
rg

a
n

is
a

ti
o

n
  
  

/2
4

a) Register 

matches audience 

and purpose

¶ Used a descriptive, creative style?

¶ Included a range of descriptive methods, including 
simile, metaphor, personification and imagery?

b) Vocabulary and 

linguistic devices

¶ Used a range of interesting and challenging word 
choices?

¶ Used thoughtful, challenging descriptive methods, 

c) Structural 

features

¶ Crafted an engaging opening and a thoughtful ending?

¶ Included foreshadowing, a flashback or flashforward, a 
motif or circular structure?

d) Ideas ¶ Included interesting and convincing ideas?

¶ Linked your ideas together coherently throughout the 
narrative or description?

e) Paragraphing ¶ Used paragraphs in your extended writing and linked 
them together?

¶ Used a range of paragraph lengths for effect?

T
e

c
h

n
ic

a
l A

c
c
u

ra
c
y
  
  

  
/1

6

f) Sentence 

demarcation

¶ Ended your sentences correctly, using a full stop, 
exclamation mark or question mark?

¶ Avoided comma splicing?

g) Punctuation ¶ Used basic punctuation correctly, including full stops, 
commas and capital letters?

¶ Used more complex punctuation e.g. semi -colon, colon 
and dash?

h) Sentence forms ¶ Used a range of minor, simple, compound and complex 
sentences?

¶ Used a range of sentence starters?

i) Standard English ¶ Used formal word choices?

¶ Used grammatically correct phrases? 

j) Spelling ¶ Used correct spellings?

¶ Selected correct homophones e.g. there/their/theyõre; 
to/too/two; weather/whether.

k) Vocabulary ¶ Used a range of challenging word choices precisely?
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Section B ðWRITING 40 marks (50% of Language Paper 1 ð45 minutes)

10. Punctuation9. Vocabulary

Alluring powerfully attractive or interesting

Awe a feeling of great respect and wonder

Captivating capable of holding someone's interest

Emanates comes out from or spreads out from

Enlightened showing understanding to act positively

Ethereal light and delicate, in a way that makes 
something seem heavenly

Euphoric extremely happy or excited

Dreary depressingly dull or gloomy

Grave serious in behaviour or appearance or a 
place where dead bodies are buried

Inescapable unable to get away from

Loathsome causing hatred or disgust

Luminous giving off light; bright or shining

Merciless showing no kindness

Melancholy sadness; downheartedness

Morose unhappy and unwilling act in a happy 
way

Pernicious causing great harm and destruction 

Serene calm, peaceful, untroubled

Shrouded covered up, making it hard to see or
wrapped in material ready to be buried

Tumultuous very loud or full of confusion

Triumphantly in a way that shows great happiness at 
a victory (winning something) or 
achievement.

Tyrant a cruel leader

Vivacious full of energy and enthusiasm

Wither to become dry, wrinkled or shrivelled
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Section A ðREADING 40 marks (50% of Language Paper 1 ð1 hour)

1. The questions

Question 1: Select four 

true statements [4]

V 5 minutes

V Mark out the line 

numbers.

V Shade the oval once 

you are certain of your 

answers.

Question 3: Language [12]

V 15 minutes

V Select important language 

methods features to 

analyse , including word 

choice.

V Write your answer using 

What, How, Zoom, Why 

paragraphs. 

Question 2: Summary and inference 

question ðcompare both sources ðquotes 

+  inference.[8]

V 10 minutes

V Focusing on the narrow focus in the 

question, highlight key quotes.

V Write your answer using two What, 

How, Infer > connective > What, How, 

Infer paragraphs.

Question 4: Question 4: Comparing writersõ viewpoints and methods 

[16] 

V 20 minutes

V Use all of both sources

V Compare viewpoints and methods used to present these 

viewpoints

V Language, tone, structure

V What, How, Zoom, Why > connective > What, How, Zoom, Why 

paragraphs

2. Sentence Starters for 

Question 2 (SQI)

Whilstsource Aésource 

Béwhich showsé

The writer in source 

Aéhowever in source B this isé

In contrast to source A, source 

Bé

Thisdiffers to source A 

aséwhich impliesé

3. Words to identify writersõ viewpoints

J

awe -struck 

astonished

determined

competent

content

adoring

sympathetic

unperturbed

Meaning 

filled with great respect and wonder

greatly surprised and amazed

having made a firm decision to do 

something

feeling able to do something

in a state of peaceful happiness

feeling deep love and affection

feeling pity or sadness for someone 

elseõs pain

not worried

Synonyms

captivated, 

impressed

amazed, astounded

resolute, resolved

proficient, capable

happy, gratified

devoted, doting, 

concerned, 

compassionate

calm, untroubled

L

indifferent

incredulous

regretful

sorrowful

contemptuous 

intimidated

unsettled

alarmed

Meaning 

having no interest, sympathy or 

concern

not wanting or able to believe 

something

feeling sorry about something

sadness and grief

lack of respect; dislike for 

something or someone

frightened because of a lack 

of confidence

feeling worried

feeling fear and panic

Synonyms

uninterested, 

unconcerned

disbelieving, skeptical

remorseful, sorry

sad, mournful

scornful, disdainful

daunted, apprehensive

uneasy, anxious

fearful, terrified

4. Verbs for Analysis
Shows

For explicit/ obvious 

meanings

Suggests

For what the writer wants us to work out 

based on clues, inferences implicit 

meanings

Highlights

For ideas made very clear and 

stressed by the writer as very 

important

Links to 

For making connections between 

quotations from different parts of a text

Other

Reveals

Demonstrates

Exposes

Tells the reader/ audience

Conveys

Presents

Depicts

Implies

Hints at

Connotes

Intimates

Indicates

Alludes to

Emphasises

Underlines

Reiterates (for something shown 

more than once)

