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Poltair School believe that the Learning

Cycle Knowledge Organiser should be

used daily for classwork and home

learning. The Learning Cycle Knowledge

Organiser will inform students and parents

of topics that are being covered in class

during each learning cycle, enabling all

students to consolidate their learning

outside of the classroom.

Students should be using their Learning

Cycle Knowledge Organiser as a revision

guide for assessments and using their

SORTstrategies to revise for each

subject prior to assessments.

How to use your Knowledge Organiser



Select Organise Recall Test

Select your revision materials by 

topic/subtopic. Traffic light your 

PLC sheets to identify areas of 

weakness or gaps (Red/Amber) 

that need to be prioritised.

Organise your revision materials

by topic/subtopic. Traffic light

your PLC sheets to identify areas

of weakness or gaps

(Red/Amber) that need to be

prioritised.

Use active recall and spaced 

repetition to memorise your

knowledge organisers until you can

recall the information e.g.. Look,

cover, write or self-testing

Use low stakes online tests/quizzes

and answer high stakes past

paper/sample questions to check

and apply knowledge and

understanding

Strategies

Å How to use your PLC
Å How to schedule your home 

learning and stick to it!
Å How to select the correct 

knowledge to study

Å How to use your PLC

Å How to schedule your home
learning and stick to it!

Å Look cover & test

Å Leitner system

Å Blurt it

Å Transform it

Å Low stakes

Å Self-quizzing

Å Quiz each other

Å Online quizzes

Å High stakes

Å Exam style questions

Step 1: Organise Step 2: Select Step 3: Recall Step 4: Test

a. Use the daily planner on page
4 to identify all the times when
you will complete your home
learning and when you will
complete independent revision

b. RAG each of the PLCsso you
identify your RED topics ðthe 
ones that you are unsure of or
you do not fully understand

c. Write your RED topics into your
daily planner for when you will
revise that subject

When you revise for a specific topic
use your knowledge organiser,
revision guide, website etc to
summarise the key knowledge you
need to learn.

Use any summarizing strategy, such
as:

Å Flashcards

Å Mindmaps

Å Cornell Notes

Å Revision Clocks

For more details go to the 
SORT webpage

Once you have summarized the
knowledge, you need to actively 
memorise it. Thisis the most
important part of the revision
process!

You could use any of the
following strategies to help:

Å Lietner System

Å Blurt It

Å Look, say, cover, write, test

The last step in revision is to be
confident that you can recall and
retrieve the knowledge.

Todo this you need to test yourself.
Quick and simple ways are
to ask someone else to quiz you
on the knowledge or to
complete an online quiz. 

You can also answer past exam 
questions or extended answers.

If you can not confidently recall the
knowledge you will need to repeat
step 3.

How to use SORT

What are the SORT strategies?

https://www.poltairschool.co.uk/_site/data/files/sort/ppts/B248811907FDBB1ADACAC1A194061D43.pdf
https://www.poltairschool.co.uk/_site/data/files/sort/ppts/B248811907FDBB1ADACAC1A194061D43.pdf


Time Monday Tuesday Wednesday Thursday Friday Time Saturday Sunday

3:15pm ð

4:15pm   

Poltair+

AM4:30pm ð5:30pm

5:30pm ð6:30pm

6:30pm ð7:30pm

PM7:30pm ð8:30pm

8:30pm onwards

Home Learning Timetable



Personal Learning Checklists

Key Ideas S O R T

I can recall important moments in the plot.

I can understand characters and how they develop 
throughout the novella.

I can understand key themes (greed, poverty, familial 
love, redemption, Christmas spirit, charity, happiness 
and joy).

I can recall key quotations for all characters and 
themes.

I can understand why Dickens wrote the play.

I can plan thoughtfully sequenced responses to exam 
questions.

I can write thesis introductions.

I can write developed what, how, zoom why 
paragraphs.

I can use a range of references (including quotations) 
to support ideas.

I can identify and analyse language methods.

I can identify and analyse s tructure.

I can develop my analysis to add layers of additional or 
alternative interpretations.

I can use appropriate connectives to add layers of 
analysis and link ideas.

I can develop analysis with Dickensõ intentions, 
messages and ôbig ideasõ.

I can develop analysis with relevant links between 
quotations and the Victorian context.

I can extend paragraphs of analysis by making links 
between different quotations and parts of the novella.

I can use a range of sophisticated vocabulary to 
enhance analysis.

English ðA Christmas Carol

Key Ideas S O R T

I can recall important moments in the plot.

I can understand characters and how they develop 
throughout the play.

I can understand key themes ( responsibility, inequality, 
gender, greed, compassion, power and status, guilt, class 
politics ).

I can recall key quotations for all characters and themes.

I can understand why Priestley wrote the play.

I can plan thoughtfully sequenced responses to exam 
questions.

I can write thesis introductions.

I can write developed what, how, zoom why paragraphs.

I can use a range of references (including quotations) to 
support ideas.

I can identify and analyse language methods.

I can identify and analyse s tructure.

I can identify and analyse features of the play form.

I can develop my analysis to add layers of additional or 
alternative interpretations.

I can use appropriate connectives to add layers of analysis 
and link ideas.

I can develop analysis with Priestleyõs õ intentions, 
messages and ôbig ideasõ.

I can develop analysis with relevant links between 
quotations and the Edwardian context.

I can extend paragraphs of analysis by making links 
between different quotations and parts of the play.

I can use a range of sophisticated vocabulary to enhance 
analysis.

English ðAn Inspector Calls



Personal Learning Checklists

English ðLiterature Paper 2 (Power and 
Conflict)

Key Ideas S O R T

Ozymandias by Percy Bysshe Shelley

Key ideas and meanings

Context and purpose

Language

Structure and form

Key quotations

London by William Blake

Key ideas and meanings

Context and purpose

Language

Structure and form

Key quotations

Checking Out Me History by John Agard

Key ideas and meanings

Context and purpose

Language

Structure and form

Key quotations

English ðLiterature Paper 2 (Poetry Anthology)

Key Ideas S O R T

The Emigree by Carol Rumens

Key ideas and meanings

Context and purpose

Language

Structure and form

Key quotations

Kamikaze by Beatrice Garland

Key ideas and meanings

Context and purpose

Language

Structure and form

Key quotations

English ςLiterature Paper 2 (Poetry Anthology)

Key Ideas S O R T

Responding to the Exam 

Question:

Choosing an appropriate 

comparison poem.

Planning my response 

effectively.

Writing a thesis introduction.

Using quotations and references 

to support my ideas.

Identifying and analysing 

language methods.

Identifying and 

structure methods and features 

of form.

Making thoughtful connections 

between poems.

Using a variety of analytical 

verbs to support my critical 

writing.

Using appropriate connectives.

Developing analysis with 

relevant contextual ideas.



Personal Learning Checklists

Key Ideas S O R T

I can understand Question 1: 

focus, timings and how to 

answer the question.

I can understand Question 2: 

focus, timings and how 

to answer the question.

I can understand Question 3: 

focus, timings and 

how to answer the question.

I can understand Question 4: 

focus, timings 

and how to answer the 

question.

I can select relevant information 

from a fiction text.

I can identify language 

methods with accurate 

terminology.

I can analyse language 

methods.

I can identify structure methods 

with accurate terminology.

I can analyse structure 

methods.

I can evaluate a statement 

about a fiction text.

I can support my evaluation of 

a fiction text by identifying 

and analysing a range of 

relevant methods.

English ðLanguage Paper 1, Section A

Key Ideas S O R T

I can plan an extended descriptive or 

narrative piece of writing.

I can use a range of sophisticated 

vocabulary precisely in my 

creative writing.

I can use a range of language methods 

in my creative writing.

I can use a range of punctuation 

accurately in my creative writing.

I can use a range of sentence structures 

and starters in my creative writing.

I can proof -read and edit my creative 

writing.

English ðLanguage Paper 1, Section B



Personal Learning Checklists

Maths

Key Ideas Sparx Code S O R T

I can  add, subtract,  

multiply and  divide  with  

decimals

U478, U868

I understand  percentage  

increase and  decrease

U773, U671

I can  reverse  percentage  

increases and  decreases

U286, U278

I know  the  difference  

between simple  and  

compound  interest  and  can  

calculate  these

U533, U322, U988

I can  expand  and  factorise  

single brackets

U179, U365

I can  expand  double  

brackets,  including  

repeated  brackets

U768

I can factorise a 

quadratic expression

U693, U858, U178

I can rearrange formulae U181, U191

I know  how  to  draw  and  

interpret bar  charts,  vertical  

line charts, stem and leaf  

diagrams  and  scatter graphs

U590, U193, U200, 

U128

I can solve equations, 

including two steps, 

brackets and the unknown 

on both sides

U325, U505, U870

I can solve linear 

simultaneous equations

U760

I can  sort data  into  Venn  

diagrams

U476, U748,

Key Ideas Sparx Code S O R T

I can  draw  and use tree 

diagrams

U558, U729

I can  write  a  number  as a  product 

of  prime  factors

U739

I can  find  the  HCF and  LCM of  a 

number

U250

I can find the area of rectangles, 

squares and parallelograms

M390, M610, 

M291, 

I can find the area of compound 

shapes 

U970

I can  find  the  volume  of  cuboids,

prisms and cylinders

U786, U174

I can calculate with speed, pressure 

and density

U151, U910, U527

I can draw and interpret real -life 

graphs

U652

I can draw and interpret distance -

time graphs

U403, U966, U914, 

U462

I can find the coordinates of the 

midpoint of a line

U933

I can draw linear graphs U741

I can find the equation of linear 

graphs

U315, U669, U477, 

U848

I can use and recognize the correct 

circle vocabulary 

U767

I can find the area and 

circumference of circles and sectors

U950, U604



Personal Learning Checklists

Maths (Higher Only)

Key Ideas Sparx Code S O R T

I can expand triple brackets 
U606

I can  draw  and  interpret 

cumulative  frequency  

graphs

U182, U642, 

I can  draw  and  interpret  

boxplots

U879, U837, U507

I can solve linear and quadratic 

simultaneous equations

U760, U547

I understand  set notation
U748, 

I can  simplify  surds
U633, U338, U872, U499

I can  rationalise  the  

denominator

U707, U281

I can  find  the  volume  of  spheres,

cones,  pyramids  and  frustums.

U617, U116, U350,  U426

I can find the surface area of

spheres, cones, pyramids and

frustums

U871, U464, U893, U334 

I can draw and interpret 

velocity -time graphs

U800, U882

I can find the equations of 

parallel and perpendicular lines

U377, U898

I can find missing angles using 

circle theorems

U459, U489, U808

I can form proofs with circle 

theorems 

U807

Science

Scan here to view the Science 

PLCõs



Personal Learning Checklists

Key Ideas S O R T

I can e xplain  and  use 

tone,  texture,  line, shape,  

scale  and  composition

to  create  an

interesting, 

observational 

drawing.

I can e xperiment with a 

range  of  materials.

I can r efine  work  through  

annotation.

I can r ecord ideas  and  

observations.

I can d evelop  ideas  through  

investigation.

I can p resent  a  personal  

and  meaningful response.

I can e xplain  and discuss 

how decisions have  been  

made  through  annotation.

Art

Key Ideas S O R T

I understand what 

happens at each stage of 

the fetch -decode -execute 

cycle

I understand the role of 

each of the CPU 

components

I understand the purpose 

of each register

I understand the impact of 

Clock speed, Cache and 

Cores

I understand what is an 

embedded system

I understand the 

characteristics of RAM and 

ROM

I understand types and 

characteristics of 

secondary storage

I understand data in binary

I understand units of data 

storage and conversions

I can convert binary and 

hex

I understand python 

selection and iteration

I understand how images 

and sound are stored 

digitally

Computer Science

Key Ideas S O R T

I can identify and interpret key 

features from engineering 

drawings.

I can use standard 

conventions when creating 

engineering drawings using 

CAD.

I can describe what stock 

forms are, give examples and 

explain why they are used.

I can identify a range of 

engineering hand tools and 

describe their use.