Foregrounds

Underscores

Relates to                          Contrasts

Echoes                              Juxtaposes

Mirrors                                Diverges from

Augments

Develops

Reflects

Evokes

Establishes

Symbolises
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7. Language Methods Terms (use these in Q3 and Q4 8. Structure Methods Terms (use these Q4)
noun words that name a person, 

thing, idea or feeling
semantic field a set of words related 

in meaning
pathos evoking strong emotions in 

the reader e.g. sympathy 

or sadness

opening the way the extract 

begins
flash-forward presents future events

adjectives words that describe a 

noun
alliteration repetition of the same 

sound at the start of a 

series of words

ethos using information or 

research to present the 

writer as knowledgeable 

and credible 

character 

introduction

the first description 

of a person in the 

text

foreshadowing hints at whatõs to come 

verb describes an action, event, 

situation or change
sibilance repetition of the 's' 

sound at the start of a 

series of words

logos using logic to give ideas 

that cannot be argued 

with

cyclical ends the same way 

it begins
climax the most intense point

adverb gives information about a 

verb; a word that tells you 

how something is done

plosive sounds harsh letter sounds 

such as 't', 'd' and 'k'
rhetorical 

question

a question worded in such 

a way to make a reader 

think from a particular 

perspective

focusing 

attention

our attention is 

aimed at 

something 

dialogue lines spoken by characters

sensory 

imagery

when the writer uses the 

senses to create pictures in 

our minds

onomatopoeia sound words; words 

that sound like their 

meaning

direct address using the word ôyouõ to 

speak directly to the 

reader

building when an 

idea/tension is 

increased

flashback presents past events

repetition Using a word or phrase 

more than once
pathetic fallacy weather reflects the 

mood
personal 

anecdote

a story about an 

experience or event the 

writer has been involved in

developing an earlier point is 

extended
internal 

thoughts

description of what a 

character is thinking or 

feeling

simile Something is compared to 

something else using the 

words ôlikeõ or ôasõ

hyperbole purposely 

exaggerated ideas
triple / 

tricolon

using three words or short 

phrases to emphasise a 

point

narrative shift a swift or change 

of focus

metaphor something is described as 

something else
juxtaposition two opposing ideas reported 

speech

words spoken by 

someone, marked out 

using speech marks

zooming in detailed 

description of 

something 

external 

action

description of events 

outside the character

personification giving human traits to 

something non -human
symbol the use of characters, 

events or ideas to 

represent something 

broader

analogy a comparison between 

things that have similar 

features e.g. you might use 

the analogy of a box of 

chocolates to explain the 

variety of life

zooming out showing the reader 

the bigger picture 
ending the last ideas/events in the 

Source

5. Connectives for Developing Ideas

To order 

ideas:

To add: To add a different idea: To sum up:

Firstly, Secondly This also Therefore By contrast On the other hand Ultimately

Finally In addition Consequently On the contrary Conversely Above all

Lastly Furthermore What is more Although Despite It is evident 

that

To conclude Moreover Then again However 

Again Subsequently Alternatively

6. Inference (Q2)

Inference means working things out based on the evidence in a text. It 

does not mean writing the meaning of a quotation ðthis is paraphrasing.

Example :

The writer describes the footballer as òassuring his place in history with 

the quickest goaló. We can infer that he is an incredibly skilled footballer 

and that people will admire him for a long time for his ability. We might 

also infer that he has worked hard to hone his skills and develop his 

strategy on the pitch.
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Section B ðWRITING 40 marks (50% of Language Paper 1 ð45 minutes)

11. The Mark Scheme

Have you:

C
o
n

te
n

t 
a

n
d

 O
rg

a
n

is
a

ti
o
n

  
  

/2
4

Register matches 

audience and 

purpose

¶ Used a persuasive and informative style?

¶ Included a range of persuasive methods methods, including 

a personal anecdote, emotive language, rhetorical question 

and/or imperatives?

Vocabulary and 

linguistic devices

¶ Used a range of interesting and challenging word choices?

¶ Used thoughtful, challenging persuasive methods?

Structural features ¶ Crafted an engaging opening and a thoughtful ending?

Ideas

¶ Included interesting and convincing ideas?

¶ Linked your ideas together coherently throughout your piece 

of writing?

Paragraphing

¶ Used paragraphs in your extended writing and linked them 

together?

¶ Used a range of paragraph lengths for effect?

T
e
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h

n
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a
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c
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Sentence 

demarcation

¶ Ended your sentences correctly, using a full stop, 

exclamation mark or question mark?

¶ Avoided comma splicing?

Punctuation

¶ Used basic punctuation correctly, including full stops, 

commas and capital letters?

¶ Used more complex punctuation e.g. semi -colon, colon and 

dash?

Sentence forms

¶ Used a range of minor, simple, compound and complex 

sentences?

¶ Used a range of sentence starters?

Standard English
¶ Used formal word choices?

¶ Used grammatically correct phrases? 

Spelling 

¶ Used correct spellings?

¶ Selected correct homophones e.g. there/their/theyõre; 

to/too/two; weather/whether.

Vocabulary ¶ Used a range of challenging word choices precisely?