I can describe the meanings 

of a range of material 

properties,

I can select appropriate 

materials to design and 

manufacture engineered 

products

Engineering



Personal Learning Checklists

Key Ideas S O R T

I can d efine  hazard  and  give  

examples

I can n ame  and  locate  the  

layers of  the  earth

I can e xplain  how  

convection  currents 

cause  plate  movement

I can e xplain  the  causes  

and  effects  of  the  Haiti  

earthquake  2010

I can e valuate  the  

responses to  the  Haiti 

earthquake  2010

I understand  the  causes  

and  effects of  the  

Christchurch earthquake  

2011

I can e valuate  the  responses 

to

the  Christchurch earthquake 

2011

Geography

Key Ideas S O R T

I can describe the global 

distribution of tropical storms 

(hurricanes, cyclones, 

typhoons)

I can explain the relationship 

between tropical storms and 

general atmospheric 

circulation

I can identify the key features 

of a tropical storms

I can describe the structure of a 

tropical storm

I can explain how tropical 

storms form and the conditions 

needed for their formation

I can suggest how climate 

change is going to influence 

the distribution, frequency and 

intensity of tropical storms

I can describe the global 

distribution of tropical storms 

(hurricanes, cyclones, 

typhoons)

I can explain the relationship 

between tropical storms and 

general atmospheric 

circulation

I can identify the key features 

of a tropical storms

I can describe the structure of a 

tropical storm

Geography

Key Ideas S O R T

I can  describe  control  

measures for  common  

risks and  hazards  in the  

hospitality  industry  - slips, 

trips, falls, burns, scalds.

I can  describe  control  

measures for  common  

risks and  hazards  in the  

hospitality  industry  - slips, 

trips, falls, burns, scalds.

I can  identify  high  risk 

foods  and  methods  of  

reducing  risk - Food  

related  causes  of  ill 

health

I can  describe  causes  of  

food poisoning  and  

identify  visible and  invisible  

symptoms.

I can explain the  

importance of  the  

Environmental  Health  

Officer and  describe  their  

roles and  responsibilities

I can explain the nutritional 

requirements  of  vulnerable  

groups of  people.

I can  demonstrate  the  

techniques and  skills - yeast  

products, enriched  dough,  

knife  skills, pastry making,  

chicken  portioning,  white 

sauce - roux sauce,  cake  

making

Health & Social Care



Personal Learning Checklists

Key Ideas S O R T
I can state Medieval 

treatments, preventions and 

beliefs about the cause of 

disease and illness

I can explain the outbreak of 

the Black Death in 1348

I can state Early Modern 

(renaissance) treatments, 

preventions and beliefs 

about the cause of disease 

and illness

I can explain the changes 

and continuities in the Early 

Modern (renaissance) period

I can state 18 th and 19 th

century treatments, 

preventions and beliefs 

about the cause of disease 

and illness

I can explain the changes 

and continuities in the 18 th

and 19 th century period

I can state Modern 

treatments, preventions and 

beliefs about the cause of 

disease and illness

I can explain the changes 

and continuities in the 

modern period

I can state what it was like to 

fight in the trenches and the 

medical issues associated 

with this

I know how to analyse source 

content and provenance

History

Key Ideas S O R T

I can define key words 

relating to sociology (Q. 1&2)

I can describe the 

features of key 

sociological ideas (Q.3)

I can identify and 

describe key sociological 

ideas about the family 

(Q.4)

I can Identify strengths and 

weaknesses of research 

methods (Q.5/7)

I can interpret and explain 

data (Q.6)

I can outline and explain 

the findings of key 

sociological studies. (Q.8)

I can identify the issues to 

consider in sociological 

research (Q.9)

I can critically evaluate 

sociological issues and ideas 

(Q.10 &11)

Sociology

Key Ideas S O R T

I understand the rules for 

correct pronunciation

I can talk / write about my 

past & future holidays

I can ask a question in a 

role play

I can recognise and use 

transactional language

I can talk / write about my 

school

I can talk / write about my 

personal world

I can explain and use the 

preterite (past) tense

I can recognize / use the 

perfect tense (past)

I can recognise / use the 

simple future tense (will)

I can recognise / use the 

present continuous

Spanish



1. Plot

1a. Stave 1  Ebenezer Scrooge ða callous and selfish miser ðis introduced. In his counting 

house, where he works as a money lender, he is visited by his nephew who he treats with 

contempt, rejecting his invitation to dinner on Christmas Day and rebuking his passion for the 

festive season. Next, he dismisses two charity men who are collecting money for the poor. 

Resentfully, he allows Bob Cratchit the day off for Christmas Day, before going home. It is here 

that he is visited by the ghost of his dead business partner: Jacob Marley.  Wearing a weighty 

chain, he is condemned to wander the Earth and witness suffering, as a punishment for his 

greed and ignorance in life. Marley tells Scrooge that he is destined to do the same but he has 

a chance to escape this fate and that he will be visited by three more ghosts. Scrooge falls 

asleep.

1b. Stave 2  The Ghost of Christmas Past is the first of the spirits to visit Scrooge. The ghost takes 

Scrooge to see his old school, where he sees himself alone ða painful memory. Next, he is taken 

to the place he was an apprentice for Fezziwig and witnesses the jovial party that Fezziwig 

throws for his family and employees. Scrooge is then distressed to witness his former fiancée 

breaking off their engagement and as an older woman, happily spending time with her 

husband and raucous children. Scrooge cannot bear to watch so tries ðand fails - to extinguish 

the ghostõs light.

1c. Stave 3  The Ghost of Christmas Present appears and shows Scrooge society celebrating 

Christmas, first wandering the streets then visiting the Cratchit family. He witnesses the small 

meal they enjoy but their contentment and appreciation. Next, Scrooge is taken to a number 

of remote locations ða mining village, a lighthouse and a ship in the middle of the ocean ð

where people are celebrating Christmas despite their isolation. The ghost then transports him to 

Fredõs house, where they are playing games. Finally, as the ghost physically appears to be 

growing older, Ignorance and Want are revealed. 

1d. Stave 4   The Ghost of Yet to Come takes Scrooge to witness a series of gatherings, all 

focusing on the death of the same man. Scrooge is taken to see people selling the dead manõs 

stolen belongings and insulting him ruthlessly. He hears a young couple talking happily about 

the death as it means they have some more time to repay a debt. He visits the Cratchit family, 

in mourning for the death of Tiny Tim. Finally, he is taken to a graveyard where it is revealed that 

he is the lonely, unloved dead man. He realises he can change this fate and pledges to 

become a better person.  

1e. Stave 5   Scrooge is overjoyed to wake up on Christmas morning. He donates a substantial 

amount of money to the charity men, sends a prize turkey to the Cratchit family, goes to 

Church and visits Fredõs house for dinner. The next day, he tells Bob that he will increase his 

salary and promises to help him further. Finally, readers are informed that he changes his ways 

and treats Tiny Tim ðwho did not die ðas his own child.

2. Characters

2a. Ebenezer Scrooge   The novellaõs main protagonist. A cold, 

isolated miser whose experiences with the ghosts result in his 

redemption. By the end, he is socially conscious and philanthropic. 

2b. Bob Cratchit  Scroogeõs only employee, a clerk, treated cruelly 

by him but content with the love of his family. 

2c. Fred  Scroogeõs nephew (his sister Fanõs son). An excitable, 

generous and forgiving man who attempts to share the merriment of 

Christmastime with his uncle. Scroogeõs foil.

2d. The Ghost of Jacob Marley  Scroogeõs dead business partner 

who appears as a ghost to warn Scrooge of the error of his ways.

2e. The Ghost of Christmas Past  Allegorical of memory, he shows 

Scrooge events from his past. He has a strange, fluctuating 

appearance and a jet of light streaming from his head ðsymbolic of 

hope and truth. 

2f. Fezziwig  Scroogeõs old employer. He treats his employees 

generously. Scroogeõs foil.

2g. Belle  Scroogeõs young love who breaks off their engagement 

because of Scroogeõs changing nature and attitude to money.

2h. The Ghost of Christmas Present  Sitting atop a throne of food, this 

ghost is large and commanding. He symbolises the Christmas spirit, 

sprinkling incense from his torch to assist those who need his help, 

and showing Scrooge how Christmas should be celebrated.

2i. Tiny Tim  Bob Cratchitõs disabled, thoughtful son. He rises above 

his own suffering to think of others.

2j. Ignorance and Want  Two emaciated, animalistic children who 

symbolises societyõs vices: a wilful lack of awareness of the plight of 

the poor and greed that leaves others wanting.

2k. The Ghost of Christmas Yet to Come  The most ominous of the 

spirits, a spirit who does not speak and completely covered in a 

black garment. He is the ghost Scrooge fears most of all.

Year 10 English ðôA Christmas Carolõ



4. Vocabulary

4a = philanthropy (noun) 

The desire and active effort to help 

others, especially through the 

donation of money

4b = misanthrope (noun) 

A person who dislikes humankind and 

avoids human contact

4c = poverty (noun) 

The condition of being extremely 
poor

4d = plight (noun)

A dangerous, difficult situation; 

struggle; difficulty

4e = injustice (noun)

Lack of fairness; unfair treatment in a 
situation

4f = avarice (noun)
Extreme greed

4g = parsimonious (adjective)

Very unwilling to spend money

4h = facetious (adjective)

Treating serious issues with 

deliberately inappropriate humour or 

sarcasm

4i = supernatural
Above or beyond what is natural; 

otherworldly

4j = didactic (adjective )

Intended to teach, or to improve 

morals by teaching

4k = humanity 

Human beings collectively; the 

quality of being kind and 

compassionate

4l = responsibility (noun) 

Something that it is your job or duty to 

deal with

4m = ignorance (noun)

lack of knowledge, understanding, or 

information about something

4n = Malthusian (adjective)

Relating to Thomas Malthus, the 

economist and writer who believed 

the poor would likely die if resources 

such as food became too expensive 

and this was a natural way to control 

the population size

4o = catalyst (noun)

Someone or something that 

encourages progress or change

4p = redemption (noun)

The act of being saved from sin or 

past mistakes

4q = social reform (noun phrase)

A change and improvement to the 

way a country is run or organised

Subject Vocabulary

4q = novella (noun)

A short novel

4r = protagonist (noun)

The main character in a novel, play or 

film

4s = allegory (noun)

A story that can be interpreted to 

reveal a hidden meaning, typically a 

moral or political one

3. Context

3a. Charles Dickens  When he was a child, Dickens attended private schools. When 

he was 12, his father was sent to debtorõs prison and Dickens was sent to work in a 

blacking factory, labelling bottles of black polish. Later in life, he read a report on 

child labour in the UK. This prompted him to write A Christmas Carol, in order to 

criticise the treatment of the most vulnerable in society. His disabled nephew inspired 

Tiny Timõs character.

3b. Victorian London Victorian England was a time of huge population increase, 

almost doubling from 16.8 million in 1851 to 30.5 million in 1901. London became the 

most advanced and wealthiest city in the world. However, constant factory 

production caused a black smog of smoke to hang over the city. Buildings were 

filthy, streets crowded and overpopulated. The Industrial Revolution meant that 

machines took over many jobs previously carried out by people. People moved to 

cities, such as London, but here demand for jobs was high and pay low. London ðlike 

Victorian England more widely ðwas a place of stark inequality between the rich 

and poor.

3c.  The Poor Law and The Workhouse  In 1834 , a law was passed that stopped 

Government money going to the poor except in exceptional circumstances. Instead, 

those who could not afford to support themselves were sent to workhouses: places 

where people were given food and clothes in exchange for hours of manual labour 

and where conditions were poor. 

3d.  Malthusian Theory  The Rev. Thomas Malthus, a respected economist and writer, 

warned against helping when people were hungry because it would lead to a 

population size that was too big . He believed that population would always grow 

faster 

than access to food. A Christmas Carol is a refutation of this theory.

3e.  Education Dickens believed that many of the problems in Victorian society, such 

as crime, poverty and disease were caused by lack of education. The poor in 

Victorian Britain had little or no education. He supported several projects to educate 

the poor, such as the Ragged Schools, which offered free education, clothing and 

food to children from poor families.

3f. Christianity and Christmas  In the early 1800s, Christmas was observed more as a 

religious festival rather than a holiday and time of sumptuous celebration. The 

novella is often credited with spreading popular traditions and reminding people of 

the need for kindness, familial love, charity and happiness at Christmastime. 

Victorians believed in following certain rules in order to be a good Christian, including 

attending Church on a Sunday and not working on Sundays ðknown as 

Sabbatarianism.