10. Suggested Structure

9. Approaching the Question

Plan ð5 minutes  >  Write 30 minutes  >  Proof-read 5 minutes

Or:



Year 10 Maths ðCompound Measures and Real -Life Graphs



Year 10 Maths ðSequences



Year 10 Maths ðPythagoras and Right -Angled Trigonometry



Year 10 Maths ðNon -linear graphs



Year 10 Maths ðInequalities



Year 10 Maths ðCongruence and Similar Shapes



Year 10 Maths ðFormulae



Year 10 Science ðThe Periodic Table



1. Key Terms Description
Independent 
variable

The variable  you  change  in 

an  investigation

Dependent 
variable

The variable  you  measure  in 

an  investigation

Control  variable The variable  you  keep  the  same  

in an  investigation

Hypothesis A prediction  of  what  will happen  

in an  investigation

Reliability We use control  variables  to  

ensure a reliable  experiment

Reproducible
To re-do  our  experiment  and  get  

similar results due  to  a  reliable 

method

Mean Doing  an  experiment  3 times  

then dividing  by  3 to  get  an  

average

Fair test An experiment where only  the  

independent  variable  

changes.

Anomalous  result Result that  does  not  fit  with  the

rest of  the  data.

2. Designing  and  performing  experiments

3. The Variables

4. Presenting  Data
5. Drawing  conclusions from  data:

1. State the relationship between the independent and 
dependent variable, e.g., Ψŀǎ the time increases the 
product formed ƛƴŎǊŜŀǎŜǎΦΩ

2. Use statistics to support your answer. ΨCƻǊ example, at 
10 minutes there was 50g of product, compared to 160g 
at 20 ƳƛƴǳǘŜǎΩ

3. Refer to the original hypothesis ς does the data support 
this?

When evaluating think of the positives and negatives of the 
method (the validity - did they use enough controls? And of the 
results ς were results reliable, accurate, reproducible?) and come 
to an overall conclusion.

Year 10 Science ðRequired practical terminology



Triple only  equations
Give  

Give  

Want

1.  What  does  it 
give you?  
What  does  it
want  you  to  
calculate?

2. Do you  need  
to rearrange?

3. Do you  need  
to convert?

4. Include  the  
figures

5. Do you  need  to
put  it into 
standard  form?

6. Do you  need  to  
include  the  
unit?

7. Do you  need  to  
give  the  answer  
in significant  
figures?

Year 10 Science ðHow can I use the Physics equation sheet? 



Rembrandt (1606 - 1669) | 
National Gallery, London

Year 10 Art Knowledge Organiser Learning Cycle 2                                                             Portraiture

1 TIER THREE VOCABULARY

Portrait A picture, drawing, 

painting or 3D 

sculpture of a personõs 

face, shoulders and 

body.
Profile The face from the side.

Negative space The space and shapes 

around an object.

Continuous Line Drawing without lifting 

the pencil, creating 

one long line.

Contextualisation
The meaning, 
message or idea 
behind an image.

Grid 
Using a grid to draw in 
detail and enlarge a 
drawing.

Composition

How the artist arranges 
the objects to create 
more interesting 
image that draws the 
viewer into the image.

2 What will I learn? 3 ARTISTS THAT USE art as their vocabulary.  

4 Art has Value?

6 LINKS & FURTHER READING

How and why portraits have been created historically 

and their relevance in this digital world. You will be 

ƛƴǘǊƻŘǳŎŜŘ ǘƻ ŀ ǊŀƴƎŜ ƻŦ ŀǊǘƛǎǘǎΩ ǇƻǊǘǊŀƛǘǎ ŀƴŘ ƭƻƻƪ ŀǘ 

the meaning or message behind them. You will 

develop a high-quality observational drawing using 

tone through the grid method used by artists such as 

Chuck Close. This will culminate in a number of 

outcomes where you will explore techniques, 

materials and symbolism in your work.

Jean -Michel 

Basquiat

Rembrandt

Basquiat is the most 

successful black artist. 

He wanted to be 

treated equally in the 

white elite art world. 

His work is full of 

symbols and 

emotions. 

Kahlo became a 

pioneer for equality 

and female 

representation. She 

used herself in all of 

her work and shared 

hr pain and joy with 

us.

Frida Kahlo

Rembrandt was a 

Dutch artist that 

painted over 200 

self portraits 

throughout his life. 

We have the 

opportunity to 

watch him age.

The value of art can be measured in different 

ways - personal, cultural, social, economic, 

political, and so on. Works of art and artists are 

not equally valued. Artists can be marginalised 

because of prevailing social attitudes. Attitudes 

to art change over time.

https://www.nationalgallery.org.uk/artists/rembrandt
https://www.nationalgallery.org.uk/artists/rembrandt
https://www.nationalgallery.org.uk/artists/rembrandt
https://www.nationalgallery.org.uk/artists/rembrandt


Programming Fundamentals - Data Types and 

casting

Integer Whole number eg 13
myAge= int(age)

Real Number with decimal places eg
105.7
myHeight= float(height)

String More than one character, number or spaces
"PL25 4BZ"
myName=str(name)

Character One letter or number (but you cannot do mathswith a 
char)
Eg Aor 6

Boolean TRUE or FALSE

Array/List One Dimensional Array

Names= ["John","Paul","George"]
print(Names[0])

Two-DimensionalArray

TicTacToe= [[1,2,3],[4,5,6],[7,8,9]]
TicTacToe[1][1] = 5
TicTacToe[0][2] = 3
TicTacToe[2][2] = 9

Constructs

Sequence Instructions executed in order

Selection

Iteration

Sub 
Programs

Functionsreturn one or more values

Proceduresperform a task but do notreturn 
anything to the main program

Operators

Operator Meaning

= assignment

== Is equalto

> Is greater than

< Is less than

!= Is not equal to

>= Greater than or equal to

<= Lessthan or equal to

Operator Symbol Example

ADD + age + 10

SUBTRACT - year - 55

DIVIDE / days / weeks

MULTIPLY * months = age 
* 12

MOD
(remainder)

MOD days MOD 
weeks

DIV (whole 
number)

DIV 13 DIV 2

To the 
power of 

(xn)
exponent

** or ^ 2**4

if day == "Monday":
print("The start of a brilliant week!")
day_number = 1

elif :
print("Halfway through the week!")

else:
print("Have a great day")

# display a count from 1 to 10
count = 1 
while count <= 10:

print(count)
count = count+1

# display a count from 0 to 10
for count in range (11):

print(count)

# display a count from 1 to 7
for count in range (1, 8):

print(count)

def my_Hello ():
print ( "Hello Poltair " )

my_Hello ()

def my_function ( Num_a):
Result = Num_a *5

return Result1 2 3

4 5 6

7 8 9

Year 10 Computer Science - Developing Code: Python Syntax



Computational Thinking

Abstraction Converting areal 
world problem into the 
inputs, processes 
andoutputs needed to 
solve it. Simplifying and 
removing unnecessary 
detail.

Decomposition Breaking a problem into 
sub-problems to make the 
task moremanageable or to 
share tasks.

Algorithmic 
thinking

identifying the steps to 
solve a problem in the right 
sequence

Pseudocode not an actual programming 
language. Instead, it is a 
simple way of describing a 
set of instructions in a 
manner that resembles a 
programming language.

Structure Diagram

Break down the problem into smaller sections. These 

smaller sections can then be worked on one at a 

time.

Links to Decomposition

Check Example

Range check
A number or date is within 

a sensible/allowed range

Type check
Data is of the right type, 

such as integer, letter or text

Length check

Text entered is not too long 

or too short ðfor example, 

a password

Presence check

Checks that data has 

been entered, i.e. the field has 

not been left blank

Format check

Checks that the format 

of, for example, a postcode or 

email

TestData

Flow Diagram

Break down the problem into the inputs, processes, 

decisions and outputs needed to solve a problem. 

Links to Abstraction. Maintainability

Ways to make your 

code more 

maintainable:

Å Using 

Sub Programs

Å Naming 

conventions

Å Indentation

Å Commenting

Test using trace  Tables

Show the inputs, 

variables and outputs of 

a section of code

Allows logic errors to be 

found

Year 10 Computer Science - Computational thinking & testing



Network Topologies Network Protocols and Layers

Network Threats and 
Vulnerabilities

Spyware - passive monitoring to collect 
data
Identity Theft - Impersonation of 
legitimate user

Spam - unsolicited advertising junk mail
Cookies - Text files identifying you

Hackers - Black Hat, White Hat, Grey 
Hat

SQL Injection - code that looks like 
variables, but which are processed as 

instructions and return information.
Social Engineering - methods used by 
people to trick others into giving 

personal data
Phishing - messages uses a fake link
Blagging ðsocial engineering 

technique creating a relationship to 
steal money,  data or access

SMTP Simple Mail Transfer Protocol

moves emails to the right server

POP Post Office Protocol retrieves and deletes email 
from server

IMAP Internet Message Access Protocol allows 

multiple devices to access messages on the 
mail server

HTTP HyperText Transfer Protocol transfer protocol for 
html content on the World Wide Web

HTTPS HyperText Transfer Protocol Secure encrypted 
version of HTTP

FTP File Transfer Protocol transfers files on a client -
server network

TCP Transmission Control Protocol sends data 
packets over the Internet

IP Internet Protocol works with TCP 
to send packets to the right address

MAC Media Access Control unique address for each 
network interface

Ethernet In a LAN connect devices with cables

network A group of interconnected computers/devices

Mesh

topology

A network where each node is directly connected 

to all other nodes.

Star network A network where each node is connected to a 

central switch.

Malware
Virus ðsoftware designed to do 
harm to a computer network or 

data
Å Worms (Self-replicating, slow 

down network)

Å Trojans (Virus hidden within 
another app)

Å DDoS Attack Distributed Denial 
of Service

Prevention:
Network forensics / Audit 
Trails(Logs)

Network policies & rules

AUP: Acceptable Use Policy

Anti -malware / 
Antivirus (updates!)

Firewall / Proxy to filter data

Encryption

Year 10 Computer Science - Networks and Security



Sorting Algorithms

Bubble 
Sort

Compare the first value in the list with the next one up. If the first value is 

bigger, swap the positions of the two values. Each pass is a better sorted list 

but needs a final pass to check.

Merge 
sort

Divide and Conquer!  The list is repeatedly divided into two until all the 

elements are separated individually. Pairs of elements are then compared, 

placed into order and combined. The process is repeated until the list is 

recompiled. Complex to code but efficient. 

Insertion 
Sort

Uses a sorted and unsorted part of the list.  As each item is looked at it is 

inserted into the correct position in the sorted list until all in the sorted part. 

Slower than a Merge Sort.

Searching Algorithms

Linear Search
Starting at the beginning of the data set, each item of data is examined until a match is 

made. Once the item is found, the search ends. Can be inefficient on large lists, but the list 

doesnõt need to be sorted first.

Binary Search
More efficient algorithm than a linear search. Works on an ordered (sorted) list, breaking it 
into 2 parts until the number is found.

Discard higher or lower half if the searched for element is not contained in it.