5. Authorial Intent 

Charles Dickens wrote this novella for a 

purpose and uses the plot, characters  and 

settings to send a message to his readersé

5a - To encourage... his Victorian readers to 

acknowledge the plight of the poor and to 

and exposes his reader to the terrible 

suffering they endure.

5b ðTo exposeéhis readers to the injustices 

of the class system of Victorian Britain and 

the mistreatment of the working class.

5c ðTo refuteéMalthusian theory and 

champion the idea that everybody in 

society can live a happy life if resources are 

shared and the rich are charitable and 

distribute their wealth. 

5d ðTo warné of the terrifying 

consequences of forsaking philanthropy 

and Christian duty and neglecting the 

needs of those who are less fortunate

5e ðTo presentéa scathing social 

commentary on Victorian society and to 

challenge the misanthropic views of his 

wealthy reader. 

5f ðTo celebrate... the contentment of 

close family relationships and the 

contentment of the festive season - a time 

for kindness, charity and peace for all.

5g - The text is relevant today as... social 

inequality and injustice still affects many 

people in modern Britain, as evidenced by 

the cost of living crisis and the rising number 

of people accessing food banks.

4t = context (noun)

The circumstances surrounding 

writing; social issues, historical 

events, authorõs background and 

beliefs, and how they influence a 

writerõs choices

4u = characterisation (noun)

A method used by writers to 

create and craft characters.

4v = foil (noun)

A character who contrasts with 

another

4w = symbol (noun)

A character, idea, image or 

setting that represents a bigger 

idea

4x = imagery (noun)

The use of language to create 

vivid pictures in the readersõ minds

4y = pathetic fallacy (noun)

Giving human feelings and 

emotions to something not 

human, particularly the weather 

or environment

4z = motif (noun)

An important idea or image that is 

repeated throughout a piece of 

writing. 

6. Themes

6a = Poverty
Dickens felt strongly that Victorian society ignored the poverty of the working class and 

underclass. While the rich who enjoyed excess and comfort at Christmas, the poor ðincluding 

vulnerable children - were forced to live in dreadful conditions in workhouses or in utter 

destitution. Through the novella he suggests that poverty leads to suffering, death, dehumanising

of individuals, crime and misery.

6b = Greed
Dickens suggests that greed is the cause of poverty and if the avaricious Victorian rich would 

acknowledge the plight of the poor then the cycle of poverty and misery could be broken. He 

also conveys the idea that prioritising wealth over everything else leads to isolation from family 

and friends ða melancholy existence. 

6c = Charity and Philanthropy
Dickens wanted his rich Victorian readers to understand the benefits of charity and the 

importance of the rich seeing charity as their social obligation and duty. Sharing wealth could 

end the suffering of many poor people and make those who contribute to those in poverty 

happy and content too. 

6d = Christmas
Christmas is a Christian celebration of the birth of Christ, though it also encompasses Greek, 

Roman and pagan traditions of giving gifts and feasting around the Winter Solstice. It is a time 

when families and friends come together to share food and exchange gifts. The story of Scrooge 

takes place on Christmas Eve and Christmas Day and uses the ideas of generosity and 

compassion ðembodied by characters such as the Ghost of Christmas Present, Fred and 

Fezziwig  - that we associate with Christmas to highlight the joy of the festive season. Scrooge is 

shown that even the poor and isolated characters (The Cratchit family, the miners and sailors) 

find comfort in Christmas celebrations.

6e = Family
Closely linked to Dickensõ purpose of popularising an emotional element to Christmas is his 

presentation of family. The contentment of family life is highlighted by the older Belle and the 

Cratchit family who, while financially poor, are emotionally rich because of their familial love. 

Eschewing family leads to misery, as Scrooge emphasises at the start of the novella.

6f = Redemption
Redemption is the idea of being saved from sin or evil. In Scrooge we see a man who is 

transformed from a greedy, selfish miser into a generous and good -natured character by the 

end.  He is shown the error of his ways by the ghosts that visit him and is redeemed by his own 

willingness to change. The moral message of the novella is that all human beings ðeven the 

most misanthropic - have the opportunity to behave in kinder ways towards each other.



7. Key Quotations and Methods

7a. òA é covetous old sinner!ó   Adjective ôcovetousõ -jealous of othersõ money, avaricious; religious reference ðScroogeõs unchristian nature.

7b. òSolitary as an oysteró   Simile -Scroogeõs isolation as he puts a barrier between himself and humanity; image hints at something more worthy inside 

Scrooge, as a pearl is sometimes found in an oyster shell.

7c. òChristmas time é when men and womené open their shut-up hearts freelyó   Metaphor ðFredõs love for the festive season and the kindness and charity 

that it inspires in others.

7d. òMany thousands are in want of common necessariesó   Statement ðextent of poverty in London and the plight of the poor.

7e. òIf they would rather die, they had better do it and decrease the surplus populationó   Dismissive tone and reference to Malthusian theory ðScroogeõs ignorant and 

callous attitude to the poor.

7f. òA poor excuse for picking a manõs pocket every twenty-fifth of December!ó   Metaphor and irony ðScrooge reluctant to give his clerk, Bob Cratchit, a paid day off 

for Christmas Day, even though he is able to financially.

7g. òI wear the chain I forged in lifeó   Symbol ðthe chain is a symbol of Marleyõs relentless punishment for his greed in life, metaphorically ôforgedõ in the fires of his sin 

and ignorance.

7h. òMankind was my businessó   Statement and simple sentence ðunarguable message that charity and social conscience are vital.

7i. òFrom the crown of its head there sprung a bright clear jet of lightó   Symbol ðthe light emanating from the ghostõs head is symbolic of hope and truth.

7j. òA small matter to make these silly folks so full of gratitudeó Irony ðScrooge is himself a cruel employer, unwilling to spend any money on Bob Cratchit ðchanging 

character.

7k. òAnother idol has displaced me... A golden oneó   Metaphor ðBelle breaks off the engagement because Scrooge reveres money more than her ðgoes against the 

10 commandments ðconveys how avarice can destroy personal relationships.

7l. òòTo any kindly given. To a poor one most.óé òBecause it needs it most.ó   Dialogue ðgenerosity and compassion of the Ghost of Christmas Present.

7m. òGod bless us, everyone.ó   Religious reference ðTiny Tim is pious and wants all to be protected and made happy by God.

7n. òI see a vacant seaté and a crutch without an owner.ó  Poignant image and euphemism ðTiny Tim will die but the idea is so distressing that the ghost at first cannot 

articulate it bluntly.

7o. òHis offences carry their own punishmentó   Connotations ðFred believes Scroogeõs actions are morally ôcriminalõ; foil characters.

7p. òThey were a boy and a girl. Yellow, meagre, ragged, scowling, wolfish.ó   Symbols and listing of adjectives ðIgnorance and Want are symbols of the ignorance of 

the Victorian rich and the resulting struggles of the most vulnerable ðadjectives suggest the lack of dignity, misery and emaci ation as a result of poverty.

7q. òIts mysterious presence filled him with a solemn dread.ó   Image and unsettling tone ðthe final ghost instills fear in Scrooge and makes his redemption certain .

7r. òThe whole quarter reeked with crime, with filth and misery.ó Setting and listing highlight the overwhelming poverty of the slums, symbolises social injustice and the 

desperation of the poorest.

7s. òI will honour Christmas in my heart.ó   Antithesis of the Scrooge of Stave 1 ðemotional pledge to recognise the kindness and compassion of the festive season.

7t. òHappy as an angel!ó  Simile and religious reference ðthe contentment that charity and kindness brings ðChristian virtues bring you closer to God.



1. Ozymandias by Percy Bysshe Shelley

1a. Content and Meaning
Å The narrator meets a 

traveller who tells him 

about a decayed stature 

that he saw in a desert. 

Å The statue was of a long 

forgotten ancient King: the 

arrogant pharaoh 

Ozymandias. 

Å The statue now lies 

crumbled in the sand; the 

most powerful human 

creations cannot resist the 

power of nature. 

1b. Context and Purpose
Á Shelley was a poet of the 

ôRomantic periodõ (late 1700s and 

early 1800s). 

Á Romantic poets were interested in 

emotion and the power of nature. 

Á Shelley also disliked the concept of 

a monarchy and the oppression of 

ordinary people. 

Á The poem is ironic and one big 

metaphor: human power is only 

temporary.

1c. Language
Á ôSneer of cold commandõ: plosive 

alliteration - the king was 

arrogant, this has been 

recognised by the sculptor, the 

traveller and the narrator. 

Á ôLook on my works, ye Mighty, 

and despair.õ: ôLookõ = 

imperative, stressed syllable 

highlights commanding tone; 

ironic ðheõs telling others to 

admire the size of his statue and 

feel fear. 

Á ôThe lone and level sands stretch 

far away.õ: the desert is vast, 
limitless, and its power is eternal. 

1d. Structure and Form
Å A sonnet (14 lines) but with an 

unconventional structure. A turning 

point (a volta) at line 9 (..these words 

appear), reflecting how human 

structures can be destroyed or 

decay. 

Å The iambic pentameter is also 

disrupted. 

Å First eight lines (the octave) of the 

sonnet: the statue is described in parts 

to show its destruction. 

Å Final two lines: the huge and immortal 

desert is described to emphasise 
insignificance of human power. 

1e. Key Quotations
i. ôSneer of cold 

commandõ

ii. ôóLook on my works, ye 

Mighty, and despair!óõ 

ôNothing beside 

remainsõ

iii. ôBoundless and bare, 

The lone and level sands 
stretch far away õ

2. London by William Blake

2a. Content and Meaning

Á The narrator is describing a 

walk around London and 

how he is saddened by the 

sights and sounds of 

poverty. 

Á The poem also addresses 

the loss of innocence and 

the determinism of 

inequality: how new -born 

infants are born into 

poverty. 

2b. Context and Purpose
Å Published in 1794, at a time of 

great poverty in many parts of 

London. 

Å Blake believed in social and racial 

equality. 

Å This poem is part of the ôSongs of 

Experienceõ collection, which 

focuses on how innocence is lost, 

and society is corrupt. 

Å The poem uses rhetoric 

(persuasion) to convince the 

reader that the people in power 

(landowners, Church, 

Government) are to blame for 

inequality. 

2c. Language
Å Sensory language creates an immersive 

effect: visual imagery (ôMarks of 

weakness, marks of woeõ) and aural 

imagery ôôcry of every manõ 

Å Metaphor ômind-forged manaclesõ: they 

are trapped in poverty. 

Å Rhetorical devices to persuade: 

repetition (ôIn every..õ); emotive 

language (ôinfantõs cry of fearõ). 

Å Oxymorons criticise those in power ð

ôchartered Thamesõ - everything is 

owned by the rich; ôEvery blackõning
church appallsõ - the church is corrupt.

2d. Structure and Form
Å A dramatic monologue; a first -

person narrator who speaks 

passionately about what he sees. 

Å ABAB rhyme scheme: reflects the 

unrelenting misery of the city, and 

perhaps the rhythm of his feet as he 

trudges around the city. 

Å First two stanzas focus on people; 

third stanza focuses on the 

institutions he holds responsible; 

fourth stanza returns to the people ð
they are the central focus. 

2e. Key Quotations
i. ôIn every cry of 

every man, / In 

every infantõs cry 

of fear.õ

ii. ôMind-forged 

manaclesõ

iii. ôEvery blackõning

church appalls õ

3. Checking Out Me History by John Agard

3a. Content and Meaning

Å We hear the voice of a 

black man who is 

frustrated by the 

Eurocentric history 

curriculum in the UK ð

which pays little attention 

to the black history. 

Å Black history is quoted to 

emphasise its 

separateness and to stress 

its importance. 

3b. Context and Purpose
Å John Agard was born in 

the Caribbean in 1949 

and moved to the UK in 

the 1970s.

Å His poetry challenges 

racism and prejudice. 

Å This poem may, to some 

extent, have achieved its 

purpose: in 2016, a statue 

was erected in London of 

Mary Seacole.

3c. Language
Å Imagery of fire and light to describe 

black historic figures: ôToussaint de 

beaconõ, ôFire-womanõ, ôsunriseõ, 

symbolises power, hope.

Å Uses non-standard spelling (òDem tell 

me wha dem wantó, to represent his 

own powerful accent and mixes 

Caribbean Creole dialect with 

standard English.

3d. Structure and Form
Á Dramatic monologue, with a dual structure. 