SQL ðStructured Query Language is a language used to 

manage data in a database

Database An application which has linked tables of data. Uses Primary Key 

(Unique)

SELECT 
FROM
WHERE

Allows you to choose data to display form a table:

SELECT * 

FROM Students 

WHERE First_Name = "Fred"

This would output all the data from the students whose name is 

Fred

SELECT Last_Name , Telephone

FROMStudents WHERE

First_Name = "Fred"

This would output the last name and telphone number form all 

the students whose name is Fred.

You can use NOT, AND and OR in your SELECT query.

Using 
Operators

Mathematical operators can also be used ðhere to output 

the names of all over 16.
SELECT First_Name , Age 

FROM Students 

WHERE Age > 16

ORDER You can specify the order of the output:
SELECT * FROMCustomers ORDER BY Country;

File 
Handling

file = open( " myfile.txt" , "w" ) Open to write

file . write ( "Hello Poltair \ n" ) Write to file

file = open( " myfile.txt" , "a " ) Open to append (add to)

file = open( " myfile.txt" , "r " ) Open to read file

file . close () Close file

Year 10 Computer Science - Algorithms and Additional techniques



Languages

Boolean Logic

Logic Diagrams
Boolean Operators 

Combining Boolean Logic Expressions

Z = (A OR B) AND (NOT C)AND, OR, 
NOT Truth Tables

! . /
A OR B 
όwύ

NOT C
ό5ύ

½

л л л л м л

л л м л л л

л м л м м м

л м м м л л

м л л м м м

м л м м л л

м м л м м м

м м м м л л

A computer can only carry out instructions written 
in Binary - so high level languages must be translated .

Low level languages:

ÅMachine Code 101011 001001

ÅAssembly Language LDA 51

High level languages: (Python, Scratch, C#)

ÅSource code total = qty * val

Compiler translates program to object code
Interpreter translates and executes line by line

Integrated 
development 
environment (IDE) is 

used because:

Å Source 
code editor.

Å Errordebugger.

Å Run 
time environment.

Å Translator 
(compiler or 
interpreter).

Å Automation tools

Practice constructing a 
logic diagram from a 
statement, or a 

statement from a 
diagram

Boolean logic truth  

tableShows all the possible outputs from all the possible inputs

<              Inputs                >

Year 10 Computer Science - Boolean Logic



Year 10 BTEC Creative Media

Print Media Software

Adobe Photoshop

Image editing for print.

ÅCrop and resize images

ÅAdjust colour, brightness 

and contrast

ÅRemove backgrounds 

using layers and masks

ÅExport images at correct 

resolution (DPI)

Adobe InDesign

Layout and typography for 

print.

ÅDesign multi -page 

documents

ÅPlace text and images 

accurately

ÅUse columns, grids and 

master pages

ÅPrepare files for print 

(bleed, margins, CMYK)

Component 1 Overview

You will develop practical print design skills by 

using industry -standard software to create 

professional print media products that meet a 

brief and suit a target audience.

Print Design Skills

Image Editing

ÅCropping and resizing without distortion

ÅColour correction to match a theme

ÅBackground removal for clean layouts

ÅUsing layers for non -destructive editing

Layout & Composition

ÅRule of thirds for visual interest

ÅVisual hierarchy to guide the reader

ÅAlignment and balance for neat layouts

ÅWhite space to improve readability

Typography

ÅSerif fonts = traditional

ÅSans serif fonts = modern

ÅFont pairing and consistency

ÅLeading (line spacing) and kerning (letter 

spacing)

Legal & Ethical Issues

Copyright

ÅPermission required for images and fonts

ÅUse original or royalty -free content

Model Release Forms

ÅWritten consent needed when using photos of people

Privacy

ÅDo not share personal information without permission

Representation

ÅAvoid stereotypes

ÅRepresent people fairly and respectfully

Age Appropriateness

ÅContent must suit the target audience



1 Engineering Drawings and Conventions 2 What are Stock Forms?

A heavy line is used to show visible details

A dashed line is used to show the position of hidden details

A dashed and dotted line marks the centre of a circular

feature

A light, fine line is used as a construction/projection line .

3 Engineering Tools

Internal Callipers:
Measure
internal
sizes and 
diameters

External Callipers:

Measure external sizes
and diameters

Odd Leg Callipers:
Mark a
line
parallel to 
an edge.

Engineers Square:

Marking out and checking 90

degrees .

Centre punch:

Make an indentation in metal prior 
to drilling a hole into it.

4 What are Material Properties?

Year 10 Engineering



Year 10 BTEC Enterprise

Learning Outcome A: Purpose of an Enterprise

Enterprise activity ðA business providing goods 

or services

Purpose ðWhy it exists (profit, fundraising, social 

good)

Target audience ðWho it is aimed at

Customer needs ðWhat customers want or 

require

Market research ðResearching customers and 

competitors (surveys, interviews)

Learning Outcome B: Planning an Enterprise

Planning Process

Idea generation ðbrainstorming ideas

Objectives ðwhat you aim to achieve

Resources ðpeople, materials, equipment, 

money

Time management ðtimeline of tasks

Risk assessment ðhazards and safety

Budgeting ðcosts vs income

Marketing plan ðhow to attract customers

Enterprise Tools

SWOT analysis ðstrengths, weaknesses, 

opportunities, threats

Gantt chart ðtimeline of activities

Customer persona ðprofile of target customer

Market research methods ðsurveys, focus 

groups, competitor research

Learning Outcome C: Pitching an Enterprise

Pitching Skills

ÅClear communication

ÅPersuasion

ÅUse of visual aids

ÅAnswering questions confidently

Pitch Content

Å Introduction and purpose

ÅTarget audience

ÅProduct or service

ÅResources and costs

ÅPricing and income

ÅMarketing

ÅConclusion / call to action

Learning Outcome D: Review the Pitch

Feedback ðaudience and teacher comments

Strengths ðwhat worked well

Improvements ðwhat could be better

Next steps ðchanges or development

Identify Command Words

Identify Name

Describe Give details

Explain Give reasons

Analyse Break down

Evaulate Judge and suggest improvements
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Types of Erosion

The break down and 
transport of rocks ςsmooth, 

round and sorted.

Attritio
n

Rocks thatbash 
together to become 
smooth/smaller.

Solutio
n

A chemical reaction 
that dissolves rocks.

Abrasi
on

Rocks hurled at the 
base of a cliffto 
break pieces apart.

Hydrau
lic 
Action

Water enterscracks 
in the cliff, air 
compresses, 
causing the crack to 
expand.

Types of Transportation

A natural process by which 
eroded material is 

carried/transported.

Solution Minerals dissolve in 
water and are carried 
along.

Suspensi
on

Sediment is carried 
along in the flow of 
the water.

Saltation Pebbles thatbounce 
along the sea/river 
bed.

Traction Boulders that roll 
along a river/sea bed 
by theforce of the 
flowing water.

Mass Movement

A large movement of soil and rock 
debris thatmoves down slopes in 
response to the pull of gravity in a 
vertical direction.

1
Rainsaturates the permeable 
rock above the impermeable 
rock making it heavy.

2
Waves ora river will erode the 
base of the slope making it 
unstable.

3

Eventually the weight of the 
permeablerockabove the 
impermeable rock weakensand 
collapses.

4
The debris at the base of the 
cliff is then removed and 
transportedby waves or river.

Types of Weathering

Weathering is the breakdown 
of rocks where they are.

Carbonati
on

Breakdown of rock 
by changing its 

chemical 
composition.

Mechanic
al

Breakdown of rock 
without changing 

its chemical 
composition.

Types of Waves

Constructive Waves Destructive Waves

This wave has a swash that is strongerthan 
the backwash. This therefore builds up the 

coast.

This wave has a backwash that is stronger
than the swash. This therefore erodes the 

coast.

Size of waves

ÅFetch how 
far the wave 
has travelled

ÅStrength of 
the wind.

ÅHow long the 
wind has 
been 
blowing for.

Year 10 Geography
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Coastal Defences 

Hard Engineering Defences

Groynes Wood barriers 
prevent 
longshore drift,
so the beach 
can build up.

Beach still accessible.
No deposition further 
down coast = erodes
faster.

Sea Walls Concrete walls 
break up the 
energy of the 
wave .Has a lip 
to stop waves 
going over.

Long life span
Protects from flooding
Curved shape 
encourages erosion of 
beach deposits.

Gabions or 
Rip Rap

Cages of 
rocks/boulders 
absorb the 
waves energy,
protecting the 
cliff behind.

Cheap
Local material can be 
used to look less 
strange.
Will need replacing.

Soft Engineering Defences

Beach 
Nourishment 

Beaches built 
up with sand,
so waves have 
to travel 
further before 
eroding cliffs. 

Cheap
Beachfor tourists.
Storms= need 
replacing.
Offshore dredging 
damages seabed. 

Managed 
Retreat

Lowvalue 
areas of the 
coast are left to 
flood & erode. 

Reduce flood risk
Creates wildlife 
habitats.
Compensation for land.

Formation of CoastalStack

1. Hydraulic action widens 
cracks in the cliff faceover 
time.

2. Abrasionforms a wave cut 
notch between HT andLT.

3. Further abrasion widens 
the wave cut notch 
to from a cave.

4. Caves from both sides of 
the headland 
breakthrough to form an 
arch.

5. Weather above/erosion 
below ςarch 
collapsesleaving stack.

6. Further weathering and 
erosion eaves a stump.

Example
: Old 
Harry 
Rocks, 
Dorset

Formation of Bays and Headlands

1. Waves attack 
the coastline.

2. Softer rock is eroded 
by the sea quicker 
forming a bay, calmarea 
casesdeposition.

3. More resistant rock isleft 
jutting out into the sea. 
This is a headlandand is 
now morevulnerable to 
erosion.

Bay

Headland

Soft rock

654
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Year 10 Health & Social Care

Core Health & Social Care Skills

Care
Meeting physical, emotional and social needs 

with kindness

Compassion Empathy, patience and understanding

Communication
Clear, active listening; verbal, non -verbal and 

written

Courage Speaking up about poor or unsafe practice

Competence Having the correct skills, knowledge and training

Commitment Being reliable and maintaining high standards

Person-Centred Care

Definition: Care that focuses on individual needs, choices, 

preferences and values.

Key Features

Å Individual care plans

ÅChoice and independence

ÅRespect for beliefs and culture

Å Involvement in decisions

ÅDignity and respect

Respecting Individual Needs

Types of Needs:

ÅPhysical

ÅEmotional

ÅSocial

ÅCultural

Å Intellectual

ÅPromoting Independence

ÅEncouraging choice

ÅSupporting daily living skills

ÅAvoiding unnecessary 

dependence

Confidentiality

Definition: Keeping personal information private and secure .

Maintaining Confidentiality

ÅSecure records and passwords

ÅNeed -to -know information sharing

ÅFollowing data protection laws

When Information Can Be Shared

ÅRisk of harm

ÅLegal requirement

ÅWith consent

Safeguarding

Definition: Protecting individuals 

from abuse, harm and neglect. 