Á Stanzas concerning Eurocentric history 

(normal font) are interspersed with stanzas on 

black history, italics to represent separateness 

and rebellion. Black history sections arranged 

as serious lessons; traditional history as nursery 

rhymes or fairytales (mocking). 

Á The lack of punctuation, stanzas in free verse, 

irregular rhyme scheme and use of Creole 

representing the narratorõs rejection of the 

rules. 

3e. Key Quotations
i. ôDem tell me Dem tell 

me Wha dem want to 

tell meõ

ii. ôMary Seacoleé a 

yellow sunrise to the 

dying.õ

iii. ôBut now I checking 

out me own history I 

carving out me 

identityõ
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4. My Last Duchess by Robert Browning

4a. Content and Meaning
Á The Duke is showing a visitor around 

his large art collection and proudly 
points out a portrait of his last wife, 
who is now dead. He reveals that 
he was annoyed by her over -
friendly and flirtatious behaviour . 

Á He can finally control her by 
objectifying her and showing her 
portrait to visitors when he chooses. 

Á He is now alone as a result of his 
need for control. 

Á The visitor has come to arrange the 
Dukeõs next marriage, and the 
Dukeõs story is a subtle warning 
about how he expects his next wife 
to behave. 

4b. Context and Purpose
Å Browning may have been 

inspired by the story of an Italian 
Duke (Duke of Ferrara); his wife 
died in suspicious circumstances 
and it was rumoured that she 
had been poisoned. 

Å The poem explores the themes of 
power, control and jealousy. The 
Duke is used as a vehicle to 
convey ideas about the 
possessive and domineering 
nature of human beings and 
how damaging this can be. 

4c. Language
Å First person pronouns allude to possession 
and control of the duchess: ôThatõs my last 
Duchess painted on the wallõ, ôsince none 
puts by the curtain I have drawn for you, but 
I.õ

Å Indignant tone -ôas if she ranked / My gift of 
a nine -hundred - years old name / With 
anybodyõs giftõ: she was beneath him in 
status and yet dared to rebel against his 
authority. 

Å Scathing verb ôdisgustsõ reveals the Dukeõs 
hatred for her.

Å ôI gave commands; Then all smiles stopped 
togetherõ: euphemism for his wifeõs murder. 

4d. Structure and Form
Å Dramatic monologue, in iambic 

pentameter. It is a speech, pretending 
to be a conversation ðhe doesnõt allow 
the other person to speak! 

Å Enjambment: rambling tone, heõs getting 
carried away with his anger and losing 
control of his emotions.

Å Heavy use of caesura (commas and 
dashes): stuttering effect shows his 
frustration and anger: ôShe thanked 
men, ðgood! but thanked / Somehow ðI 
know not howõ.

Å Ending ðswitches to the statue of 
ôNeptuneé taming a sea-horseõ ð
reflects how quickly he moves on from 
the Duchess but continues the idea of 
power and authority (Neptune the 
Roman god of the sea).

4e. Key Quotations
i. ôSince none puts by 

the curtain I have 
drawn for you, but I.õ

ii. ôI gave commands; 
Then all smiles 
stopped together.õ

iii. ôNotice Neptune 
though, taming a 
sea-horseõ.

5. The Emigree by Carol Rumens 

5a. Content and Meaning
Å An emigreeõ is a female 

who is forced to leave 
their county for political or 
social reasons. 

Å The speaker describes her 
memories of a home city 
that she was forced to 
flee. Despite the cityõs 
problems, her positive 
memories of the place 
cannot be forgotten. 

5b. Context and Purpose
Å The home country of the 

speaker is not revealed ðthis 
ambiguity gives the poem a 
timeless relevance. 
Countless displaced people 
struggle as they are forced 
to leave their homes and 
Rumens explores the effects 
of conflict and the power of 
memory and identity.

Å Increasingly relevant to 
many people in current 
world climate.

5c. Language
Å òI left it as a childó: ambiguous meaning ðeither she left when 

she was a child or the city was a child (it was vulnerable and 
she feels a responsibility towards it). 

Å òI am branded by an impression of sunlightó: imagery of light -
it will stay with her forever ðand sunlight as symbol of hope 
and happiness.

Å Personification of the city: òI comb its hair and love its shining 
eyesó (she has a maternal love for the city) and òMy city 
takes me dancingó (it is romantic and passionate lover).

Å òMy city hides behind meó: it is vulnerable and she is strong 
despite the reaction of people in her new home ôthey circle 
meõ ðsense of intimidation.

Å Semantic field of conflict: òTyrant, tanks, frontiersó 

5d. Structure and Form
Á First person ðvalidity as we 
hear the speakerõs voice. 

Á The last word of each stanza is 
repeated òsunlightó: reinforces 
the overriding positivity of the 
city and of the poem. Motif 
brings hope.

Á The first two stanzas have lots 
of enjambment ðconveys 
freedom. 

Á The final stanza has lots of full -
stops ðconveys that fact that 
she is now trapped. 

5e. Key Quotations
i. ôThere once was a country... I 

left it as a child.õ

ii. ôMy city takes me dancing.õ

iii. ôMy shadow falls as evidence 
of sunlight.õ

6. Kamikaze by Beatrice Garland

6a. Content and Meaning

Å This poem explores a 

kamikaze pilotõs journey 

towards battle, his 

decision to return, and 

how he is shunned when 

he returns home. 

Å As he looks down at the 

sea, the beauty of nature 

and memories of 

childhood make him 

decide to turn back.

6b. Context and Purpose
Å In World War 2, 

Japanese Kamikaze 

pilots would fly 

manned missiles into 

targets such as ships. 

Å Cowardice or 

surrender was a great 

shame in wartime 

Japan; to surrender 

meant shame for you 

and your family, and 

rejection by society.

6c. Language
Å The Japanese word ôkamikazeõ 

means ôdivine windõ or ôheavenly 

windõ.

Å ôPowerful incantationsõ ðincantations 

Å ôDark shoals of fish flashing silverõ: 

sibilance and visual image links to a 

Samurai sword ðconveys the conflict 

between his love for nature/life and 

his sense of duty. 

Å ôThey treated him as though he no 

longer existedõ - cruel irony ðhe chose 

to live but now must live as though he 

is dead. 

6d. Structure and Form
Å Narrative and speaker is third person, 

representing the distance between 

her and her father, and his rejection 

by society. 

Å Only full stop is at the end of stanza 

five: he has made his decision to turn 

back. 

Å Final two stanzas in italics, represent 

the consequence of his decision: his 

life has shifted and will no longer be 

the same. 

Å Moving final lines ðshame and regret.

6e. Key Quotations
i. ôA shaven head full of powerful 

incantations.õ

ii. ôThey treated him as though he 

no longer existed.õ 

iii. ôHe must have wondered which 

had been the better way to die.õ
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21. Subject Vocabulary

poem (noun)  a piece of writing in which 

the words are arranged in separate lines 

and are chosen for their beauty and 

sound.

stanza (noun)  A group of lines in a 

poem; a verse.

language (noun)  words or methods 

(techniques) used by writers to present 

their meanings or create effects.

tone (noun) The attitude a writer shows 

towards a topic using words.

imagery (noun)  The use of language to 

create vivid pictures in the readersõ 

minds.

structure (noun)  The way the poet has 

organised the poem on the page, 

including stanza length, line length, title 

and ending.

connotations (noun)  A feeling or idea 

that is suggested by a particular word.

noun (noun) a word that refers to a 

person, place, thing, event, substance, 

or idea e.g cat, Christmas.

abstract noun (noun phrase) a word that 

identifies a feeling or state of being e.g. 

love, peace.

verb (noun) a word or phrase that 

describes an action, condition, or 

experience e.g. run, am

adverb (noun) a word that adds to a 

verb, adjective or adverb to give more 

information e.g. quickly, spotlessly, often

adjective (noun) a word that describes 

a noun or pronoun e.g. tall, beautiful

non -standard spelling (noun) spelling 

that does not follow the rules of 

English grammar

personification (noun) giving 

inanimate (not living) things human 

qualities or abilities

simile (noun) An expression including 

the words "like" or "as" to compare 

one thing with another

metaphor (noun) Comparing one 

thing to another directly ðas if one 

thing is another ðto highlight their 

similarities. 

extended metaphor (noun phrase) a 

comparison of two things using a 

number of examples to highlight the 

similarities

symbol (noun)  A character, idea, 

image or setting that represents a 

bigger idea

alliteration (noun) repetition of a 

letter sound  in a series of words

sibilance (noun) repetition of the 

letter sound ôsõ  in a series of words

plosive sounds (noun phrase) harsh, 

abrupt letter sounds e.g. d, t, k

enjambment (noun) No punctuation 

at the end of a line of poetry.

caesura (noun) Punctuation in the 

middle of a line of poetry.

rhyme (noun) the repetition of 

identical syllables sounds in different 

words, often at the ends of lines

volta (noun) a turn in the poem, 

when the subject and/or tone shifts

sonnet (noun) a 14 line love poem

20. Writing Your Answer

Either

Compare poems throughout:

Thesis Introduction summarising the 

poetõs ideas, messages and context of 

both poems, setting out your 

comparative idea(s).

Then three or four comparative what, 

how, why paragraphs:

Topic sentence comparing a ôbig ideaõ 

in both poems linked to your thesis .

What is the writer telling the reader 

about this ôbig ideaõ?

How are they revealing information 

and creating effects for the reader? 

Quotation? Methods?

Why have they chosen to do this? 

Purpose?

Discourse marker and What, how, why 

for the second poem.

Or

Compare in introduction then analyse 

two poems in turn:

Thesis Introduction summarising the 

poetõs ideas, messages and context of 

both poems, setting out your 

comparative idea(s).

Then three what, how, why paragraphs 

for the named poem:

What is the writer telling the reader 

about this ôbig ideaõ?

How are they revealing information 

and creating effects for the reader? 

Quotation? Methods?

Why have they chosen to do this? 

Purpose?

Then three what, how, why paragraphs 

for the second poem (as above), 

making links back to the first poem.

18. Verbs for Analysis

conveys

presents

asserts

indicates

depicts

suggests

implies

alludes to

connotes

highlights 

emphasises

underlines

reiterates

evokes

conjures

establishes

compares

contrasts

juxtaposes

mirrors

reflects

parallels

19. Discourse markers for comparison

In contrast

Conversely

On the other hand

Whereas

Similarly

In the same way

Likewise
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1. Plot

1a. ACT ONE
1. The Birling family live in a ôfairly large suburban house õ and, at rise of curtain, they are ôpleased with 

themselves õ.

2. Birling remarks awkwardly that ôitõs a pity Sir George and ðer ðLady Croft canõt be with usõ.

3. Gerald presents Sheila with an engagement ring and she exclaims, ôOh ðitõs wonderful!õ

4. Birling makes predictions about the future; he says, ôweõre in for a time of steadily increasing prosperityõ.

5. Birling is unrepentant about his role in the suicide of Eva Smith, remarking that ôitõs a free countryõ.

6. Eric disagrees by saying that ôit isnõt if you canõt go and work somewhere elseõ.

7. Eva does manage to find another job because ôMilwards suddenly found themselves short -handed õ.

8. Sheila feels deeply guilty about using her influence to get Eva sacked; she says that ôif I could help her 

now, I would -õ.

9. The Inspector reveals that Eva changed her name to Daisy Renton, which prompts Gerald to ask 

ô[startled ] what?õ

10. Gerald asks Sheila not to tell the Inspector about his relationship with Daisy; he says, ôwe can keep it from 

himõ.

1b. ACT TWO 
1. Gerald tries to deter Sheila from staying to witness the questions and answers that are ôbound to be 

unpleasant õ. 

2. Mrs Birling notes Ericõs absence and remarks that he ôseems to be in an excitable silly mood õ.

3. Gerald concedes to the Inspector that he met the ôquite different õ and ôyoung and pretty ô Daisy in the 

disreputable Palace Bar.

4. Gerald says that he ôbroke it off õ with her before he went away for ôseveral weeks õ on business.

5. The Inspector reveals that Daisy kept a diary, in which she wrote that ôshe felt thereõd never be anything 

as good again for her õ.

6. Obviously upset, Gerald excuses himself and leaves; however, he says, ôIõm coming backõ.

7. Mrs Birling claims that she ôdid nothing Iõm ashamed of or that wonõt bear investigationõ.

8. She refused Eva charity money, stating that it is the fatherõs ôresponsibility õ to support her.

9. Mrs Birling defiantly says, ôI blame the young man who was the father of the child she was going to have õ.

10. When it is implied that Eric is the father, Mrs Birling becomes agitated and says, ôI wonõtbelieve it õ.

1c. ACT THREE
1. Eric says bitterly to his mother that ôyou havenõt made it any easier for meõ.

2. Eric admits that he was ôa bit squiffy õ when he met Eva and ôwas in that state when a chap easily turns 

nastyõ.

3. He saw Eva again; he ôliked õ her, but ôwasnõt in love with her or anythingõ.

4. Eric tells the Inspector that Eva ôdidnõt want me to marry herõ.

5. Eric admits to taking money from his father; Birling reacts angrily and says that Eric has been ôspoiltõ.

6. As the Inspector prepares to leave, he highlights to the Birlings and Gerald that each of them ôhelped to 

killõ Eva.

7. He asks them to remember that ôthere are millions and millions and millions of Eva Smiths and John Smiths 

still left with usõ.

8. The Inspector leaves and Birling says that he is ôabsolutely ashamed õ of Eric; Eric says that he is ôashamed õ

of his father ôas wellõ.

9. Birling believes that he and the rest of the family were ôbluffed õ; he later confidently concludes that the 

Inspector was a ôfake!õ

10. The play ends with Birling reporting that ôa police inspector is on his way here ðto ask some ðquestionsõ.

2. Characters

2a. Inspector Goole

V Priestleyõs mouthpiece 

V Commanding 

V Persuasive

V Didactic

V Social justice and reform

V Socialist

V Omnipotent 

4b. Mr Arthur Birling

V Capitalist 

V Arrogant 

V Verbose

V Stubborn

V Ignorant

V Industrialist 

4c. Mrs Sybil Birling

V Judgmental 

V Old money 

V Condescending

V Traditional, etiquette

V Insincere 

V Controlling

4d. Sheila Birling

V Astute

V Materialistic

V Emotional

V Compassionate

V Transformed

V Empowered

4e. Eric Birling

V Irresponsible 

V Spoilt 

V Product of his environment

V Reckless 

V Immature 

V Transformative 

4f. Gerald Croft

V Aristocratic 

V Secretive 

V Duplicitous 

V Privileged 

V Evasive

V Emotional

4g. Eva Smith / Daisy Renton

V Working class 

V Determined 

V Oppressed and mistreated

V Vulnerable

V Allegorical 

V Emblematic 

Year 10 English ðôAn Inspector Callsõ by J.B. Priestley 



5m = oppressed (adjective)  
treated in an unfair or cruel 

way, preventing someone 

from having opportunities 

and freedom

5n = unashamedly (adverb)  
Openly, without guilt or 

embarrassment

5o = Socialism (noun)  The 

belief that ways of making 

money and wealth should be 

shared more equally in 

society.

5p = Capitalism (noun)  The 

belief that ways of making 

money and wealth should in 

control of individuals and 

people should be able to 

control how much profit they 

earn.

5q = plight (noun)  A difficult 

or unfortunate position; 

struggle.

6. Subject Vocabulary

6a = play (noun)  In literature, 

a dramatic work designed to 

be performed on stage.

6b = allegory A story that can 

be interpreted to reveal a 

hidden meaning, typically a 

moral or political one

6c = morality play (noun 
phrase) An allegorical drama 

popular in Europe especially 

during the C15th and C16th, 

in which the characters 

personify moral qualities 

(such as charity or greed). 

6d = act (noun) A section of 

a play.

3. Context

3a. J.B. Priestley  Priestley was born into a working -class family who lived in Bradford, Yorkshire. It was 

here that he noticed that many people lived in poverty and the cityõs ôrespectableõ folk could be 

smug, even hypocritical. He fought for England in WWI and witnessed the social inequalities present 

amongst the commanding officers and the lower ranking soldiers. Priestley held a strong socialist 

political view and was part of a group that set up the socialist Commonwealth Party in 1942. During 

WWI he delivered his ôPostscriptsõ radio broadcasts, calling for a better, fairer society after the war 

was over.

3b. Women in Edwardian and post -war England At the start of the C20th, women had very 

conventional roles in society. The Edwardian period was a patriarchal one. If married, women usually 

stayed at home to look after children while their husband worked. If single, they did work which 

usually involved some form of service. During the world wars, women were required to work, as men 

were called up to fight. Women were praised for their wartime work but expected to make way for 

the returning troops; there was an assumption that their temporary roles had been specifically linked 

to wartime. By 1951 the number of working women had returned almost to the pre -war level and a 

bar on married women working continued in many jobs. 

3c.  Edwardian society and social norms  There was a big divide between the rich and the poor, 

unwritten rules maintaining the status quo. The rich often perceived poor people to have no manners 

or sophistication, and there was a very low level of social mobility (very few working class people 

would be able to become middle class). 

3d. The Great Unrest Between 1911 and 1914, Britain and Ireland were rocked by a series of mass 

strikes of miners, railway, dock, and tramway workers, as well as those from other industries that went 

on solidarity strikes. 

3e. Post-war Britain Following the end of WWII, the majority of the British people, did not want a return 

to pre -war Conservative policies, which they blamed for the hardship of the 1930s, and there was a 

mood for social reform. At the 1945 general election, Winston Churchill was defeated by the Labour 

Party headed by Clement Attlee. A welfare state (a society in which the government provides 

services like healthcare, financial help for those who need it) was established and in 1948 the NHS 

founded.

5. Vocabulary

5a = social responsibility (noun phrase) 
The idea that a person works and cooperates 

with other people for the benefit of the 

community.

5b = condescending ( adj )
Having or demonstrating an attitude of 

patronizing superiority

5c = patriarchy (noun)
A system of society in which men hold the 

power and women are largely excluded from 

it. 

5d = privileged ( adj ) Granted a special right, 

advantage, or immunity available only to a 

particular person or group

5e = culpable ( adj )
Deserving of blame

5f = avarice (noun) Extreme greed

5g = disparage (verb) To speak down to 

another in an insulting and rude manner

5h = infantile ( adj ) Acting like or likened to a 

young child

5i = objectify (verb) = To degrade something 

or someone to the status of a mere object

5j = didactic (adjective )

Intended to teach, or to improve morals by 

teaching

5k = remorseful (adjective) Full of regret for 

something they have done; sorry for past 

actions

5l = ignorant (noun)
Lacking knowledge or awareness of 

something.

4. Authorial Intent

J.B. Priestley wrote this didactic play for a number of reasonsé

4a - To encourage... his audience to considers its own attitude 

towards the working and middle classes, entrepreneurs and 

gender issues .

4b ðTo exposeé the hypocrisy and double standards of certain 

strands of Edwardian society.

4c ðTo refuteé Capitalist ideologies and highlight the exploitative 

nature of Capitalist societies.

4d ðTo warné of the terrifying consequences of forsaking social 

responsibility and neglecting the needs of those who are less 

fortunate

4e - The text is relevant today as... social inequality, prejudice and 

injustice still affect many people in modern Britain, as evidenced 

by the cost -of -living crisis and the rising number of people 

accessing food banks.



6e= stage direction (noun phrase) An 

instruction in the text of a play how an actor 

moves or speaker, or the sound effects, props 

and lighting.

6f = prop (noun) An object used on the set of a 

play.

6g =polemic  (noun) a piece of writing 

expressing a strongly critical attack someone or 

something.

6h = dramatic irony (noun phrase)  A point in a 

play at which the audience of a play knows 

something that the characters do not know.

6i = context (noun)

The circumstances surrounding writing; social 

issues, historical events, authorõs background 

and beliefs, and how they influence a writerõs 

choices

6j = characterisation (noun)

A method used by writers to create and craft 

characters.

6k = foil (noun)

A character who contrasts with another

6l = symbol (noun)

A character, idea, image or setting that 

represents a bigger idea

6m = imagery (noun)

The use of language to create vivid pictures in 

the readersõ minds

6n = metaphor (noun) Comparing one thing to 

another directly ðas if one thing is another ðto 

highlight their similarities. 

6o = simile (noun) Comparing one thing to 

another using the words ôlikeõ or ôasõ, to 

highlight their similarities.

6p = irony (noun) A situation in which 

something which was intended to have a 

particular result has the opposite or a very 

different result.

7. Themes

7a. Wealth, 

power and 

influence

The Birlings are a family of wealth and power, who take pride in their high social position. Mr Birling is 

a successful businessman, and the family inhabits a nice home with a maid (and likely other 

servants). The play begins with the family celebrating and feeling generally pleased with themselves 

and their fortunate circumstance. Throughout the Inspectorõs investigation, however, it comes out 

that several of the Birlings have used their power and influence immorally, in disempowering and 

worsening the position of a girl from a lower class: Mr. Birling used his high professional position to 

force Eva Smith out of his factory when she led a faction of workers in demanding a raise; Sheila, in a 

bad temper, used her social status and her familyõs reputation to have the girl fired from 

Milwardõs;Mrs. Birlingused her influence in the Womenõs Charity Organisation to deny the girl 

monetary aid. Both Sheila and Mrs. Birling acted upon petty motivations in injuring the girl; Mr. Birling 

acted upon selfish, capitalist motivations.

7b. Blame 

and 

Responsibil

ity

The question asked throughout the play is: who is responsible for the suicide of Eva Smith? Who is to 

blame? The arc of the play follows the gradual spreading of responsibility, from Mr. Birling, to Mr. 

Birling and Sheila, to Mr. Birling and Sheila and Gerald , and so on and so forth. Each of the 

characters has different opinions about which of them is most responsible for the girlõs suicide.Mrs. 

Birling, most extremely, ends up blaming her own son, by suggesting that the person most responsible 

is the man that impregnated the girl, before realizing that the person in question is Eric.

In the end, the Inspector universalises the shared responsibility that the Birlings feel for the girlõs death, 

into a plea for Socialism: òWe are members of one body. We are responsible for each other. And I 

tell you that the time will soon come when if men will not learn that lesson, then they will be taught it 

in fire and blood and anguish.ó The lesson of theInspector , and of the play at large, is that our 

actions have an influence beyond themselves and therefore that we are already responsible for 

each other so long as we are responsible for ourselves and our own actions.

7c. Class 

Politics

Mr. Birling describes the politics of the day as revolving around òCapital versus Labor agitations.óMr. 

Birlingis a representative Capitalist, who cares only about his companyõs profit. He speaks of himself 

as òa hard-headed, practical man of business,ó and looks forward to the prospect of being 

knighted. The girls who lead a workerõs strike in his factor, meanwhile, represent the Labor side of the 

conflict in trying to improve the rights and wages of laborers and the lower classes.

The Inspector speaks the voice of Socialism, of the Labour side of the conflict; he seeks to make the 

Birlings realise the implicit corruption of Capitalism by emphasizing how easy it was for them to cause 

pain for the lower class without even realizing at the time the significance of their own actions.

7d. Age Age is an important theme in An Inspector Calls . Priestley uses it to show how he believed that there 

was hope in the younger generation's ability to learn and change.

The older characters' opinions and behaviours are stubbornly fixed. Mr Birling refuses to learn, and 

Mrs Birling cannot see the obvious about herself and her children. Eric and Sheila however are 

younger - they accept their mistakes and offer the chance for a brighter future.

7e. Gender An Inspector Calls was written after World War Two. As many British men went away to fight during 

the war, their positions in work had to be filled by women. This helped change existing perceptions. 

Men had to acknowledge the fact that women were just as capable as them. As a result of this, 

many women enjoyed a newfound freedom that working and earning money allowed them.

Not all men saw this change in attitude as a good thing and stayed stuck in the past. Priestley 

explores the impact of these new gender roles through the independence of Eva Smith and the 

sexist attitudes of Mr. Birling and Alderman Meggarty.



7. Key Quotations and Methods

7a. òThe lighting should be pink and intimate until the INSPECTOR arrives, and then it should be brighter and harder.óStage directions, contrast ðthe Inspector 

will bring about change in the family, altering some of the charactersõ world view by removing their ôrose-tinted spectaclesõ and expose their flaws.

7b. òLower costs and higher prices.óMr Birling  contrast highlights Mr Birlingõs capitalist ideology, increasing his own profit and wealth.