Types of Abuse

ÅPhysical, emotional, sexual

ÅFinancial, neglect

ÅDiscriminatory, institutional

Signs of Abuse

ÅBehaviour changes

ÅUnexplained injuries

ÅFear, withdrawal, poor 

hygiene

Reporting Concerns

ÅFollow procedures

ÅReport to safeguarding lead

ÅRecord accurately

ÅDo not investigate

Anti -Discriminatory Practice

Discrimination: Unfair 

treatment based on age, 

gender, disability, ethnicity, 

religion or sexuality.

Promoting Equality & 

Diversity

Treat everyone fairly

Challenge stereotypes

Respect differences

Provide inclusive care

Legal & Ethical 

Considerations

Legal:

ÅDuty of care

ÅHealth and safety

ÅData protection

ÅSafeguarding law

Ethical:

ÅRespect rights and 

choices

ÅAct in best interests

ÅMaintain boundaries



RESIDENTIAL
(Food, drink and bed)

NON-COMMERCIAL
(Non -profit making)

STANDARDS AND RATINGS Michelin stars

WHY?
Å Increase in 

business
Å Generate 

publicity
Å Customers 

know what to 
expect

NON-RESIDENTIAL
(food and drink only)

TYPES OF FOOD SERVICE

ÅCafeteria/canteen - counter service like school
ÅBuffet-customers take food or are served from a table
ÅTakeaway/fast food - waste packaging ( L)
ÅPlate service - waiter takes order and brings food on a plate

ÅSilver service -waiter serves food at table. Used at banquets
ÅGueridon (trolley) - chef cooks at table
ÅBanquet - everyone served at the same time (weddings)

ÅTransport catering -on train, cruise ship or plane
ÅVending machine ð(24 hour J)

Å(24 hr) Room service - breakfast in bed!

ÅSubsidised work canteen

ÅHospital
ÅCare home
ÅSchool

ÅPrison
ÅArmy
ÅSoup kitchen

ÅMeals on wheels

ÅPub
ÅRestaurant

ÅPop -up
ÅBistro
ÅCafé

ÅTea shop
ÅFast 

food/takeaway

ÅFood stall/truck
ÅSchool canteen
ÅSoup kitchen
ÅMeals on wheels

Å Hotel/motel
Å B and 

B/Guesthouse
Å (Youth) hostel
Å Airbnb
Å Campsite
Å Caravan park
Å Hospital
Å Boarding school
Å Care home
Å Prison

IS IT?
Å High turnover 

(fast)

Å Impressive
Å Good portion 

control

Å Wasteful 

DOES IT NEED?

Å Skilled staff
Å Low skilled staff
Å No catering 

staff

AA 5 star hotel

Å Open all year

Å Excellent customer 

service

Å Multilingual receptionists

Å Facilities such as spa or 

pool

Å Restaurant open all week

Å 80% of rooms have 

bath/shower

Excellent cooking , 
worth a  detour

A very good restaurant 
in itõscategory

Exceptional cuisine , 
worth a special journey

The AA- hotels (stars) and food 
(rosettes)

Michelin - food and ambience

Good Food Guide - food

Food hygiene ratings - food hygiene

COMMERCIAL
(Aims to make a profit)

Å Hotel
Å Airbnb, B and B
Å (Youth) hostel
Å Campsite
ÅCaravan park
ÅBar/pub
ÅRestaurant/Bistro
ÅPop -up
ÅCafé
ÅTea shop
ÅFood van
ÅTakeaway
ÅTrain/plane/cruise ship

JOB 

ROLESYear 10 Hospitality & Catering



CONTRACTS

Full time - Working 35+ hours a week 
Entitled to sick, holiday pay and  maternity pay

Part time - Working less than 35 hours a week. 

Entitled to sick, holiday pay and  maternity pay
.
Temporary/casual/seasonal work - Working at busy times such as 

holidays or to cover for staff absence. 
Entitled to sick, holiday pay and  maternity pay

Zero hours contract - No minimum hours. 

Work when needed or when you want to
Not entitled to sick pay, holiday pay or maternity pay

KITCHEN DRESS CODE

Å Change into at work 

(daily)
Å Supplied by employer

Å Hat/hair tied back
Å Baggy trousers
Å Jacket covers arms

(avoids burns)
Å Apron
Å Non -slip shoes
Å Clean hands

FRONT OF HOUSE DRESS 

CODE

Å Change at work (daily)
Å Washed & ironed
Å Uniform or suit 

Å Smart  shoes
Å Tie back hair. Neat and 

tidy. Trim  beard

Å No perfume for food staff
Å Minimal makeup

Why?

Å Recognisable
Å Good impression
Å Feel part of a team 

KEY WORDS

Casual - employed for a fixed amount of time during 
busy times
Contract - legal agreement setting out your 
responsibilities

Payslip - wages showing deductions
Salary - fixed payment usually for a year
Wage -hourly rate

Permanent - employed all year round

PERSONAL ATTRIBUTES

SUPPLY AND DEMAND

The more demand there is for staff the 
higher wages should be

Expensive areas have to offer higher 

wages/accommodation

When Brexit happened wages rose

During the pandemic restaurants closed 
and needed no staff

Weekends may be busier and businesses 
might want more part -time staff

Weddings, Christmas and summer 
may need temporary staff

ENTITLEMENTS
Å Not have to work more than 48 hours a week

Å Written contract and payslip
Å 20 minutes break every 6 hours of work
Å Minimum wage
Å 28 days paid holiday per year if full time