7c. òThe Titanicé unsinkable, absolutely unsinkable.ó Mr Birling Dramatic irony ðMr Birling presented as ignorant, foolish and untrustworthy from the outset.

7d. òAs if we were all mixed up together like bees in a hive ðcommunity and all that nonsense. ó Mr Birling   Simile and contemptuous tone ðderides socialist 

values, collective responsibility. 

7e. òThis girl. Eva Smith, was one of them, she'd had a lot to say ðfar too much ðso she had to go.ó Mr Birling Repeated pronoun ôsheõ and blunt tone; Mr Birling 

aware of his power and control as employer. Lack of workersõ rights. Gender ðfemales oppressed in patriarchal Edwardian England .

7f. òBut these girls aren't cheap labour ðthey're people.ó Sheila  Transforming attitudes, taking on board socialist ideology.

7g. òYou used the power you had, as a daughter of a good customer and also of a man well known in the town, to punish the girl?ó Inspector Goole Question 

highlights Sheilaõs selfishness and ignorance, but also as a product of her upbringing. Forces her to question her immoral actions. Verb ôpunishõ ðpower 

imbalance.

7h. òI know I'm to blame ðand I'm desperately sorry. ó  Sheila  Adverb ôdesperatelyõ, Sheila as emotional and remorseful. 

7i. òI don't suppose for a moment that we can understand why the girl committed suicide. Girls of that class.ó Mrs Birling Supercilious tone ðcreates a divide 

between her affluent upper -middle class family and the working class.

7j. òI insisted on Daisy moving into those rooms and I made her take some money.ó Gerald  Verbs suggest Gerald took control of the situation, perhaps taking 

advantage of a vulnerable woman. 

7k. ò(massively) Public men, Mr Birling, have responsibilities as well as privileges.ó Inspector Goole Stage direction highlights importance of this message. 

Abstract noun ôresponsibilitiesõ conveys Priestleyõs socialist message ðcompassion and care for those less fortunate.

7l. òYou slammed the door in her face .ó Inspector Goole  Metaphor highlights how cruel and uncompromising MrsBirlingõs treatment of Eva Smith was.

7m. setList of emotive adjectives augments Evaõs plight. 

7n. òI was in that state when a chap easily turns nasty ðand I threatened to make a row.ó Eric  Connotations of violence. Affluent male abusing their power.

7o. òOne Eva Smith has gone ðbut there are millions and millions and millions of Eva Smiths and John Smiths still left with us.ó Inspector Goole Repetition 

highlights the sheer number of struggling working class people. Eva Smith and John Smith symbols of the poorest and most vuln era ble in society. 

7p. òWe don't live alone. We are members of one body. We are responsible for each other.ó Inspector Goole   Metaphor captures Priestleyõs socialist message.

7q. òThe money's not the important thing. It's what happened to the girl and what we all did to her that matters.ó Eric  Accepts responsibility; distancing himself 

from capitalist values.

7r. ò(tensely) I want to get out of this. It frightens me the way you talk.ó SheilaStage direction and troubled tone, reveals how much Sheila has changed. Divide 

in the family.

7s.ò(Holds up the ring.) What about this ring?ó Gerald Eager to forget the events of the evening; ring symbolic of the relationship and Sheilaõs newfound 

independence when she rejects it.

7t. ò(The telephone rings sharply)ó  Stage direction and adverb ðjolts the Birlings back to reality. Circular structure ðno escape from punishment. Ouspenskyõs

theory of time.



Year 10 Knowledge Organiser ðLanguage Paper 1

Section A ðREADING 40 marks (50% of Language Paper 1 ð1 hour) 

1. The Questions

Question 1: List four thingsé [4]

V 5 minutes

V Use the correct line 
numbers.

V Write four different ideas 

that directly answer the 
question.

Question 2: Language [8]

V 10 minutes

V Focusing on the key idea in the 

question, highlight and annotate 

the best quotations.

V Write your answer using two or 

three What, How, Zoom, Why 

paragraphs - say a lot about a 

little!

Question 4: Evaluate a statement and a writerõs methods [20]

V 20  minutes

V Mark out the given line numbers.

V Read the statement and highlight the key ideas. Think about 

your response to it.

V Find the best quotations to support your response to the 

statement.

V Quickly plan then write your answer using What, How, Zoom, Why 

paragraphs, linking your analysis back to the statement.

Question 3: Structure [8]

V 10 minutes

V Select important structural features to analyse , 

including the opening, a shift in focus and the 

ending.

V Write your answer using What, How, Why 

paragraphs. 

2. Language Methods Terms (Q2 and Q4) 3. Structure Methods Terms (Q3 and Q4)

noun identifies a person, thing, idea or 

state

semantic field a set of words related in 

meaning

opening / 

exposition

the way the extract begins

adjective words that describe the noun alliteration repetition of the same sound 

at the start of a series of 

words

character 

introduction

the first description of a person in the 

text

verb describes an action, event, 

situation or change

sibilance repetition of the 's' sound at 

the start of a series of words

focusing 

attention

our attention is drawn to something

adverb gives information about a verb plosive sounds harsh letter sounds such as 't', 

'd' and 'k'

shift in focus a swift or change of focus

sensory 

image

when the writer crafts mental 

ôpicturesõ using the senses in their 

description

onomatopoeia sound words flashback presents past events

climax the most intense point

repetition Using a word or phrase more than 
once irony the opposite of what you 

expect to happen occurs

foreshadowing hints at whatõs to come 

simile something is presented as like 

something else, using the words 

ôlikeõ or ôasõ

pathetic fallacy weather reflects the mood contrast something introduced in the text that is 

different from what has come before
hyperbole purposely exaggerated ideas internal thoughts description of what a character is 

thinking or feeling
metaphor something is described as if it is

something else

juxtaposition two opposing ideas external action description of events outside the 

character

personificatio

n

giving human traits to something 

non -human

list connected words, ordered 

one after the other

ending the last ideas/events in the Source

symbol the use of characters, events or 

ideas to represent something 

broader

tone the attitude or mood evoked cyclical ends the same way it begins



4. Verbs for Analysis

Shows

For explicit/ 

obvious 

meanings

Suggests

For what the writer wants 

us to work out based on 

clues, inferences implicit 

meanings

Highlights

For ideas made very 

clear and stressed by 

the writer as very 

important

Links to 

For making connections 

between quotations from 

different parts of a text

Other

Reveals

Demonstrates

Exposes

Tells the 

reader/ 

audience

Conveys

Presents

Depicts

Implies

Hints at

Connotes

Intimates

Indicates

Alludes to

Emphasises

Underlines

Reiterates (for 

something shown 

more than once)

Accentuates

Underscores

Relates to

Echoes

Mirrors

Augments

Develops

Contrasts

Juxtaposes

Diverges from

Evokes

Establishes

Symbolises

5. Connectives for Developing Ideas

To order ideas: To add a different idea:

Firstlyésecondly By contrast

Finally On the contrary

Lastly Although

To conclude However 

To add: Alternatively

This also On the other hand

In addition Conversely

Furthermore Despite

Moreover To sum up:

Again Ultimately

Therefore Above all

Consequently It is evident that

What is more 

Then again

Subsequently 

6. Sentence Stems

Q2 The writer describes é...

The use of the [language method] demonstrateséé

* Furthermore, the word/phrase òéééé..ó powerfully evokes ééé..

Q4 I wholeheartedly/ partially agree that ééé..

The writer describes òééééé..ó, which revealséééé.

The [language/structure method] highlightsééééé.

This indicateséé. [link to statement]

Q3 At the beginning of the Source, the writer focuses the readerõs attention onéé.

As the Source progresses, the writer adds to / contrasts é..

* The conscious introduction of ééééé. as the Source develops builds / contrasts ééé.  

Finally, the writer of the Source ends with éééé

7. Words to identify writersõ emotions:

J L

Content Euphoric Perplexed Overwhelmed

Assured Optimistic Suspicious Dejected

Captivated Grateful Irritated Indifferent

Curious Delighted Indignant Disgusted

Composed Untroubled Unsettled Enraged

Exhilarated Proud Pessimistic Alarmed



Key Terms Description

Prime number A number  whose  only  factors  are  one  and  itself

HCF The highest  number  which  goes  into  both  quantities  given

LCM The first number  which  is a  multiple  of  all  of  the  quantities  given

Factor A number  which  can  be  multiplied  to  reach  the  starting  number

Variable A letter  which is  used  to represent  an unknown  quantity

Expression An algebraic  statement  including  terms and  operations

Term A collection  of variables and numbers

Equation An  algebraic  statement  with  an  equals  sign in the  middle

Compound  interest Where  you  earn  interest  on  your  interest.  Recalculated  each time  it is applied.

Simple interest Calculated  on the  starting value  and does  not change

Cumulative Running  total

Perimeter The distance  around the  outside  of  a  shape

Area The amount  of  2d  space  a  shape  takes  up

Parallelogram A quadrilateral  with  two  pairs of  parallel  sides

Trapezium A quadrilateral  with  one  pair  of  parallel  sides

Gradient A measure  of  how  steep  a  line is

Venn  diagram Diagram  made  of  circles  used  for  sorting

Surd A number  which  is the  square  root  of  an  integer - but  which  does  not  evaluate  to  an  integer

Frustum The shape which is left when the point is removed  from a cone

Year 10 Maths ðKey Words
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Year 10 Maths ðDecimals & Percentages

1. AddingAndSubtractingDecimals
Line up the decimal points.

Use zeros as place holders if you need.

2. Multiplying Decimals
Multiply as if no decimal point.

Answer has as many decimal places as in the question.

5. ReversePercentages

3. DividingDecimals
Write division as a fraction.

Use powers of 10 for equivalent fractions until integer on 
denominator.

4. PercentageIncreaseand Decrease 6. SimpleInterest
1. Calculate the interest for the first year.

2. Add the same amount on each year.

7. CompoundInterest



Year 10 Maths ðAlgebraic Thinking

1. Expanding Single Brackets

3. Factorising  into Single  Bracket s 6. Factorising  using Difference  Of  

Two Squares (Higher only )

2. Expanding and Simplifying 

with Single Brackets

4. Expanding Double Brackets

8. Rearranging Formula

To change the subject of a formula, or 

rearrange a formula, items in the formula 

need to be rearranged so a different 

variable is the subject.

5. Factorising into Double Brackets 7. Factorising into Double 

Brackets ( Higher onl y)



1. Graphs And Diagrams

Bar Charts

Vertical Line
Chart

Pictogram

2. Scatter Graphs
Positive Correlation

Negative
Correlation

No Correlation

Interpolation Extrapolation

3. Stem & Leaf Diagrams

Stem and leaf diagrams break 
numbers into their stem and 
their leaf.

They must include a key.

4. Cumulative  Frequency  Graphs 

(Higher only)

5. Box Plots (Higher only)

Year 10 Maths ðRepresenting Data



1. Solving Two -Step Equations 4. Solving Simultaneous 

Equations with Two Linear 

Equations

5. Solving Simultaneous Equations 

with One Linear and One 

Quadratic Equation (Higher only)

2. Solving Equations with 

Unknowns on Both Sides

3. Solving Equations with 

Brackets

Expand the brackets first!

Simultaneous equations are two or more 

algebraic equations that share variables 

such as x and y.

Linear simultaneous equations are usually 

solved by what is called the elimination 

method.

This requires you to first eliminate one of the 

variables, next find the value of one 

variable, then find the value of the 

remaining variable via substitution.

For example:

Linear and quadratic simultaneous 

equations are usually solved by what 

is called the substitution method.

For example:

Year 10 Maths ðSimultaneous Equations



1. Venn

Diagrams

2. Tree

Diagrams

Multiply along 
the branches.

Add up the 
values at the 

end.

3. Set Notation

Year 10 Maths ðProbability



1. What  are  Factors?  4. Prime Factor

Decomposition

2. What  are  Multiples ?

3. What  are  Prime Numbers ?

Numbers  which  have  exactly  two  

factors:  1 and  itself.

1. Break number down into factor pairs.

2. Circle prime numbers.

3. Write final answer as a product.

5. HCF & LCM from  a list

6. HCF & LCM from  product  of 

primes

HCFð Multiply  the  numbers  which  appear  in both  

lists.

LCMðHCF x the numbers  leftover in both  lists.

This is called 
writing a 
number as a 
product of its 
prime factors.