Å Sick pay if not zero hours
Å Maternity/paternity pay if not zero hours

BENEFITS
Å Tips and bonuses
Å Accommodation
Å Uniform

Å Pension
Å Free meals

QUALIFICATIONS
Key stage 4

Å Level 1/2 vocational award i n Hospitality and Catering (what you are studying)
Å Maths and English GCSE for receptionist
Post 16
Å Diploma in Hospitality and Catering

Å Apprenticeship where you attend college one day a week
University
Degree in catering/hospitality/ hotel management

Experience
from a part time 
or summer job

ÅOrganised

ÅPunctual

ÅHard-working

ÅHygienic

ÅHonest

ÅCalm under pressure

ÅFriendly

ÅGood communicator

ÅTeam player

ÅGood people skills

ÅWilling to learn and develop

ÅFlexible

2. JOB REQUIREMENTS & WORKING CONDITIONS



BEING ENVIRONMENTAL

Buy local and seasonal
Support sustainable methods of farming

Reduce  
Å Plastic packaging
Å Food waste

Å Energy and water use

Reuse 
Å Food leftovers

Å Plastic containers

Recycle
Å Food
Å Glass
Å Tin cans
Å Paper and card

Å Plastic 

3. FACTORS 

AFFECTING 

SUCCESS 

Å COSTS

Å PROFIT

Å ECONOMY

Å COMPETITION

Å ENVIRONMENT

ÅMEDIA

Å TECHNOLOGY

Environment -key words

ÅFood miles -the distance 
food is transported from the 
farm

ÅSustainable diet - has 

minimal environmental 
impact. Plant based/MCS 
fish/organic

ÅLocally sourced - from 
nearby farms, saves on food 
miles

ÅFood provenance - knowing 

where food comes from

CUSTOMER SERVICE

Å Makes customers come back

Å They give good reviews
Å Should be polite and welcoming

THE ECONOMY

Å VAT -20% paid to the government
Å Value of the £ /the exchange rate
Å Strength of the economy

COSTS

Å Material costs - food, cleaning products etc.
Å Labour costs - salaries for staff
Å Overhead costs - rent, energy, vat etc.

PROFIT 
Å Gross profit -money left over when ingredients have been paid for.
Å Net profit - money left when everything else (rent, wages, energy etc.) has also been

taken out .

KEEPING UP WITH THE COMPETITION

Å Monitor TripAdvisor etc.

Å Visit competitor's businesses.
Å Evaluate your own business
Å Offer what the customer wants

Å Advertise
Å Good customer service

Save costs and therefor make profit -

Å Donôt over-order stock

Å Cut waste- FIFO etc.

Å Get the best price from suppliers

Å Save energy

TECHNOLOGY

Å Booking rooms and tables
Å Contactless payment
Å EPOS- stock taking. Less mistakes
Å Delivery apps - Deliveroo, Just Eat
Å Key card entry

MEDIA

Å Internet media - Instagram etc.
Å Print media - magazines, billboards
Å Broadcast media - TV, radio

Å Reaches new customers
Å Social media is free
Å Can get negative reviews

Å Portion control

Å Keep wages down

Å Negotiate cheaper rent

CALCULATING PROFIT

Cost per portion x 100
Divided by 40

MSC fish Fairtrade



HOUSEKEEPER

Å Cleans
Å Changes beds
Å Restocks towels,

soap, coffee etc.

KITCHEN
LAYOUT

Å HYGIENIC

Å SAFE

Å EFFICIENT

4 STAGES OF WORKFLOW

KITCHEN EQUIPMENT

EQUIPMENT & MATERIALS

Housekeeping
ÅSheets
ÅToilet paper
ÅCleaning products

ÅShampoo and soap
ÅTowels
ÅHoover

Kitchen 
ÅWashing -up liquid
ÅDishcloths 

ÅCleaning chemicals
ÅFoil & cling film
ÅFirst aid kit

KITCHEN DOCUMENTATION

Å Stock control and Invoices

Å Customer bookings
Å HACCP
Å Accident forms

Å Fridge/freezer 
temperatures

Å Cleaning checklist

Å Pat tests and fire safety 
checks

Å Staff rotas

HEAD CHEF

Å Rotas
Å Training
Å Menu planning
Å Oversees food preparation

Å Dealing with suppliers
Å Polishing dishes 

Å Health & safety
Å Cleaning and food safety

SOUS CHEF

Å Covers the head 
chefõs day off

FOOD AND BEVERAGE 

MANAGER

ÅFood and drink suppliers
ÅBudgeting
ÅCreating menus

Washing Up

Separate areas for dirty and

clean stuff

Waste

Away from food prep

Lids on bins to stop pests

Recycling bins

Holding

Near the food serving area
Above 63 °c or below 5 °c 

Serving

Near the kitchen area.

Space for plating up

Food preparation

Raw and cooked foods 

separate.

Hot and cold areas separate

Allergens separate

Hand and food sink separate

Cooking

Enough space to avoid 

accidents

Right equipment for the menu

Delivery

Room for parking

Near to stores

Storage

Fridges, freezers and dry 

store

Near to delivery

Choose based oné
ÅIs it easy to clean ?

ÅIs it hard wearing ?
ÅCan it handle large volumes ?
ÅCan it do more than one job ?

ÅUtensil- whisk, spoon, ladle 
ÅLarge - oven, fridge, dishwasher
ÅSmall- liquidiser, hand blender

ÅCleaning and first aid

Steamer Water urn

Hot plate
Walk-in 

fridge/freezer

Floor 
standing 

mixer

Glass washer

Bain marie

Push-through 
dishwasher

Glasschiller