= 6 x 2 x 3
LCM = 36

Year 10 Maths ðFactors, Multiples & Primes



1. Simplifying Surds 3. Multiplying Surds

4. Expanding

Brackets

2. Adding And Subtracting Surds

5. Rationalising the  Denominator
If you  have  a surd on  the  denominator  of a fraction,  

then you  need  to rationalise  the  denominator.

Year 10 Maths ðSurds (Higher only)



2. Area  of Triangles

3. Compound  Shapes

Split into  regular 

shapes.

Find the  areas  of 

each.

Add  together.

Area  of parallelogram =

base  Ҏ perpendicular  height

5. Volumes  of Cuboids

Units will  be  cubed

e.g.  ὧά3

6. Volume  of Prisms

7. Circles

8. Volume  of Cylinders

1. Area  of Squares and  Rectangles  4. Area  of Parallelograms

Area  = ὰ  ύ

Units will be squared

e.g. ὧά2

Volume = ὰ  ύ  Ὤ

Year 10 Maths ðVolume



1. Spheres 3. Pythagoras õ Theorem

2. Volume  of Pyramids 4. Volume  of Cones

5. Surface Area of Cylinder

6. Frustum

Year 10 Maths ðVolume (Higher Only)



1. Pressure, Density and Speed  3. Distance -Time Graphs

2. Conversion Graphs

4. Velocity -Time Graphs (Higher 

only)

5. Estimating the Gradient (Higher 

only)

6. Estimating the Area under a 

Graph (Higher only)Å Straight line graph.

Å Show the relationship between two units.

Å Can be used to convert from unit to another. 

¶ Show the distance an object has travelled 
against time.

¶ Time goes on the x-axis.
¶ Distance goes on the y-axis.

¶ The gradient represents the speed.

¶ Show the motion of an object against time.

¶ Time goes on the x-axis.

¶ Speed/velocity goes on the y-axis.

¶ The gradientrepresents the acceleration.

¶ The areaunder the graph represents the distance.

When the graph is a curve, you can only estimate 

the gradient.

To do this, you must draw a tangent at the point and 

calculate the gradient on the tangent.

When the graph is a curve, you can only estimate 

the area under the graph.

To do this, you must divide the area under the graph 

into different shapes, calculate the area of each 

shape and calculate the total area.

Gradient of 
tangent = 
ρς

ςς
πȢυυ

to 2 d.p.

Therefore, the 
speed at 10 
seconds is 
πȢυυάȾί.

Total area = 455

Therefore, the 
distance travelled 
is 455m.

Year 10 Maths ðCompound Measures and Real-Life Graphs



1. Gradient

2. Midpoint of a Line

4. Equation of a Straight Line

3. Drawing Linear Graphs

Find the missing values in the table, either by 
substituting, or using the table function on your 
calculator.  

5. Parallel and Perpendicular Lines (Higher only)

Parallel 
lines have 
the same 
gradient

Gradient of 
perpendicular 
line is 
negative 
reciprocal 

Year 10 Maths ðLinear Graphs



1. Parts of a Circle  3. Area of Sectors

2. Area and Circumference

4. Circle Theorems (Higher only)

To calculate the sector area, first calculate what 

fraction of a full turn the angle is.

For example:

Year 10 Maths ðCircles
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1. Key Terms Description
Independent 
variable

The variable  you  change  in 

an  investigation

Dependent 
variable

The variable  you  measure  in 

an  investigation

Control  variable The variable  you  keep  the  same  

in an  investigation

Hypothesis A prediction  of  what  will happen  

in an  investigation

Reliability We use control  variables  to  

ensure a reliable  experiment

Reproducible
To re-do  our  experiment  and  get  

similar results due  to  a  reliable 

method

Mean Doing  an  experiment  3 times  

then dividing  by  3 to  get  an  

average

Fair test An experiment where only  the  

independent  variable  

changes.

Anomalous  result Result that  does  not  fit  with  the

rest of  the  data.

2. Designing  and  performing  experiments

3. The Variables

4. Presenting  Data
5. Drawing  conclusions from  data:

1. State the relationship between the independent and 
dependent variable, e.g., Ψŀǎ the time increases the 
product formed ƛƴŎǊŜŀǎŜǎΦΩ

2. Use statistics to support your answer. ΨCƻǊ example, at 
10 minutes there was 50g of product, compared to 160g 
at 20 ƳƛƴǳǘŜǎΩ

3. Refer to the original hypothesis ς does the data support 
this?

When evaluating think of the positives and negatives of the 
method (the validity - did they use enough controls? And of the 
results ς were results reliable, accurate, reproducible?) and come 
to an overall conclusion.

Year 10 Science ðRequired practical terminology



Triple only  equations
Give  

Give  

Want

1.  What  does  it 
give you?  
What  does  it
want  you  to  
calculate?

2. Do you  need  
to rearrange?

3. Do you  need  
to convert?

4. Include  the  
figures

5. Do you  need  to
put  it into 
standard  form?

6. Do you  need  to  
include  the  
unit?

7. Do you  need  to  
give  the  answer  

in significant  
figures?

Year 10 Science ðHow can I use the Physics equation sheet? 



https://is.gd/jacksonpollock

Year 10 Art - Ways of Looking 

Tier three vocabulary

Still Life A collection of objects 

that the artist has 

selected to draw and 

paint to develop skills. An 

art movement.
Impasto Applying paint thickly to 

create texture.

Negative 

space

The space and shapes 

around an object.

Continuous Line Drawing without lifting the 

pencil, creating one long 

line.

Resist

Wax will resist water, 
pushing it back,  creating 
a clear line.

Depth
Using dark tone to create 
perspective in an image. 

Composition

How the artist arranges 
the objects to create 
more interesting image 

that draws the viewer into 
the image.

Art has value?

The value of art can be measured in 
different ways - personal, cultural, social, 

economic, political, and so on. Works of art 
and artists are not equally valued. Artists 

can be marginalised because of prevailing 
social attitudes. Attitudes to art change 

over time.

What will I learn? ARTISTS THAT USE art as their vocabulary.  

LINKS & FURTHER READING

A still life is a work of art depicting mostly 

inanimate subject matter, typically 

commonplace objects which are either 

natural (food, flowers, dead animals, plants, 

rocks, shells, etc.) or man -made (drinking 

glasses, books, vases, jewellery, coins, pipes, 

etc.). You will learn how to look, draw, 

develop composition and how to use a range 

of materials.

Jackson Pollock Henri Matisse .

Pollock believed art 

could be created 

from mood created 

by movement. That a 

line can express your 

feelings.

Saar is a visual 

storyteller and an 

accomplished 

printmaker. Saar was a 

part of the Black Arts 

Movement in the 1970s, 

which engaged myths 

and stereotypes about 

race and femininity

Beti Saar

Matisse started to 

lose his eyesight in 

later life and 

created collage 

through touch. 

Feeling the shapes 

he wanted.

https://is.gd/jacksonpollock

https:// is.gd/ henrimatisse



Annotation
Annotations are written explanations or critical comments added to your artwork that record 

and communicate your thoughts and ideas. It is important that you annotate your work as it 
progresses: explaining , describing and evaluating.

Key Vocabulary Describing the Formal Elements

Shape , Form, Space Tone Texture & Pattern Line Colour

Closed, open, distorted, 

flat, organic, geometric, 

Negative/ positive, 

perspective, scale, 

depth, composition, 

2D/3D, volume

Value, 

dark/medium/light, 

faded, contrasting, 

intense, sombre, faint, 

graduated, dramatic, 

shadow, highlight, grey

Repeated, structured, 

geometric/organic, 

uniform, random, 

symmetrical, irregular, 

rough/smooth, broken, 

fine, flat, uneven, soft

Controlled, continuous, 

bold, sketched, free, 

rough, light, flowing, 

thick/thin, broken, 

overlapping, angular

Hue, tint, bright, pastel, 

primary, secondary, 

tertiary, harmonious, 

complementary, 

monochrome, neutral, 

subtle, vivid, cool/warm, 

contrasting vibrant, 

intense

W
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Describe the context of the piece.
What can you see? Explain the composition, colours, textures.

What is it? What are you working from?
What is the purpose (observation, development, design idea?)

D
Explain about the materials, techniques and processes used.
What materials have been used to create it ?

Have you tried the technique? Was it successful? If it was unsuccessful, why? 
What would you do different.

E
Analyse the meaning of message in the piece
What is the meaning, message, idea in the image? What do you think has 

inspired the artist?A
Link the work to another artist, object, idea or event - anything!
What does it remind you of? How have you used the artists style in your own 

work? Describe how you have used the artists work to inspire and inform your 
artwork. Describe the qualities that you wanted to achieve.

L

Å This piece is part of myé.
Å I have been working fromé..
Å My subject matter has beenéé.this is becauseé..

Å To create my artwork, I usedéé.
Å I explored usingéé..
Å I created this piece becauseééé.

Å I am please with this study becauseééé.

Å I have chosen to look at artwork by the artistééThey link 
to my theme becauseéé

Å Their artwork was created during the éé.movement 

inéé.and focuses oné..
Å Influences for the artist wereé..and this is shown in their 
use oféé.becauseéé

Å My work is inspired byééé..because Ié

Å I used the work of artisté..to inspire my own work 
byéé

Å The message , meaning or idea behind my work 

isééé.inspired byéé..

Year 10 Art ðAnnotation



Computer Hardware

Central 
Processing Unit
The "brains" of 
the computer

Secondary 
Storage
Optical, 

Magnetic SSD

Denary
Normal 

numbering 
system, base 

10,
0 to 9

Algorithmic 
thinking
Thinking 

logically to solve 
a problem using 

code

Registers
small areas of 

memory on the 
CPU, store data 

or instruction, 
fast.

Virtual memory
When the CPU 

borrows 
memory from 

RAM

Hexadecimal
Base 16 uses 0 
to 9 then A B C 

D E F

Decomposition
Breaking down 
a problem into 
easy to solve 

parts

Cores
Some 

computers have 
multiple CPUs or 

cores = more 
instructions 
processed

Cache
Frequently used 

data / 
instructions are 
stored in cache 
Accessed much 
faster than RAM

Character set
Letters, numbers 
and characters 
stored as binary. 

ASCII and 
Unicode

Abstraction
Removing 

unnecessary 
detail to make 

a problem 
easier to solve

Clock Speed
The speed 

instructions are 
executed

FDE Cycle
Instructions are 

Fetched, 
Decoded then 
executed in the 

CPU

Digital Images 
and 

sound storing 
analogue using 
binary numbers

Iteration
looping or 

repeating a 
section of code. 

While loop or 
For loop

Primary Storage
RAM ðVolatile, 
changeable
ROM ðNon -

volatile

Binary
The number 

system used by 
the CPU, Base 2 
only use 1 and 0

Selection
Using IF change 

the route 
through the 

code 
depending on 

variables

Data Types
Integer: whole 

number
String: letters & 

number
Boolean: 
True/False

Von Neumann Architecture:
Program instructions and data are both 

stored in memory. Instructions are 
retrieved and executed by the CPU using 

the Fetch -Decode -Execute Cycle .

CPU : Central Processing Unit:

ALU : Arithmetic Logic Unit

CU : Control Unit

Clock: Clock speed: Processing cycle per 
second

CPU Registers (very fast memory)
Á Program Counter (PC)
Á Memory Address Register (MAR)
Á Memory Data Register (MDR)
Á Current Instruction Register (CIR)

Á Accumulator (holds result from ALU)

Embedded Systems
A computer system dedicated to a specific 
task and built into an electronic device eg : Sat 
Nav, microwave, burglar alarm, camera

Key wordsMemory & Storage

FETCH
Instruction from 

memory

DECODE
The Instruction

EXECUTE the 

instruction

Random Access Memor y 

(RAM) is the main working 

memory of the computer

The computer stores the 

instructions for the operating 

system and all running programs 

and data in RAM when your 

computer is turned on.

RAM is volatile so it empties when 

the computer is turned off 

or power is cut

Read Only Mem ory (ROM) 

Contains the initial instructions for 

the computer when it is turned 

on. ROM is non -volatile so it is not 

lost when the power is off.

Virtual Memory: Part of the Hard 

Drive is reserved to be used as an 

extension to the RAM. Instructions 

and data are swapped between 

RAM and VM although they can 

only be executed when in RAM.

Secondary Storage:

Optical - (CD, DVD, Blu Ray) -

Lasers read & write using light.

Magnetic : (Hard Disk Drive, tape)

Mechanical parts move over the 

disks surface to read and write 

data magnetically.

Solid State Drive ( SSD, USB, 

Flash) Data is recorded onto solid 

memory chips without any 

moving parts

Year 10 Computer Science - Computer Systems, memory storage and programming



Converting between Number bases

Hexadecimal (Base 16)
Convert to Denary (decimal):

B = 11 so 11 * 16 = 176
+
1 * 4 = 4
So B4 = 180 in HEX

Alternate method convert to binary first:

Binary (Base 2)

32 + 8 + 1 = 41
Convert to Denary - Add all the place values where there 
is a 1 below.

128 64 32 16 8 4 2 1

0 0 1 0 1 0 0 1

16 1

B 4

HEX DEC

A 10

B 11

C 12

D 13

E 14

F 15

B = 11 4

8 4 2 1 8 4 2 1

1 0 1 1 0 1 0 0

128 64 32 16 8 4 2 1

1 0 1 1 0 1 0 0

128+32+16+4 = 180 

HEX

HEX is used 

because it is 

shorter than 

writing binary. 

Used in colour 

selection:

#A1 4F 9C is lilac

#FF 00 00 is red

Adding, multiplying and dividing Binary

Adding 

Binary

1+0 = 0

1+1 = 10

1+1+1=111

Carry the extra digits !

8 4 2 1

1 0 1 1

0 0 1 1

1 1 1 0

1 1

Using Binary shift

Left shift = multiply (by 2 each place)

Right shift = divide (by 2 each place)

110 = 6

Shift one place left = 1100 = 12

Shift two places left = 11000 = 24

Shift one place right = 11 = 3

Negative numbers: Most significant bit 

indicates if the number is negative

Underflow error (numbers fall off 

the right) reduces accuracy. 

Overflow error (numbers fall off 

the left) error in answer.

Check your answers 

by converting to 

Denary!

Units of measurement

Bit 1 or 0

Nibble 4 bits

Byte 8 bits

Kilobyte 1 thousand 
bytes

Megabyte 1 million bytes

Gigabyte 1 billion bytes

Terabyte 1 trillion bytes

Petabyte 1 Quadrillion 
bytes

Images and Sound

1: Split 

and 

convert 

nibbles to 

binary

2: Join and 

convert binary to 

denary

Images : Stored in binary

Metadata ðdata about the image ( eg size, location, 
file type)
Pixel ðsmallest picture element

Colour Depth / Bit Depth ðnumber of bits to store each 
colour
Resolution ðpixels per inch
Bitmap images ðuse a single bit (2 colours )

Vector images ðshapes are stored as vectors

Sound : stored in binary

Sample rate ðsamples of analogue per second
Bit depth ðthe number of bits storing each sample

More samples = better representation = bigger file

Calculate from bits = 2 n so 3 bits = 23 = 2*2*2 = 8 possible 

colours

Year 10 Computer Science - Computer Systems, memory storage and programming



Output

print("Hello this is my first program!")

print("Hello ", user_name ) # outputs a string and 

a variable

Input

user_name = input()

age = int(input()) # if you are using a number

user_name = input("Please enter your name: ")

Assignment

Give a variable a value:

A = 12

B = A * 4

dice = randint (1,6) # assigns a random value between 1 

and 6

if day == "Monday":
print("The start of a brilliant week!")
day_number = 1

elif :
print("Halfway through the week!")

else:
print("Have a great day")

# display a count from 1 to 10
count = 1 
while count <= 10:

print(count)
count = count+1

# display a count from 0 to 10

for count in range (11):
print(count)

# display a count from 1 to 7

for count in range (1, 8):
print(count)

Python coding

Selection Iteration ðWhile loops (Condition) Iteration ïFor loops (Count)

Start/End

Input/output

Process

Selection (decision)

Sub-program

Sequence

Flow diagrams - used to design how the code 

works

Python is a high -level language
Binary is a low -level language

Addition +

Subtraction -

Multiplication *

Division /

Integer Division (DIV) //

Remainder (MOD) %

Exponent **

Equal to ==

Not equal to !=

Less than <

Less than or equal to <=

Greater than >

Greater tan or equal to >=

Operators

Year 10 Computer Science - Computer Systems, memory storage and programming



Year 10 BTEC Creative Media

Media Analysis
Area Focus

Mise-en-scène
Everything in the frame (lighting, setting, 

props, costume, body language)

Camera work Angles, movement, framing

Editing Cuts, transitions, pace

Sound
Diegetic (within the world) and non -

diegetic (outside like music/voiceover)

Typography Font, size, colour (important in publishing)

Layout Arrangement of visual elements

Types of Media Products

Sector Examples

Audio -visual
Film, TV, animation, 

advertising

Publishing
Magazines, newspapers, 

comics

Interactive Websites, games, apps

Audio
Podcasts, radio, music 

production

Component 1 Overview

You will:

ÅExplore a range of media products

ÅUnderstand purpose , genre , and audience

ÅLearn about representation and media 

techniques

ÅDevelop analysis skills to understand how 

meaning is created

Key Vocabulary
Term Definition

Denotation The literal meaning (what you see/hear)

Connotation The suggested or deeper meaning

Genre The category/type of media product

Narrative The story or structure of the product

Audience
The people the media product is aimed 

at

Stereotype An oversimplified representation

Purpose of Media Products

Purpose Description

Entertain
To amuse or provide 

enjoyment

Inform
To provide information or 

educate

Advertise
To promote a product or 

service

Persuade
To influence opinions or 

behaviour

Raise awareness To highlight issues or events



1 Engineering Drawings and Conventions 2 What are Stock Forms?

A heavy line is used to show visible details

A dashed line is used to show the position of hidden details

A dashed and dotted line marks the centre of a circular

feature

A light, fine line is used as a construction/projection line .

3 Engineering Tools

Internal Callipers:
Measure
internal
sizes and 
diameters

External Callipers:

Measure external sizes
and diameters

Odd Leg Callipers:
Mark a
line
parallel to 
an edge.

Engineers Square:

Marking out and checking 90

degrees .

Centre punch:

Make an indentation in metal prior 
to drilling a hole into it.

4 What are Material Properties?

Year 10 Engineering



Year 10 BTEC Enterprise

What is an Enterprise?

Term Definition

Enterprise
A business or organisation focused on 

goods or services

Entrepreneur
A person who starts and runs an 

enterprise, taking on risks

SME
Small or Medium Enterprise (fewer than 

250 employees)

Component Overview

You will investigate:

ÅThe characteristics of different enterprises

ÅHow enterprises meet customer needs

ÅThe role of market research

ÅFactors that contribute to the success of an 

enterprise

Customer Needs

Customer Need Description

Price Good value for money

Quality Durable and reliable

Convenience Easy access or delivery

Choice Product variety and options

Customer Service Friendly, helpful staff and support

Types of Enterprise

Type Description Example

Micro -enterprise Fewer than 10 staff Local bakery, graphic designer

Small business Fewer than 50 staff Hair salon, local café

Medium business Fewer than 250 staff Regional construction firm

Market Research

Type Description Examples

Primary (Field)
New data collected by the 

business
Surveys, interviews, observations

Secondary (Desk) Existing data from other sources
Internet, reports, government 

data

Factors for Success

Factor Description

Good planning Clear goals and financial strategy

Understanding customers Meeting their needs effectively

Marketing Promoting effectively using the right channels

Location Easy for customers to access

Reputation Quality and word -of -mouth

Innovation Offering something unique or improved



Conflict with farmers 
Congestion and parking on 

verges
Second homes

Restrict access to footpaths 

during lambing, educate visitors, 

signs, leaflets and guidance

Park and ride buses. Smaller car 

parks to blend in with 

landscape. Penrith to Keswick 

Railway.

Local laws to increase council 

tax or stop purchase 

Speed boats Trespassing Heavy traffic

Speed limit of 10mph on the 

water

Areas fenced off and education 

of visitors (signposts and leaflets)

Traffic restrictions and new 

approach roads 

Litter and vandalism Footpath erosion Unsightly buildings

Picnic areas with litter bins 
Fix the fells charity 

& new routes 

Tighter planning controls using 

local materials 

Uplands
Lowlands

Rivers 
Coastal 

Dartmoor National Park

A National Park is a large area of land protected by 
the law to benefit the whole nation. 

National Parks are not theme parks, they are not 
fenced off and people live and work in them.

Each National Park is managed by a National Park 
Authority (NPA) to balance the needs of visitors, the 

landscape and local residents . 

Diversification 

Moving away from traditional industries

Sheep Farming & Slate Mining 

Tourism, including farmers converting barns into 
accommodation, to promote the tertiary industry 

Restoration of derelict buildings into shared work spaces
for those working in the quaternary industry. 

Cafes and retail

Selling of local produce and crafts to promote culture 

Carrying 
capacity

The maximum 
number of 

people that can 
visit an area at 
the same time 

without causing 
social, 

economic or 
environmental 

destruction.

Geology:

Igneous rocks ( eg granite -

resistant) = highland.  

Waterfalls, aretes, fells. 

Vegetation:

Agriculture (pastoral),  

moorland. Low lying, 

water resistant, hard 

wearing. 

Culture: 

Literary icons, traditional 

farming techniques, local 

produce. 

Land Use:

Agriculture. Tourism, 

Small settlements

Lake District 
National 

Park

Stone Pitching Soil Inversion (Sub -soiling)FOOTPATH REPAIR STRATEGIES (FIX THE FELLS)

Footpath Erosion

ÅVegetation trampled by walkers.

Å Flora dies and soil is exposed.

ÅRain and run off erodes the top 

soil.

ÅRocks and stones become 

exposed.

ÅPeople walk on the edge of the 

path to avoid the mud.

Å The path becomes wide and 

causes gullying and eventually 

scars.

Year 10 Geography ðUnit 1.1
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Lower Course 

HA
Force of the water hitting 

the river bed and banks.

S
Slightly acidic water 

dissolves chalk & limestone.

AT

Stones collide together and 

are broken down becoming 

smaller and smoother.

AB

Stones carried by the river 

scrape along the river bed 

and banks wearing it away.

Suspension

Fine light material 
(alluvium) carried 
in the rivers flow

Solution 

Minerals dissolved 
in the water

Saltation Small pebbles and stones bounce along the river bed.

Traction Large boulders and rocks roll along the river bed.

Upper Course 

Middle Course 

Hard engineering to reduce erosion
Man-made  physical barrier

Soft engineering to reduce erosion
Natural materials

A steep sided gorge is 
formed when the river 

retreats. The river takes 
up the whole width of 

the valley

Qr code

Description automatically generated

Qr code

Description automatically generated

V-

shape

Valleys

Flood 

Plains 

& 

Levees

Meander Bends

Long Profile

Cross -section of a Meander

Year 10 Geography ðUnit 1.2a
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Large urban areas have a larger sphere 

of influence (attract/effect people over a 

larger area) as they have more high order 

shops and services e.g. international 

airports, universities, shopping centres , 

major hospitals. So people are willing to 

travel further.  These services need a large

threshold population . 

Sphere of influence can also be a 

measure of how far positive/ negative 

effects reach e.g. noise

Counter -urbanisation (Urban to Rural Migration)

Why?

ÅIncreased car ownership/efficiency

ÅTeleworking (people can work from 

home), due to Broadband and 4G

ÅMotorway improvements.

ÅUrban Push : Crime/ Noise/ 

ÅLack of Green space

ÅRural Pull: Peace/ Access to 

countryside/ Large Gardens

ÅBe aware! House prices are often 

more expensive in rural areas than 

urban areas (with the expectation of London)

Sphere of Influence

Dormitory (commuter) Village

Rural Deprivation ( Rural to Urban Migration)

Pattern of 

urban 
areas

More urban 

areas in the 

South East/ 

Midlands 

(flatter 

relief/more 

accessible)

Relief Map of the UK

Low Order 

Goods/Services

High order 

Goods/Services

Buy/visit frequently,

Cheap, Travel a 

short distance, 

Convenience

Newspaper, Milk, 

Bread, Weekly 

shop, Post Office

Rarely buy/visit, 

Expensive, Travel 

far, Comparison, 

Furniture, 

Electricals, 

University, Major 

Hospital, Airport

Year 10 Geography ðUnit 2.1


